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Year 13 Philosophy A Level summary curriculum map/core concepts*

AUTUMN SPRING SUMMER
Half term 1: Half term 2: Half term 3: Half term 4: Half term 5: Half term 6:
Metaphysics of Mind Metaphysics of Mind Metaphysics of Mind Metaphysics of Mind Synoptic Revision
Metaphysics of God Metaphysics of God Metaphysics of God Metaphysics of God Metaphysics of God

By the end of this term,
pupils will know.....

By the end of this term,
pupils will know.....

By the end of this term,
pupils will know.....

By the end of this term,
pupils will know.....

By the end of this term,
pupils will know.....

By the end of this term,
pupils will know.....

What do we mean by

mind:

e Mental states

e (Qualia as non-
intentional
phenomenal
properties

e [ntentional
properties

Substance dualism:

e Descartes’
indivisibility
argument

e Descartes’
conceivability
argument

Property dualism:

e Chalmers’
philosophical
zombie argument

e Jackson’s
knowledge
argument

Issues with dualism:

e Problem of other
minds

e Ryle’s category
mistake argument

e |nteractionist
dualism and issues

e Epiphenomenalist
dualism and issues

Physicalism —

philosophical

behaviourism:

e Physicalism and
supervenience

e Hempel’s hard
behaviourism

e Ryle’s soft
behaviourism

Physicalism — mind-

brain type identity

theory:

e Smart’s MBTIT

e Dualist arguments
applied to MBTIT

Functionalism:

e Putnam’s
functionalism

e Ned Block’s China
thought
experiment

e Dualist arguments
applied to
functionalism

Eliminativism:

e Folk psychology

e Churchland and
Churchland’s
eliminative
materialism

Synoptic Revision:

e Epistemology

e Moral Philosophy

e Metaphysics of God

e Metaphysics of
Mind

Attributes of God

e Onmipotence

e Omniscience

e Omnibenevolence
e Eternal/Everlasting

Cosmological

Arguments
e Aquinas
e Kalam

e Descartes

Teleological
Arguments

o Paley

e Hume

e Swinburne

Problem of Evil

e Moral and natural
evil

e The logical and
evidential problem

Religious Language:

e Cognitivism and
non-cognitivism

e Logical positivism
and Ayer’s




LUNESDALE

=N

LEARNING

e Compatibility of the | ¢ Leibniz Ontological Arguments | ¢ The Free Will verification
traditional e Anselm Defence principal
attributes e Gaunilo * Hickandsoul-making | ¢ The University
e Descartes Debate
e Malcom
Key Tier 3 disciplinary Key Tier 3 disciplinary Key Tier 3 disciplinary Key Tier 3 disciplinary Key Tier 3 disciplinary Key Tier 3 disciplinary
vocabulary: vocabulary: vocabulary: vocabulary: vocabulary: vocabulary:
WmM: PD: PB: F: All previously covered
mental states / qualia / | philosophical zombie / | supervenience / functionalism /
phenomenal properties | propositional physicalism / inverted-qualia /

/ intentionality /
introspection

SD:

substance / dualism /
indivisibility /
conceivability /
physical / metaphysical
possibility

knowledge / ability
knowledge /
acquaintance
knowledge / Leibniz’
law / identity

ID:

other minds / analogy /
best hypothesis /
category error /
interactionist dualism /
epiphenomenalist
dualism / conceptual
problem / psycho-

verification / analytical
reduction / behavioural
dispositions / ordinary
language / private
language / Super-
Spartans / circularity /
multiple reaslisability /
self-knowledge /
asymmetry /

MBTIT:

brain state /
ontological reduction /
synonymous / type

functional duplicate /
functional facts

E:

folk-psychology /
eliminativism /
predictive power /
explanatory power /
self-refuting

physical / natural identity theory
selection / causal
connections / evolution
AoG: CA: TA: PoE: RL:

predicate / proposition
/ logic / necessary /
perfection /

infinite regress /
sufficient / causation /

analogy / temporal /
regularity / spatial /
order / purpose

theodicy / free-will /
evidential / logical /
maximal

eschatological /
falsification / blik /
analytic / synthetic /
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immanence / contingency / OA: empirical
transcendent / necessary / fallacy / predicate / necessary /

dilemma / paradox / inductive contingent / a priori /

atemporal / deductive

metaphysics / infinity

* Note that the Y13 curriculum correlates to the Y12 curriculum so the order of delivery changes each year. One year both groups focus on Moral
Philosophy and the next both groups focus on the Metaphysics of God.




