
 
 
 
 
 
 

Year 12 Philosophy A Level summary curriculum map/core concepts* 
AUTUMN SPRING SUMMER 

Half term 1: 
Epistemology 

Moral Philosophy 

Half term 2: 
Epistemology 

Moral Philosophy 

Half term 3: 
Epistemology 

Moral Philosophy 

Half term 4: 
Epistemology 

Moral Philosophy 

Half term 5: 
Epistemology 

Moral Philosophy 

Half term 6: 
Epistemology 

Moral Philosophy 
By the end of this term, 
pupils will know….. 

By the end of this term, 
pupils will know….. 

By the end of this term, 
pupils will know….. 

By the end of this term, 
pupils will know….. 

By the end of this term, 
pupils will know….. 

By the end of this term, 
pupils will know….. 

Introduction to 
Philosophy: 
• The language of 

argumentation 

What is knowledge?: 
• Different types of 

knowledge 
• Nature of 

definitions 
• The tripartite view 

of knowledge 

Perception as a source 
of knowledge: 
• Direct realism 
• Indirect realism 
 

Perception as a source 
of knowledge: 
• Berkeley’s idealism 

Reason as a source of 
knowledge: 
• Innatism 
 

Reason as a source of 
knowledge: 
• The intuition and 

deduction thesis 
Limits of knowledge: 
• Philosophical 

scepticism 
• Responses to 

scepticism 
Introduction to Moral 
Philosophy: 
• Normative Theories 
• Absolutism and 

Relativism 
• Bentham’s Act 

Utilitarianism 

Utilitarianism 
• Utility Calculus 
• Mill’s Utilitarianism 
• Preference 

Utilitarianism 

Kantian Ethics: 
• The Categorical 

Imperative 
• The Good Will Duty 

Aristotle’s Virtue 
Ethics: 
• Eudaimonia 
• Aristotle’s Virtues 

and Vices 
• The Function 

Argument 

Meta-Ethics: 
• Realism and anti-

realism 
• Error theory 
• Intuitionism 
• Emotivism 
• Prescriptivism 

Applied Ethics: 
Application of 
ethical theories to 

• Lying 
• Treatment of 

Animals 
• Simulated Killing 
• Stealing 

 

*Note that the Y12 curriculum correlates to the Y13 curriculum so the order of delivery changes each year. One year both groups focus on Moral Philosophy 
and the next both groups focus on the Metaphysics of God. 



 
 
 
 
 
 

Key Tier 3 disciplinary 
vocabulary: 

Key Tier 3 disciplinary 
vocabulary: 

Key Tier 3 disciplinary 
vocabulary: 

Key Tier 3 disciplinary 
vocabulary: 

Key Tier 3 disciplinary 
vocabulary: 

Key Tier 3 disciplinary 
vocabulary: 

ItP: 
assertion / claim / 
proposition / 
antecedent / 
consequent / analytic / 
synthetic / a priori /     
a posteriori / necessary 
/ contingent / 
objective / subjective 
tautology / dilemma / 
paradox / proof / truth 
/ justification 
 

WiK: 
acquaintance 
knowledge / ability 
knowledge / 
propositional 
knowledge / real 
definition / JTB 
(justified true belief) / 
necessary conditions / 
sufficient conditions / 
infallibilism / lemmas / 
reliabilism / epistemic 
virtue 

PaSK: 
illusion / perceptual 
variation / realism / 
hallucination / time-lag 
/ mind-dependent / 
sense-data  /mind-
independent / primary 
qualities / secondary 
qualities / coherence / 
veridical / involuntary 

PaSK: 
idealism / solipsism / 
anti-realism 

RaSK: 
innatism / rationalism / 
empiricism / tabula 
rasa 

RaSK: 
intuition / cogito / 
Hume’s Fork / clear 
and distinct ideas 
LoK: 
philosophical 
scepticism / normal 
incredulity / global 
scepticism 

ItMP: 
normative / morality / 
ethics / absolutism / 
utilitarianism /  
relativism 

U: 
utility / hedonism / 
consequentialism/ 
teleological / 
instrumental 

KE: 
deontological / 
hypothetical / 
imperative / autonomy 
/ universalizable 

AVE: 
ergon / causality / 
habituation / phronesis 
/ arete  
 

M-E: 
anti-realism / ethical 
naturalism / non-
naturalism / 
cognitivism / non-
cognitivism / 
verification / queerness 
/ nihilism 

AE: 
Speciesism / simulation 
/ veganism / virtual 
reality 

 



Paper 1 A Level Philosophy Units Epistemology and Moral Philosophy 

Intent - Why We Teach What We Do 

Big Picture 

Paper 1 provides the intellectual spine of our AQA Philosophy A Level Year 12 curriculum. Through systematic study of epistemology and 

moral philosophy, students master the core analytical tools that define academic philosophy. They engage directly with anthology texts - from 

Plato and Descartes to Bentham, Mill and Kant - learning to isolate arguments, test their validity, and construct precise, evidence-led evaluations. 