A Level Philosophy Metaphysics of God and Metaphysics of Mind
Intent - Why We Teach What We Do

Big Picture

Careers

Paper 2 extends and deepens the intellectual trajectory of our AQA Philosophv A Level through rigorous engagement with the Metaphysics of
God and the Metaphysics of Mind. Students grapple with foundational ontological and metaphysical debates, addressing enduring questions
about the nature of divinity, consciousness, and personal identity. The curriculum foregrounds close textual analysis - drawing on figures such as
Anselm, Aquinas, Descartes, Hume, Leibniz and Jackson - alongside imagiative yet precise philosophical reasoning. The unit culminates in
students confidently navigating abstract concepts such as necessary being, dualism, eliminativism, and functionalism, applying these to
contemporary discussions with clarity and nuance.

This second-year component not only builds upon the epistemological and ethical foundations laid in Paper 1 but also introduces advanced
challenges in modal logic, linguistic analysis, and the philosophy of mind that stretch students’ conceptual frameworks. Students refine their
ability to distinguish between cognitive and non-cognitive language, analyse deductive and inductive structures, and challenge assumptions
through thought experiments (e.g. zombies, the China brain, eschatological verification). Extended essay writing remains central, now with
mcreased emphasis on precision in abstract metaphysics and evaluation of competing conceptual schemes.

The curriculum continues to align with and complete the broader 7-13 journey:
e KS3 RPE exposes pupils to metaphysical and theological questions (e.g. the nature of soul, arguments for God’s existence), providing
conceptual footholds for Year 13 analysis.
e KS4 RE addresses belief in God, religious language, and life after death, which reappear in more demanding forms in Paper 2 - now
mterrogated through Flew, Hick, Hare, and Plantinga.
e The Personal Development strands (e.g. mental health, identity, personhood) create space for reflection on questions that Paper 2
reframes analytically - such as what it means to be a person, or whether minds are reducible to brains.

Delivery remains in the hands of qualified Philosophy specialists, tramned in metaphysics and philosophy of mind. Teachers bring scholarly
rigour to the exploration of abstract content, carefully mediating debates around the existence of God, the problem of evil, and mental
causation. Lessons combine Socratic questioning, timed exposition of arguments, and structured written responses - bridging A Level standards
with undergraduate expectations, while retaining clear scaffolding for all learners.

Ultimately, Paper 2 invites students to test the limits of thought itself. It rewards those willing to explore reality beyond appearance and
equips all with intellectual resilience, philosophical maturity, and analytical fluency. These capacities not only complete the A Level in
Philosophy but also prepare students for the most demanding disciplines in higher education and public life.

Paper 2 of A Level Philosophy develops advanced analytical and abstract reasoning skills that are highly valued across academic and
professional fields. The Metaphysics of Mind unit supports pathways into psychology, neuroscience, psychiatry, and artificial intelligence, where
understanding consciousness and 1dentity 1s essential. The Metaphysics of God unit fosters rigorous theological and ethical thinking, relevant to
theology, law, diplomacy, and interfaith work.

Both units enhance students’ ability to evaluate complex arguments, navigate ambiguity, and express 1deas with clarity—skills vital for success in
research, education, policy, and postgraduate study. These links are reinforced through careers lessons, academic enrichment, and alumni input.
Paper 2 equips students for intellectually demanding courses and careers requiring conceptual precision and independent thought.


https://www.aqa.org.uk/subjects/philosophy/a-level/philosophy-7172/specification

A Level Philosophy Paper 2 supports and deepens students’ engagement with the fundamental British values of democracy, the rule of law,
idividual liberty, and mutual respect and tolerance of those with different faiths and beliefs.

In Metaphysics of God, students critically examine arguments for and against the existence of God, the problem of evil, and the meaning of
religious language. These debates encourage open-minded engagement with religious and secular worldviews, fostering mutual respect and
British tolerance 1n a diverse society.

Values In Metaphysics of Mind, students explore questions of personal identity, consciousness, and mental freedom, promoting reflection on individual
liberty and the value of mntellectual autonomy. Theories such as dualism, physicalism, and eliminativism challenge students to analyse contested
1deas with care and precision.

By engaging with these themes in a rigorous academic context, students are not only prepared for examination success but also for respectful,
informed participation in a pluralistic and democratic culture.

A Level Philosophy Paper 2 contributes strongly to students’ SMSC development by encouraging thoughtful reflection on belief, identity, and
the nature of reality.

Spiritual development 1s supported through discussion of God, the soul, and consciousness, helping students explore questions of meaning in a
non-dogmatic way.

Moral development is addressed through debates on evil, free will, and responsibility, promoting ethical reasoning and empathy.

Social development 1s fostered through structured dialogue and respectful engagement with differing views on religion and the mind.

Cultural development 1s enriched by studying philosophical ideas from a range of historical and cultural contexts, broadening students’
understanding of belief systems and human thought.

London Philosophy and Culture trip / Visiting speakers from Lancaster University / Online webinars and student conferences

Impact - Whar Outcomes Students Will Achieve

Knowing ‘that...” (Propositional Knowledge) Know ‘how..."” (Ability Knowledge)

Metaphysics of Mind: . .

Dualism is the view that mental states are non-physical. Substance dualism Analyse and evaluate philosophical arguments:

(Descartes) holds that the mind is a distinct substance. Break down arguments into premises and conclusions.

Descartes’ indivisibility and conceivability arguments support substance Test validity, coherence, and plausibility.

dualism, but face objections including the masked man fallacy and God: Analyse Anselm’s ontological argument or Aquinas’ cosmological
neurosclentific evidence. argument.

Property dualism holds that mental properties are non-physical even if Mind: Evaluate Descartes’ indivisibility argument or Chalmers’ zombie thought
substances are not distinct. experiment.

Chalmers’ philosophical zombies and Jackson’s knowledge argument

challenge physicalism by highlighting the explanatory gap regarding qualia. Distinguish between a priori and a posteriori reasoning

Physicalism claims all mental states are physical. Mind-Brain Type Identity

) : : Apply this distinction to assess how arguments are constructed and justified.
Theory (Smart) asserts that mental states are identical to brain states. e S !

God: Explain why the ontological argument 1s a priori, while the cosmological
argument 1s a posteriort.



This theory 1s challenged by Putnam’s multiple realisability and dualist
arguments about qualia and mtrospection.

Philosophical behaviourism reduces mental states to behavioural dispositions
(Ryle) or observable behaviour (Hempel), but faces issues of circularity and
qualia.

Functionalism defines mental states by their causal roles. It addresses issues
with behaviourism and identity theory but faces objections like mverted qualia
and Block’s China brain.

Eliminative materialism (Churchlands) denies the existence of folk-
psychological mental states and proposes replacing them with neuroscientific
accounts.

Objections to elimmativism include its self-refuting nature and the explanatory
success of folk psychology.

Metaphysics of God

The Ontological Argument aims to prove God’s existence through a priori
reasoning (e.g. Anselm, Descartes).

There are key objections to the Ontological Argument, including Gaunilo’s
perfect 1sland and Kant’s rejection of ‘existence’ as a predicate.

The Cosmological Argument (e.g. Aquinas, Leibniz) argues from contingency
and causation to the existence of a necessary being.

This argument 1s challenged by Hume and Russell, who question the causal
principle and the concept of a necessary being.

The Teleological Argument argues from order and purpose in the world to
the existence of a designer (e.g. Paley’s watch analogy).

Critics such as Hume and Darwinian evolution provide naturalistic alternatives
to design.

Religious language may be seen as cognitive (fact-stating) or non-cognitive
(expressive or symbolic), affecting how statements about God are understood.
Logical positivism (Ayer) argues that religious language 1s meaningless unless
empirically verifiable.

Responses include Hick’s eschatological verification and language games
(Wittgenstein).

The problem of evil challenges belief in an all-powerful, all-good God.
Theodicies and defences (e.g. Augustine, Irenaeus, free will defence) aim to
reconcile this problem with God’s existence.

Mind: Understand how knowledge of qualia (Mary’s room) 1s used to critique
reductive a posteriori claims.

Use and critique thought experiments effectively

Understand the role of thought experiments in testing philosophical theories.
God: Apply Gaunilo’s perfect island or Hick’s eschatological verification.
Mind: Apply Block’s China brain, philosophical zombies, or the Mary thought
experiment.

Compare and contrast competing theories

Identify key similarities and differences in how theories conceptualise God or
mind.

God: Compare classical theism with process theology or atheistic responses.
Mind: Compare dualism, 1dentity theory, functionalism, and eliminativism.

Identify and evaluate objections to arguments and theories

Assess the weight of counterarguments and whether they undermine or refine a
position.