This fulfils the aims of the reformed linear specification (first examined 2019) by foregrounding conceptual clarity, logical rigour and extended 

essay writing. 

The sequence deliberately echoes—and has shaped—the design of our earlier curriculum. 

• In KS3 RPE students encounter introductory enquiries on truth, perception and ethical dilemmas; these lessons cultivate the vocabulary 

of argumentation and the habit of respectful scepticism that Paper 1 later formalises. 

• In KS4 RS thematic units (e.g. Religion & Life) use utilitarian, deontological and virtue-ethical lenses first, so that Year 12 pupils arrive 

already able to articulate and critique normative theories. 

• The Personal Development programme reinforces epistemic virtues (source reliability, media literacy, fallacy spotting) that map 

seamlessly onto the Gettier problem, scepticism and applied ethics components of Paper 1. 

Delivery is entrusted to subject specialists with Philosophy backgrounds - all hold degrees in Philosophy and maintain scholarly engagement 

through professional development and exam-board training. Their expertise ensures faithful exposition of complex primary texts, sharp 

differentiation between scholarship and opinion, and careful orchestration of dialogue on sensitive issues. Lessons employ structured argument 

mapping, reciprocal peer critique and low-stakes essay drills, mirroring university methods while remaining accessible to sixth-form learners. 

Overall, Paper 1 functions as both culmination and catalyst: it consolidates the critical-thinking and ethical-reasoning strands woven throughout 

KS3–KS4, and equips students with transferable analytic skills for advanced study, civic participation and interdisciplinary success. 

Careers 

The A Level Philosophy curriculum - particularly Paper 1 - cultivates a transferable skill set valued across a wide range of academic and 

professional pathways. Students develop the ability to construct and critique arguments, identify flawed reasoning, and communicate with clarity 

and precision - skills that are essential for success in law, politics, journalism, civil service, and education. 

Epistemology trains students in evaluating evidence and questioning assumptions, which directly supports careers in research, investigative work, 

media, and public policy. Moral philosophy fosters ethical awareness and decision-making, vital for roles in healthcare, social work, public 

administration, and corporate governance. 

The course also provides an excellent foundation for competitive university courses in Philosophy, PPE, Theology, and the humanities more 

broadly. Through regular essay writing, extended reading, and independent study, students gain academic discipline and intellectual 

confidence—key indicators of graduate potential. These links are made explicit through curriculum-linked careers lessons, visiting speakers, and 

connections with alumni in relevant fields. 

British 

Values 

A Level Philosophy Paper 1 supports and deepens students’ engagement with the fundamental British values of democracy, the rule of law, 

individual liberty, and mutual respect and tolerance of those with different faiths and beliefs. 

https://www.aqa.org.uk/subjects/philosophy/a-level/philosophy-7172/specification


In Moral Philosophy, students critically examine ethical theories that underpin modern legal and political systems, such as utilitarianism’s 

influence on democratic policymaking and Kantian respect for individual autonomy. Debates on justice, rights, and moral responsibility 

encourage students to reflect on the ethical foundations of a pluralistic society. 

In Epistemology, students explore the importance of rational enquiry, scepticism, and freedom of thought, fostering intellectual independence 

and tolerance for differing viewpoints. Lessons explicitly model respectful disagreement and cultivate a classroom culture where diverse 

perspectives are examined critically but fairly. 

By engaging with these themes in a rigorous academic context, students are not only prepared for examination success but also for thoughtful, 

active participation in democratic life. 

SMSC 

A Level Philosophy Paper 1 makes a substantial contribution to students’ SMSC development by fostering reflective, ethical, and intellectually 

curious learners. 

Spiritual development is supported through exploration of profound questions about human knowledge, purpose, and value. Discussions on the 

nature of truth, the self, and moral obligation encourage students to engage with questions of meaning and identity in a non-dogmatic, inclusive 

way. 

Moral development is central to the study of normative ethical theories and applied ethics. Students consider what it means to live a good life, 

the tension between personal and collective responsibility, and how to evaluate competing moral claims—building empathy, ethical reasoning, 

and a strong sense of justice. 

Social development is encouraged through structured debate, collaborative enquiry, and the respectful exchange of ideas. Students learn to 

articulate their views clearly, listen actively, and engage constructively with disagreement—skills essential for civic life and social cohesion. 

Cultural development is promoted through engagement with philosophical texts from a range of historical and cultural contexts. Students 

encounter thinkers from Ancient Greece, Enlightenment Europe, and beyond, broadening their understanding of how philosophical ideas 

shape and are shaped by cultural and societal norms. 

Overall, the curriculum enables students to develop as thoughtful, morally aware individuals capable of critical reflection and respectful dialogue. 