God: Crnitically assess the problem of evil or Kant’s objection to the ontological
argument.

Mind: Evaluate the objection from multiple realisability to identity theory, or
the circularity challenge to behaviourism.

Apply key philosophical distinctions and terminology accurately

Use technical vocabulary clearly and appropriately in argument and analysis.
God: Use terms such as “necessary being,” “cognitive,” “falsification,”
“omnipotence.”

Mind: Apply terms such as “qualia,
“folk psychology.”

» »” «

supervenience,” “epiphenomenalism,”

Construct well-reasoned, coherent essays

Structure extended writing with clarity, logical flow, and textual precision.
Integrate examples, objections, and reples.
Reach justified, nuanced conclusions supported by argument and evidence.



Critically reflect on abstract and contested 1deas

Engage seriously with difficult questions about existence, 1dentity, and belief.
God: Reflect on whether belief in God 1s rational or meaningful.
Mind: Reflect on whether consciousness can be explained in physical terms.

Evidenced By:

Knowledge-recall quizzes and retrieval drills on specialist terminology and core claims (e.g. necessary being, philosophical zombie, supervenience, verification
principle, dualism vs physicalism), ensuring secure recall of arguments, distinctions and key scholars (Anselm, Hume, Paley, Descartes, Jackson, Chalmers).
Structured class debate and oral defence of positions such as the ontological argument, the free-will defence, the mind-brain identity thesis or functionalism.
Students present arguments, field objections and refine their view in real time, demonstrating precision, intellectual autonomy and respectful challenge.
AQA-style written tasks: short explanations, 5-mark analysis items, and full 25-mark essays evaluating, for example, whether God’s existence 1s compatible with
evil, or whether qualia refute physicalism. Marked against AO1 (knowledge) and AOZ2 (evaluation) to track progress toward examination standards.
Argument-mapping exercises that deconstruct classic proofs (e.g. Aquinas’ Third Way, Hick’s eschatological verification, Block’s China brain) into premises and
mferences, allowing students to test validity, pimnpoint hidden assumptions and practise reconstruction of complex reasoning.

Comparison charts and summary grids that set out strengths and weaknesses of theistic proofs, theodicies, dualist arguments, and rival physicalist theories,
helping learners see conceptual links and contrasts across topics.

Close reading and annotation of primary texts—Anselm’s Proslogion, Hume’s Dialogues, Descartes’ Meditations VI, Jackson’s “Epiphenomenal Qualia”—with
guided extraction of key moves, enabling students to ground evaluation in textual evidence.

Timed essays and mock papers on synoptic metaphysical questions (e.g. “T'o what extent 1s the design argument persuasive today?” or ““Mental states are
1dentical to brain states.” Discuss”), building fluency in constructing coherent, nuanced arguments under exam conditions.

Peer- and self-assessment sessions using official mark schemes and exemplar scripts, so students internalise success criteria, recognise high-level evaluative
technique, and set precise improvement targets.

Homework retrieval tasks that interleave prior Paper 1 content (epistemology & ethics) with new metaphysical material, reinforcing long-term memory and
promoting integrated philosophical reasoning.

End-of-unit assessments combining past-paper questions and bespoke items covering Metaphysics of God and Metaphysics of Mind. Results are analysed against
AOQ descriptors and fed forward mnto teaching plans to secure incremental progress toward the final examination.

Implementation - How We Teach & Assess Progress

Pedagogy (including misconceptions and adapied practice

This component 1s taught using a structured explicit instruction model Formative Assessment

grognded n the disciplinary dema.nds of metaphysical enquiry. Lessons are Retrieval quizzes checking secure recall of core metaphysical concepts and
designed to develop both substantive knowledge of complex concepts and the  erminology (e.g. necessary being, philosophical zombie, supervenience,
philosophical reasoning required to evaluate contested views about God and substance dualism, functionalism).

the mind. Each session follows a sequenced PowerPoint with scripted



mtentions, pedagogical notes, and visual-conceptual scaffolds to support
understanding.

Common misconceptions—such as treating existence as a predicate, conflating
metaphysical possibility with conceivability, misinterpreting substance dualism
as empirical claim, or assuming religious language 1s always factual—are
anticipated and directly addressed through:

True/false sorting tasks and concept clarification drills; Hinge and retrieval
questions targeting threshold concepts (e.g. necessary being, qualia,
verification); Socratic questioning, Cold Call, and No Opt Out strategies;
Guided annotation and structured reading of set texts (e.g. Anselm’s
Proslogion, Descartes’ Meditations, Jackson’s qualia paper).

Adaptive practice ensures accessibility and stretch for all learners, including
those with SEND, Pupil Premium status, and differing prior attainment.
Support strategies include:

Tiered glossaries and structured use of philosophical vocabulary (e.g.
supervenience, omnipotence, epiphenomenalism); Essay scaffolds,
comparison grids, and model answers; Dual-coded resources to support
comprehension of abstract arguments (e.g. inverted qualia, the problem of
evil, functional duplicates).

Disciplinary terminology 1s explicitly taught and reinforced. Students are
required to use technical language precisely and fluently in discussion and
writing. T'erms such as property dualism, logical positivism, zombie argument,
eschatological verification, and conceivability are introduced in context,
practised through retrieval, and assessed in extended tasks.

Doug Lemov’s techniques - Turn and Talk, Cold Call, Check for
Understanding, and Right 1s Right—are embedded to ensure all students
contribute meaningfully to the dialogic structure of philosophy lessons.
Extended writing 1s developed through modelled and shared writing, guided
essay plans, success criteria, and whole-class feedback with redrafting. Students
are taught to construct sustained evaluative arguments on questions such as
whether belief in God 1s compatible with evil, or whether qualia disprove
physicalism.

Thought experiments, problem cases, and abstract reasoning tasks (e.g.
Block’s China brain, the free will defence, or verificationism) are regularly
used to challenge assumptions, strengthen conceptual clarity, and allow
students to apply theory to complex issues in metaphysics.

True/False and hinge questions exposing misconceptions (e.g. conflating
conceivability with metaphysical possibility, misunderstanding religious
language as strictly cognitive, confusing mental states with behaviour).
Structured discussion and philosophical dialogue assessing students’ ability to
reason, challenge, and refine views on complex questions (e.g. the problem of
evil, the 1dentity theory).

Textual mterpretation tasks involving annotation and evaluation of primary
texts (e.g. Anselm’s Proslogion, Descartes’ Meditations, Jackson’s Knowledge
Argument, Hume’s Dialogues).

Application and inference activities using real-world and imagined cases (e.g.
simulated gods, Al consciousness, the China brain) to test the application of
abstract theory to metaphysical problems.

Extended essay practice (25-mark AQA-style questions) supported by model
responses, essay scaffolds, and live marking to build coherence, structure, and
evaluative precision.

Comparison charts and summary tables consolidating distinctions between
dualism and physicalism, different theodicies, and competing theories of
religious language.

Live feedback and checking for understanding using Cold Call, No Opt Out,
and Turn & Talk to address misconceptions and develop reasoning in real
time.

Peer and self-assessment using AQA mark schemes and exemplars to
strengthen editing, metacognitive awareness, and exam technique.
Consolidation tasks to reinforce independent learning, including retrieval,
mterleaving, and essay redrafting.

Summative Assessment

Mid-unit and end-of-unit assessments using AQA-style 5-, 12-, and 25-mark
questions covering Paper 2 topics (e.g. ontological argument, verificationism,
philosophical zombies, eliminative materialism).

Full Paper 2 mock exam in Year 13 under timed conditions, assessing both
Metaphysics of God and Metaphysics of Mind, marked using AQA level
descriptors and followed by:

Whole-class feedback

Individual reflection

Targeted practice tasks

Redrafting and re-teaching where necessary.



‘What do we

mean by ‘mind’?

‘Why might mind
and body be
distinct?

Is the mind
indivisible
whereas the body
is divisible?

Can
neuroscience
undermine
Descartes’
indivisibility
claim?

If T can conceive
mind without
body, does it
follow they are
distinct?

Does
concetvability
guarantee
possibility?

Phenomenal
properties, Qualia,
Intentionality,
Consciousness,
Introspection, Mental
states

Substance dualism,
Ontological
distinction, Mental
substance, Physical
substance, a priori
reasoning, Mental vs
physical properties
Indivisibility
argument, Leibniz’s
Law, Mental unity,
Physical divisibility,
Descartes

Split-brain cases,
Neural correlates,
Physicalism, Divisible

consclousness

Conceivability,
Metaphysical
possibility, Essence,
Clear and distinct
1deas

Masked-man fallacy,
Intentional context,
Logical vs
metaphysical
possibility

Metaphysics of Mind: Substance Dualism

Lesson Title § Key Concepts

Learning Objectives By the end of the lesson, students will...