Enrichment London Philosophy and Culture trip / Visiting speakers from Lancaster University / Online webinars and student conferences 

Impact - What Outcomes Students Will Achieve 

Knowing ‘that…’ (Propositional Knowledge) Know ‘how…’ (Ability Knowledge) 

Epistemology: 
What is knowledge? 

That propositional knowledge can be analysed as justified true belief (JTB). 

That there are three types of knowledge: acquaintance, ability, and 

propositional. 

That Gettier-style cases challenge JTB as sufficient for knowledge. 

That alternative analyses include: 

JTB + no false lemmas 

Reliabilism (replacing justification with reliable process) 

Argument analysis and evaluation: 

Identify arguments within philosophical texts. 

Distinguish between premises, assumptions, conclusions, and inferences. 

Recognise and analyse different forms of argument: 

Deductive, inductive, and abductive reasoning 

Arguments from analogy and hypothetical reasoning (e.g. thought experiments) 

Apply criteria of validity, soundness, consistency, coherence, and plausibility. 

Evaluate arguments effectively, including identifying: 



Virtue epistemology 

Infallibilism 

That Linda Zagzebski argues all attempts to define knowledge as JTB + X are 

vulnerable to Gettier-style problems. 

Perception as a source of knowledge 

That direct realism holds the immediate objects of perception are mind-

independent. 

That direct realism faces challenges from illusion, hallucination, perceptual 

variation, and time-lag. 

That indirect realism posits sense-data as intermediaries between mind and 

object. 

That indirect realism is challenged by scepticism and defended by Locke and 

Russell. 

That Berkeley’s idealism claims all perceived objects are mind-dependent. 

That Berkeley defends idealism via the attack on the primary/secondary 

quality distinction and the Master Argument. 

That idealism faces challenges including solipsism and questions about the 

role of God. 

Reason as a source of knowledge 

That innatism holds that certain knowledge is inborn (Plato, Leibniz). 

That empiricism denies innate knowledge (Locke). 

That the intuition and deduction thesis claims knowledge can be gained a 

priori via rational insight (Descartes). 

That Descartes’ cogito is a case of self-evident truth. 

That Descartes argues for the existence of God and the external world from a 

priori premises. 

That Hume’s Fork and empiricist critiques challenge rationalist claims. 

The limits of knowledge 

That philosophical scepticism differs from everyday doubt. 

That local and global scepticism question the possibility of knowledge. 

That Descartes’ three waves of doubt aim to establish foundational certainty. 

That responses to scepticism include rationalist (Descartes), empiricist (Locke, 

Berkeley, Russell), and reliabilist approaches. 

Moral Philosophy 
Normative ethical theories 

Fallacies (e.g. circularity, begging the question, contradictions) 

Counter-arguments and objections 

The relevance and strength of examples and counter-examples 

Conceptual analysis: 

Define and deploy key philosophical concepts with clarity and precision. 

Identify subtle distinctions in terminology (e.g. between a priori and a 

posteriori, analytic and synthetic, objective and subjective). 

Explore how conceptual distinctions affect wider philosophical arguments. 

Analyse conceptual frameworks (e.g. JTB vs Gettier-type revisions). 

Textual engagement: 

Read and interpret philosophical texts, including primary sources. 

Extract key arguments and ideas from dense or historically challenging texts 

(e.g. Descartes, Kant, Aristotle). 

Compare and contrast different philosophers' approaches to similar problems. 

Use evidence from texts to support their own arguments. 

Written and oral communication: 

Construct well-reasoned, logically structured essays that: 

Define the question and outline a line of argument 

Present competing views clearly and fairly 

Evaluate strengths and weaknesses with reference to examples 

Reach justified and nuanced conclusions 

Use philosophical terminology accurately and appropriately. 

Respond to feedback by refining clarity, precision, and logical coherence. 

Engage in respectful, critical oral discussion, developing arguments 

collaboratively. 

Application of theory to issues: 

Apply ethical theories (utilitarianism, Kantian ethics, virtue ethics) to real-life 

scenarios. 

Identify and explain what each theory would prescribe and why. 

Analyse tensions between theoretical consistency and moral intuition. 

Form their own ethically reasoned position on controversial issues (e.g. 

simulated killing, animal ethics). 



That utilitarianism seeks to maximise utility (pleasure, preference satisfaction, 

etc.). 

Bentham: quantitative hedonism, hedonic calculus 

Mill: qualitative distinctions, proof of the greatest happiness principle 

Rule vs act utilitarianism 

Issues: experience machine, calculation, tyranny of the majority 

That Kantian ethics is deontological and based on duty and the categorical 

imperative. 

Good will, duty vs inclination 

Categorical vs hypothetical imperatives 

First and second formulations of the categorical imperative 

Issues: conflicting duties, consequences, motive, universalisability 

That virtue ethics evaluates character and flourishing rather than rules or 

consequences. 

Eudaimonia as the final end 

Function argument and the doctrine of the mean 

Virtues as habits of character 

Issues: lack of action guidance, clashing virtues, circularity 

Applied ethics 

That normative theories can be applied to real-life issues including: 

Stealing 

Simulated killing 

Eating animals 

Telling lies 

That these applications test the strengths and limitations of each theory. 

Meta-ethics 

That moral realism claims moral properties exist independently of our beliefs. 

Naturalism: moral facts are natural properties (e.g. utilitarianism) 

Non-naturalism: moral properties are real but irreducible (e.g. Moore’s 

intuitionism) 

Challenges: naturalistic fallacy, Hume’s Fork, is-ought gap 

That moral anti-realism denies objective moral properties. 

Error theory (Mackie): all moral claims are false 

Emotivism (Ayer): moral claims express feelings 

Prescriptivism (Hare): moral claims function as universal prescriptions 

Challenges: moral disagreement, progress, nihilism 

 



Evidenced By: 

Progress in this component is evidenced through a range of formative and summative assessment strategies that develop philosophical reasoning, strengthen 

conceptual understanding, and prepare students for university-level argumentation: 

Knowledge recall tasks and low-stakes quizzes assessing students’ grasp of key epistemological and ethical terminology (e.g. justified true belief, categorical 

imperative, qualia, utility), alongside core theories, concepts, and distinctions. 

Class discussion and oral argumentation, demonstrating students’ ability to explain, interpret, and critique philosophical positions (e.g. Descartes’ scepticism, 

Mill’s utilitarianism, Kant’s universal maxims), and to respond thoughtfully to counter-arguments. 

Written responses to AQA-style questions, including short-answer and extended 25-mark essays, showcasing students’ ability to articulate clear lines of 

reasoning, apply relevant theory, and reach well-justified conclusions. 

Structured argument maps and analysis tasks, used to break down and evaluate the validity, soundness, and assumptions of philosophical arguments drawn from 

both abstract theory and real-world scenarios. 

Summary grids and comparison tables, supporting students in distinguishing between normative ethical theories, alternative analyses of knowledge, and 

competing responses to scepticism or moral realism. 

Close reading and annotation of set texts, evidencing students’ engagement with primary sources (e.g. Plato’s Meno, Descartes’ Meditations, Mill’s 

Utilitarianism), their extraction of key arguments, and their capacity to evaluate them. 

Extended essay assignments and timed assessments, reflecting students’ ability to construct logical, coherent, and evaluative written arguments on complex 

philosophical issues such as the reliability of sense perception or the morality of simulated killing. 

Self and peer assessment using mark schemes, enabling students to identify features of high-level responses, internalise assessment objectives (AO1 and AO2), 

and refine their own reasoning through reflection and dialogue. 

Homework tasks and retrieval practice, consolidating long-term retention of key ideas and strengthening the link between foundational knowledge and evaluative 

application. 

End-of-topic assessments, comprising full-length exam questions from past papers or bespoke assessments, tracked against A Level Philosophy assessment 

objectives to inform planning, monitor attainment, and ensure progress toward final examination readiness. 

Implementation - How We Teach & Assess Progress 

Pedagogy (including misconceptions and adapted practice) Assessment 

This component is taught using a structured explicit instruction model 

grounded in philosophical disciplinary learning. Lessons are designed to build 

both secure knowledge of key concepts and the disciplinary ability to think, 

argue, and write like philosophers. Each session is delivered via sequenced 

PowerPoints with scripted intentions, integrated pedagogical notes, and 

consistent visual, conceptual, and linguistic scaffolding. 

Common misconceptions - such as assuming all beliefs count as knowledge, 

misunderstanding the distinction between a priori and a posteriori, conflating 

utilitarianism with egoism, or confusing Kant’s categorical imperative with 

consequentialist reasoning - are anticipated and explicitly addressed through: 

Formative assessment 
Retrieval quizzes to check secure recall of key philosophical terminology and 

core concepts (e.g. justified true belief, categorical imperative, reliabilism, 

eudaimonia, cognitivism). 

True/False and hinge questions to expose misconceptions (e.g. mistaking 

Gettier counterexamples for scepticism, conflating Kantian and utilitarian 

ethics, misapplying moral realism). 

Structured discussion and philosophical dialogue, assessing students’ ability to 

reason, respond, and respectfully critique contrasting viewpoints. 



True/false sorting tasks and conceptual unpicking; Hinge and retrieval 

questions targeting threshold concepts (e.g. Gettier, moral realism, qualia); 

Targeted questioning and Socratic probing, with Cold Call and No Opt Out 

strategies; Structured annotation and guided reading, especially of challenging 

set texts (e.g. Descartes, Mill). 

Adaptive practice is embedded to ensure accessibility and sustained challenge 

for all learners, including students with SEND, Pupil Premium status, or 

differing prior attainment. Support includes: 

Tiered disciplinary vocabulary lists and glossaries; Structured essay planning 

frames and argument scaffolds; Comparison tables and evaluation grids; Dual-

coded explanations for abstract concepts (e.g. zombies, trolley problem, veil of 

perception). 