Define and illustrate ‘phenomenal property’, ‘qualia’ and ‘intentionality’; explain
how introspection reveals consciousness. Differentiate phenomenal and
mtentional content in sample cases.

Outline substance dualism as an a priori thesis; state the ontological distinction
between mental and physical substances. Contrast mental and physical properties
using clear examples.

Reconstruct Descartes’ indivisibility argument and apply Leibniz’s Law. Assess
whether mental unity entails ontological distinction from the divisible body.

Describe neurological evidence (e.g. split-brain) challenging mental indivisibility.
Evaluate whether such data refute or merely qualify Descartes’ argument.

Present Descartes’” conceivability argument step-wise. Analyse the move from
conceivability to metaphysical possibility and distinction.

Explain standard objections: masked-man fallacy and intentional misdescription.
Judge whether conceivability is a reliable guide to possibility in this debate.

LLT

Resources

Lesson Ppt -
SD1
Handouts -
SD1

Lesson Ppt -
SD2
Handouts -
SD2

Lesson Ppt -
SD3
Handouts -
SD3

Lesson Ppt -
SD4
Handouts -
SD4

Lesson Ppt -
SD5
Handouts -
SD5

Lesson Ppt -
SD6
Handouts -
SD6

Home
Learning

MoM 1 Forms
ulz

MoM 2 Forms
ulz

Indivisibility
argument
practice essay

MoM 3 Forms

ulz

MoM 4 Forms

ulz

Descartes’
substance
dualism
practice essay



Metaphysics of Mind: Property Dualism
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‘Why do qualia
pose a problem for
physicalism?

Could a zombie
world undermine
physicalism?

Are philosophical
zombies really
concelivable?

Does Mary learn
something new
about colour?

Is Mary’s new
knowledge
propositional,
ability-based or
acquaintance?

Can eliminativism
solve the
knowledge
argument?

Property dualism,
Qualia, Explanatory
gap, Chalmers’
explanatory
argument,
Supervenience

Philosophical
zombies, Logical
conceivability,
Metaphysical
supervenience,

Chalmers

Inconceivability
response,
Functional
duplicates, Modal
reasoning,
Conceptual analysis

Knowledge
argument,
Epiphenomenal
qualia, Thought
experiment,
Explanatory gap

Propositional
knowledge, Ability
knowledge,
Acquaintance

knowledge, Qualia

Eliminative
materialism, Folk
psychology,
Physicalist
reduction, Qualia
scepticism

Set out Chalmers’ explanatory gap argument against reductive physicalism.
Critique whether the existence of qualia necessitates property dualism.

Outline the zombie argument and its supervenience premise. Appraise its force
against physicalist theories of mind.

Present leading objections (inconceivability, modal error, functional realism).
Weigh these objections and reach a reasoned view.

Recount Jackson’s knowledge argument and the colour room scenario. Analyse
how it challenges physicalist accounts of phenomenal knowledge.

Explain the three principal responses to the knowledge argument. Evaluate which,
if any, successfully defuses Jackson’s challenge.

Describe eliminativist denial of qualia and folk-psychological vocabulary. Assess
whether eliminativism avoids the explanatory gap without self-refutation.

Lesson Ppt -
PD7
Handouts -
PD7

Lesson Ppt -
PD8
Handouts -
PD8

Lesson Ppt -
PD9
Handouts -
PD9

Lesson Ppt -
PD10
Handouts -
PD10

Lesson Ppt -
PDI11
Handouts -
PDI11

Lesson Ppt -
PD12
Handouts -
PD12

MoM 5 Forms

quiz

MoM 6 Forms
quiz

Chalmers’
practice essay

MoM 7 Forms

quiz

MoM 8 Forms
quiz

Property
dualism
practice essay

Metaphysics of Mind: Issues with Dualism

13

How do we know
other minds exist?

Problem of other
minds, Argument
from analogy,

Outline the epistemic problem and the analogy argument. Critically appraise its
evidential strength and vulnerability to solipsism.

Lesson Ppt -
ID13

MoM 9 Forms
ulz
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Is the existence of
other minds the
best explanation of
behaviour?

How can an
immaterial mind
causally interact
with a material
body?

Does Descartes’
pineal gland
solution work?

‘What 1s
epiphenomenalist
dualism?

Does
epiphenomenalism
conflict with
self-knowledge and
evolution?

Can
epiphenomenalism
account for our
belief in other
minds?