Disciplinary vocabulary is explicitly taught, modelled, and reused across tasks. 

Terms such as justified true belief, categorical imperative, soundness, 

cognitivism, epistemic virtue, and Gettier problem are introduced in context, 

reinforced through retrieval, and required in formal writing. 

Doug Lemov’s techniques - including Turn and Talk, Cold Call, Check for 

Understanding, and Right is Right - are embedded in lesson delivery to ensure 

active engagement, formative feedback, and inclusive participation in 

discussion-based learning. 

Extended writing is taught deliberately through: 

Modelled and deconstructed essays; Shared and guided writing routines; 

Success criteria and live marking; Whole-class feedback with re-drafting 

strategies. 

Philosophical thought experiments, ethical dilemmas, and structured debates 

are regularly integrated to promote conceptual clarity, challenge assumptions, 

and enable students to apply philosophical reasoning to abstract and real-

world problems. 

Textual interpretation tasks involving annotation and evaluation of set texts (e.g. 

Meno, Meditations, Utilitarianism, Groundwork of the Metaphysics of Morals). 

Application and inference activities using real-world case studies (e.g. AI ethics, 

simulated killing, online scamming) to test students’ transfer of abstract theory 

to contemporary issues. 

Extended essay practice (25-mark AQA-style questions) supported by planning 

scaffolds, model answers, and guided structures to develop evaluative writing 

and logical coherence. 

Comparison charts and summary tables to consolidate distinctions between 

normative theories, epistemological positions, and key arguments across topics. 

Live verbal feedback and CFU using Cold Call, No Opt Out, and Turn & Talk 

to monitor understanding and correct misconceptions in real time. 

Peer and self-assessment using official AQA mark schemes and success criteria 

to improve metacognition, editing, and exam technique. 

Consolidation task setting and checking for independent learning. 

Summative assessment 
Mid-unit and end-of-unit assessments consisting of practice AQA-style 5, 12 

and 25 mark questions on topics (e.g. the tripartite theory, Kant’s deontology, 

Berkeley’s idealism). 

Full Paper 1 mock exam in timed conditions at the end of Year 12, covering all 

sections (Epistemology and Moral Philosophy), marked using AQA levels and 

followed by: 

Whole-class feedback 

Individual reflection 

Targeted practicing tasks  

Essay redrafting and re-teaching where needed 

 

Epistemology: What is knowledge? 

Lesson 
Lesson 

Title 

Key 

Concepts 
Learning Objectives By the end of the lesson, students will…  

LLT 

Resources 

Home 

Learning 

1 
What are the 

different types 

of knowledge? 

Acquaintance 

knowledge, 

Ability 

Consider the epistemological question: what is knowledge? 

Understand the distinction between acquaintance, ability, and propositional knowledge. 

Lesson Ppt – 

WiK1 

WiK 1 Forms 

quiz 



knowledge, 

Propositional 

knowledge, 

Proposition 

Handouts – 

WiK1 

2 

How do we 

develop a 

definition of 

knowledge? 

Descriptive 

definition, 

Prescriptive 

definition, Real 

definition, 

Conceptual 

analysis 

Understand the distinction between prescriptive and descriptive accounts of knowledge. 

Consider the nature of definition according to Linda Zagzebski. 

Explain how propositional knowledge may be analysed and defined. 

Lesson Ppt – 

WiK2 

Handouts – 

WiK2 

WiK 2 Forms 

quiz 

3 
Is knowledge 

justified, true 

belief? 

Tripartite view, 

Justification, 

Truth, Belief, 

Necessary, 

Sufficient 

Consider the conditions under which knowledge occurs. 

Understand and explain Plato’s distinction between true belief and knowledge. 

Know the tripartite definition of knowledge as justified true belief (JTB). 

Lesson Ppt – 

WiK3 

Handouts – 

WiK3 

JTB practice 

essay 

4 

Are the 

conditions 

within the 

tripartite view 

individually 

necessary? 

Necessary 

conditions, 

Sufficient 

conditions, 

Tripartite view, 

Truth, 

Justification, 

Belief, 

Infallibilism 

Analyse whether the conditions within the tripartite view are individually necessary. 

Identify which conditions may not be necessary for knowledge. 

Lesson Ppt – 

WiK4 

Handouts – 

WiK4 

WiK 3 Forms 

quiz 

5 

Are the 

conditions 

within the 

tripartite view 

sufficient? 

Gettier counter 

examples, Lucky 

true belief, 

Knowledge as 

JTB 

Analyse whether the tripartite view is sufficient for knowledge. 

Understand and explain Gettier’s challenge to JTB through counterexamples of lucky 

true belief. 

Lesson Ppt – 

WiK5 

Handouts – 

WiK5 

WiK 4 Forms 

quiz 

6 

Is Gettier’s 

challenge to the 

tripartite theory 

of knowledge 

successful? 