Solipsism, Inductive
inference

Inference to the
best explanation,
Abductive
reasoning,
Behavioural
evidence, Mental
causation

Interactionist
dualism, Princess
Elisabeth’s
objection, Causal
mteraction problem

Pineal gland,
Neural interface
theories, Empirical
mteraction problem

Epiphenomenalism,
Property dualism,
Mental causation,
Conscious
by-products

Introspective
self-knowledge,
Phenomenology,
Natural selection,
Causal efficacy

Other-minds
problem,
Testimony,
Best-explanation
argument, Mental
causal inference

Formulate the best-explanation response. Compare its abductive merits to rival
positions (behaviourism, solipsism).

Explamn Elisabeth’s conceptual challenge to mental-physical causation. Evaluate
possible dualist replies.

Summarise Descartes’ pineal hypothesis and modern critiques. Judge its adequacy
given contemporary neuroscience.

Define epiphenomenalism and differentiate 1t from interactionism. Identify its
motivations and principal weaknesses.

Detail objections from introspection and evolutionary function. Assess whether
epiphenomenalism can rebut these challenges.

Explain why belief in other minds seems causally efficacious. Evaluate
epiphenomenalist strategies to preserve or reject that belief.

Handouts -
ID13

Lesson Ppt -
ID14
Handouts -
ID14

Lesson Ppt -
ID15
Handouts -
ID15

Lesson Ppt -
ID16
Handouts -
ID16

Lesson Ppt -
ID17
Handouts -
ID17

Lesson Ppt -
ID18
Handouts -
ID18

Lesson Ppt -
ID19
Handouts -
ID19

MoM 10
Forms quiz

Problem of
iteraction

I gractice €Ssay

MoM 11

MoM 12
Forms quiz

Issues with
Dualism
practice essay

Revision pack

Metaphysics of Mind: Philosophical Behaviourism



Lesson

‘What does the
physicalist claim
about reality?

‘What is ‘hard’
philosophical
behaviourism?

Do Super-Spartans
and multiple
realisability refute
hard behaviourism?

‘Why did Ryle call
Descartes’ dualism a
category mistake?

Are mental states just
behavioural
dispositions?

Does soft

behaviourism solve
the problems facing
hard behaviourism?

Does introspective
self-knowledge
undermine
behaviourism?

Is behaviourism a
successful physicalist
theory of mind?

Key Concepts

Physicalism,
Materialism,
Supervenience,
Matter

Hard behaviourism,
Verification
principle, Analytical
reduction, Carl
Hempel

Super Spartans,
Multiple
realisability,
Circularity,
Behaviour-
reduction

Category error,
Para-mechanical
hypothesis, Ghost
i the machine

Soft behaviourism,
Dispositions,
Hypothetical-
categorical analysis,
Indefinitely
heterogeneous
behaviour

Behaviourism
strengths,
Circularity,
Distinctness of
mental states,
Functionalism link

Introspection,
Self-knowledge
asymmetry, Qualia,
Category mistake

Circularity,
Dispositions, Causal

Learning Objectives By the end of the lesson, students will...

Define physicalism and distinguish it from classical materialism. Explain
supervenience and outline how property dualists contest the claim that
everything 1s physical or dependent on the physical.

Explain Hempel’s hard behaviourism as the application of the verification
principle to statements about mental states. Discuss the implications of reducing
mental-state talk to physical descriptions for dualist problems.

Describe the Super-Spartan and multiple-realisability objections. Evaluate
whether mental-state propositions can be exhaustively reduced to physical
behaviour without circularity or loss of meaning.

Outline Ryle’s charge that substance dualism commits a category mistake.
Explain the wider consequences of this critique for dualist accounts of mind.

Explain Ryle’s soft behaviourism: mental-state ascriptions analysed as

dispositions to behave. Analyse the strengths of this view compared with
dualism.

Compare hard and soft behaviourism. Evaluate whether the dispositional
account avoids circularity and preserves the distinctiveness of mental states,
paving the way for functionalism.

Assess dualist objections grounded 1n introspective certainty of qualia. Evaluate
the asymmetry between first-person and third-person knowledge for
behaviourist theories.

Synthesise previous criticisms to judge whether either form of behaviourism
adequately explains mental states within a physicalist framework.