Certainty, 

Infallibilism, 

Rational doubt, 

Subjectivity 

Consider responses to Gettier’s challenge including infallibilism. 

Explain and evaluate infallibilism as a definition of knowledge. 

Lesson Ppt – 

WiK6 

Handouts – 

WiK6 

Gettier practice 

essay 

7 

Do we need to 

add a ‘no false 

lemmas’ 

condition to our 

JTB theory of 

knowledge? 

Post-Gettier 

definition, 

Lemma, 

Justification, 

Knowledge as 

JTBN 

Understand how the 'no false lemmas' addition (JTBN) responds to Gettier problems. 

Analyse and evaluate this amendment to JTB. 

Explain the criticisms of JTBN as a definition of knowledge. 

Lesson Ppt – 

WiK7 

Handouts – 

WiK7 

WiK 5 Forms 

quiz 



8 
Is knowledge 

RTB? 

Reliabilism, 

Justification, 

Reliable process, 

Internal criteria 

Understand how replacing justification with ‘reliably formed’ responds to Gettier-style 

issues. 

Explain and evaluate reliabilism as an improvement on the JTB model. 

Lesson Ppt – 

WiK8 

Handouts – 

WiK8 

WiK 6 Forms 

quiz 

9 
Does R + T + B 

= Knowledge? 

Gettier counter 

examples, 

Reliabilism, 

Externalism 

Analyse and evaluate reliabilism as a post-Gettier analysis of knowledge. 

Explain the criticisms of reliabilism, including externalist implications. 

Lesson Ppt – 

WiK9 

Handouts – 

WiK9 

Reliabilism 

practice essay 

10 

Is knowledge 

true belief that 

results from 

exercising one’s 

intellectual 

virtues? 

Virtue 

epistemology, 

Intellectual 

virtues, 

Cognitive 

faculties 

Understand how replacing justification with epistemic virtue responds to Gettier 

challenges. 

Explain and evaluate virtue epistemology as an alternative theory of knowledge. 

Lesson Ppt – 

WiK10 

Handouts – 

WiK10 

WiK 7 Forms 

quiz 

11 
Does V + T + B 

= Knowledge? 

Aptness, 

Intellectual 

virtues, 

Accuracy, 

Gettier counter 

examples 

Analyse and evaluate Sosa’s virtue epistemology. 

Explain the strengths and limitations of the aptness condition in defining knowledge. 

Lesson Ppt – 

WiK11 

Handouts – 

WiK11 

VTB practice 

essay 

12 
Is a definition of 

knowledge 

possible? 

Prescriptive 

definition, 

Descriptive 

definition, 

Gettier counter 

examples, 

Fallacies 

Evaluate the challenges faced by major attempts to define knowledge. 

Reach a reasoned judgement on whether a successful analysis is possible. 

Lesson Ppt – 

WiK12 

Handouts – 

WiK12 

Revision pack 

Revision lesson: Click here for resources Assessment lesson: Click here for resources Feedback lesson: Click here for resources 

Epistemology: Perception as a Source of Knowledge 

Lesson Lesson Title 
Key 

Concepts 
Learning Objectives By the end of the lesson, students will…  

LLT 

Resources 

Home 

Learning 

1 

How do we gain 

knowledge of what 

is outside our 

minds? 

Perception, 

Realism, 

Idealism, 

Antirealism, 

Direct Realism, 

Mind-

dependent, 

Mind-

independent 

Begin to consider the realist/anti-realist debate about reality and perception. 

Outline and explain the view that the immediate objects of perception are mind-

independent objects and their properties. 

Lesson Ppt – 

PaSK1 

Handouts – 

PaSK1 

PaSK 1 Forms 

quiz 



2 
What is the issue 

with perceptual 

variation? 

Relational 

properties, 

Perceptual 

variation, Direct 

realism 

Explain the issue with direct realism from perceptual variation as set out by Bertrand 

Russell. 

Consider and evaluate the success of relational properties as a direct realist response. 

Lesson Ppt – 

PaSK2 

Handouts – 

PaSK2 

PaSK 1 Forms 

quiz 

3 
What is the issue 

with illusion? 

Veridical 

perception, 

Illusion, Sense 

data, Properties 

Explain the issue with direct realism from illusions. 

Analyse the argument for sense data from illusions as set out by Bertrand Russell. 

Evaluate relational properties as a potential direct realist response. 

Lesson Ppt – 

PaSK3 

Handouts – 

PaSK3 

Direct realism 

practice essay 

4 
What is the issue 

with hallucination? 

Non-veridical 

perception, 

Hallucination, 

Sense data 

Explain the issue with direct realism from hallucinations. 

Analyse the argument from hallucinations, linking to Descartes’ dreaming argument. 

Evaluate possible direct realist responses. 

Lesson Ppt – 

PaSK4 

Handouts – 

PaSK4 

PaSK 2 Forms 

quiz 

5 
What is the issue 

with time-lag? 