LLT
Resources

Lesson Ppt -
PB1
Handouts -
PB1

Lesson Ppt -
PB2
Handouts -
PB2

Lesson Ppt -
PB3
Handouts -
PB3

Lesson Ppt -
PB4
Handouts -
PB4

Lesson Ppt -
PB5
Handouts -
PB5

Lesson Ppt -
PB6
Handouts -
PB6

Lesson Ppt -
PB7
Handouts -
PB7

Lesson Ppt -
PB8

Home
Learning
MoM 13
Forms quiz

MoM 14
Forms quiz

Hard
behaviourism
practice essay

MoM 15
Forms quiz

MoM 16
Forms quiz

Soft
behaviourism
ractice essay

MoM 17
Forms quiz

Philsophical
behaviourism

€ssay



roles, Behaviourism
evaluation

Handouts -
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Metaphysics of Mind: Mind Brain Type Identity Theory

10

11

Are all mental states

identical to brain
states?

Do dualist arguments
disprove mind-brain

identity?

Is multiple
realisability fatal to
identity theory?

Mind-Brain Type
Identity Theory,
Nomological
danglers, Leibniz’s
Law, A posteriori
identity

Substance dualism,
Property dualism,
Conceivability,
Philosophical

zombies, Qualia

Multiple
realisability,
Putnam, Type vs
token identity, A

priorl vs a posteriori

Review Leibniz’s Law and Smart’s claim that mental states are ontologically
1dentical to brain states though not analytically synonymous. Discuss the
significance of necessary 1dentities discovered a posteriori.

Apply standard substance- and property-dualist objections—conceivability
arguments, zombies, introspective qualia—to the 1dentity theory and evaluate
their force.

Explain Putnam’s multiple-realisability critique. Assess whether type-identity can
accommodate cross-species or artificial realisations of the same mental state and
clarify the roles of a priort and a posteriori reasoning.

Lesson Ppt -
MBTIT9
Handouts -
MBTIT9

Lesson Ppt -
MBTIT10
Handouts -
MBTIT11

Lesson Ppt -
MBTIT11
Handouts -
MBTIT11

MoM 18
Forms quiz

MoM 19

MBTIT
practice essay

Metaphysics of Mind: Functionalism

Functionalism,
Machine table,
Composition vs
function, Multiple
realisability
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Can functional roles
capture what it is to
have a mind?

Does functionalism
improve on earlier
physicalist theories?

Do inverted-qualia
and Mary refute
functionalism?

Does Block’s China
Brain show

Functionalism
advances, Identity
theory,
Behaviourism,

Circularity, Qualia

Inverted qualia,
Functional
duplicate,
Knowledge
argument, Qualia
challenge

China brain,
Functional duplicate
without qualia,

Set out functionalism’s claim that mental states are defined by causal-functional
roles that can be multiply realised. Show how this responds to behaviourist and
identity-theory shortcomings.

Evaluate whether functionalism successfully addresses circularity and
multiple-realisability problems while retaining the benefits of a physicalist
outlook.

Present the mverted-qualia and Mary thought experiments. Assess whether facts
about functional role are sufficient to account for phenomenal consciousness.

Explain Block’s China thought experiment and consider whether a purely
functional duplicate could lack mentality. Evaluate the implications for
functionalist accounts of consciousness.

Lesson Ppt -
F12
Handouts -
F12

Lesson Ppt -
F13
Handouts -
F13

Lesson Ppt -
F14
Handouts -
F14

Lesson Ppt -
F15

MoM 20
Forms quiz

MoM 21
Forms quiz

MoM 22
Forms quiz

Functionalism
practice essay



functionalism misses Liberalism vs Handouts -
consciousness? chauvinism F15

Metaphysics of Mind: Eliminativism

Eliminative

Should we eliminate  materialism, Folk Describe eliminative materialism and its grounds for rejecting common-sense Esgon Ppt - oM 93
16 folk-psychological psychology, Patricia  mental-state vocabulary. Explore motivations such as explanatory madequacy Handouts - Forms auiz
mental states? & Paul (;hurchllaxlld, and neuroscientific progress. E16 SOINS quiz
Ontological revision
Is eliminati Best-explanation L. .. . Le Ppt
S climinative inference, Qualia Evaluate objections to eliminativism: the apparent certainty of our own mental sson tpt = o
materialism . ’ 2 K17 Eliminativism
17 . Predictive power, experiences, the explanatory successes of folk psychology, and the charge that T
self-refuting or . . o Handouts - practice essay
misguided? Is)f(l)fazfmuwﬂon asserting eliminativism presupposes mental content. El17
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