Time-lag, 

Perception, 

Sense data 

Explain the issue with direct realism from the time-lag argument (Russell). 

Analyse the argument for sense data from time-lag. 

Evaluate direct realist responses. 

Lesson Ppt – 

PaSK5 

Handouts – 

PaSK5 

PaSK 3 Forms 

quiz 

6 
What is indirect 

realism? 

Sense data, 

Indirect realism 

Outline and explain the view that the immediate objects of perception are mind-

dependent sense data caused by and representing mind-independent objects. 

Lesson Ppt – 

PaSK6 

Handouts – 

PaSK6 

Indirect 

realism 

practice essay 

7 

What is Locke’s 

distinction 

between primary 

and secondary 

qualities? 

Representation, 

Primary 

qualities, 

Secondary 

qualities, 

Extension 

Outline and explain Locke’s primary/secondary quality distinction as an argument for 

indirect realism. 

Lesson Ppt – 

PaSK7 

Handouts – 

PaSK7 

PaSK 4 Forms 

quiz 

8 
Does indirect 

realism lead to 

scepticism? 

Hypothesis, 

Scepticism, 

Idealism 

Consider the sceptical argument that indirect realism leads to doubt about the 

external world. 

Analyse and evaluate Russell’s ‘best hypothesis’ response. 

Lesson Ppt – 

PaSK8 

Handouts – 

PaSK8 

PaSK 5 Forms 

quiz 

9 

What is Locke’s 

argument from the 

involuntary nature 

of experience? 

Involuntary, 

Hypothetical 

reasoning 

Outline and explain Locke’s argument from the involuntary nature of our 

experiences. 

Identify objections and consider how indirect realism may respond. 

Lesson Ppt – 

PaSK9 

Handouts – 

PaSK9 

Locke’s 

indirect realism 

practice essay 

10 

How does the 

coherence of 

experience 

support realism? 

Coherence, 

Experience, 

Realism 

Explain the argument from the coherence of various kinds of experience, as 

developed by Locke and Catharine Trotter Cockburn. 

Evaluate the cogency of this response to scepticism. 

Lesson Ppt – 

PaSK10 

Handouts – 

PaSK10 

PaSK 6 Forms 

quiz 



11 

Can we know the 

nature of mind-

independent 

objects? 

Resemblance, 

Counter-

intuitive, 

Indirect realism 

Outline Berkeley’s argument that mind-dependent ideas cannot resemble mind-

independent objects. 

Summarise and evaluate objections to indirect realism. 

Lesson Ppt – 

PaSK11 

Handouts – 

PaSK11 

PaSK 7 Forms 

quiz 

12 

Are the immediate 

objects of 

perception mind-

dependent? 

Immediate 

objects of 

perception, 

Matter, 

Immaterialism 

Analyse and interpret Berkeley’s arguments for the mind-dependence of perceptual 

objects. 

Explain Berkeley’s rejection of material substance and commitment to immaterialism. 

Lesson Ppt – 

PaSK12 

Handouts – 

PaSK12 

Berkeley 

practice essay 

13 

How does 

Berkeley 

challenge 

primary/secondary 

quality distinction? 

Primary 

qualities, 

Secondary 

qualities, 

Idealism 

Outline and explain Berkeley’s argument against Locke’s quality distinction. 

Evaluate the strength of this argument for idealism. 

Lesson Ppt – 

PaSK13 

Handouts – 

PaSK13 

PaSK 8 Forms 

quiz 

14 
What is 

Berkeley’s Master 

Argument? 

Empiricism, 

Master 

Argument, 

Incoherence, 

Contradiction 

Outline and explain Berkeley’s Master Argument for idealism. 

Consider the success of this argument in light of Russell’s psychological critique. 

Lesson Ppt – 

PaSK14 

Handouts – 

PaSK14 

PaSK 9 Forms 

quiz 

15 

How do illusion 

and hallucination 

challenge 

Berkeley? 

Veridical 

perception, 

Non-veridical 

perception, 

Idealism 

Apply arguments from illusion and hallucination to Berkeley’s idealism. 

Evaluate how successfully Berkeley can respond to these objections. 

Lesson Ppt – 

PaSK15 

Handouts – 

PaSK15 

Idealism 

practice essay 

16 

What role does 

God play in 

Berkeley’s 

idealism? (1) 

God, Regularity, 

Scepticism, 

Solipsism 

Understand the role of God in Berkeley’s idealism. 

Analyse and evaluate issues raised by this role, including solipsism and perception 

regularity. 

Lesson Ppt – 

PaSK16 

Handouts – 

PaSK16 

PaSK 10 

Forms quiz 

17 

What role does 

God play in 

Berkeley’s 

idealism? (2) 

Intellectual 

dishonesty, 

Conceivability, 

Best hypothesis 

Evaluate Berkeley’s responses to criticisms of God’s role in idealism. 

Assess the overall success of Berkeley’s defence of idealism. 

Lesson Ppt – 

PaSK17 

Handouts – 

PaSK17 

Revision pack 

Revision lesson: Click here for resources Assessment lesson: Click here for resources Feedback lesson: Click here for resources 

Epistemology: Reason as a Source of Knowledge 

Lesson Lesson Title 
Key 

Concepts 
Learning Objectives By the end of the lesson, students will…  

LLT 

Resources 

Home 

Learning 

1 
What is Plato’s 

argument for 

innate knowledge? 

Epistemology, 

Empiricism, 

Rationalism, 

Consider and explore Plato’s innatism in the context of his Theory of Forms. 

Understand and discuss the Allegory of the Cave and its epistemological significance. 

Lesson Ppt – 

RaSK1 

RaSK 1 Forms 

quiz 



Innatism, 

Universals, 

Necessary, 

Contingent 

Handouts – 

RaSK1 

2 

How does Plato’s 

‘slave boy’ 

argument support 

innatism? 

Innate ideas, A 

priori, A 

posteriori, 

Theory of 

Forms 

Outline and explain Plato’s slave boy argument for innate knowledge. 

Analyse and evaluate the argument and the empiricist response. 

Lesson Ppt – 

RaSK2 

Handouts – 

RaSK2 

RaSK 2 Forms 

quiz 

3 
Are we born 

knowing nothing? 

Tabula Rasa, 

Sense 

experience, 

Empiricism 

Explore Locke’s rejection of innate ideas and his claim that the mind is a tabula rasa. 

Compare Locke’s empiricism to Plato’s rationalism. 

Lesson Ppt – 

RaSK3 

Handouts – 

RaSK3 

Innatism 

practice essay 

4 
What is Locke’s 

argument from 

universal assent? 

Universal assent, 

Innatism, 

Empiricism 

Outline and explain Locke’s argument against innatism from the absence of universal 

assent. 

Apply Locke’s critique to Plato’s rationalist arguments. 

Lesson Ppt – 

RaSK4 

Handouts – 

RaSK4 

RaSK 3 Forms 

quiz 

5 

Are innate ideas 

necessary for 

knowledge of 

necessary truths? 

Necessary 

truths, 

Psychological 

instances, 

Dispositions 

Explore Leibniz’s rationalist defence of innatism. 

Analyse and evaluate Leibniz’s argument based on the nature of necessary truths. 

Lesson Ppt – 

RaSK5 

Handouts – 

RaSK5 

RaSK 4 Forms 

quiz 

6 
Who is right about 

innate ideas – 

Locke or Leibniz? 

Universals, 

Tabula Rasa, 

Innatism 

Compare and contrast Locke’s and Leibniz’s positions on innate ideas. 

Evaluate the success of their arguments and reach a justified conclusion. 

Lesson Ppt – 

RaSK6 

Handouts – 

RaSK6 

Locke’s Tabula 

Rasa practice 

essay 

7 

What are simple 

and complex ideas 

according to 

Locke? 

Ideas, 

Impressions, 

Concepts, 

Simple and 

Complex Ideas 

Outline Locke’s account of the origin of ideas. 

Distinguish between simple and complex ideas in his theory of mind. 

Lesson Ppt – 

RaSK7 

Handouts – 

RaSK7 

RaSK 5 Forms 

quiz 

8 
How does Hume 

develop Locke’s 

account of ideas? 

Ideas, 

Impressions, 

Hume, 

Empiricism 

Explain Hume’s theory of impressions and ideas. 

Compare his empiricist account with Locke’s. 

Lesson Ppt – 

RaSK8 

Handouts – 

RaSK8 

RaSK 6 Forms 

quiz 

9 

What does 

Descartes mean by 

'intuition' and 

'deduction'? 

Intuition, 

Deduction, A 

priori 

knowledge, 

Rationalism 

Explain Descartes’ distinction between intuition and deduction. 

Evaluate the rationalist claim that reason alone provides certain knowledge. 

Lesson Ppt – 

RaSK9 

Handouts – 

RaSK9 

Descartes 

practice essay 



10 
What is Descartes’ 

Cogito? 

Cogito, 

Rationalism, 

Self-knowledge, 

A priori 

Explain Descartes’ Cogito as an example of a priori knowledge. 

Analyse how it supports the rationalist position. 

Lesson Ppt – 

RaSK10 

Handouts – 

RaSK10 

RaSK 7 Forms 

quiz 

11 
What are ‘clear 

and distinct 

ideas’? 

Clear and 

distinct ideas, 

Intuition, 

Certainty 

Understand Descartes’ criterion of clarity and distinctness. 

Evaluate the Cogito as an a priori intuition. 

Lesson Ppt – 

RaSK11 

Handouts – 

RaSK11 

PaSK 8 Forms 

quiz 

12 

Can God 

guarantee the truth 

of clear and 

distinct ideas? 

God, A priori 

reasoning, 

Rationalism 

Outline Descartes’ arguments for the existence of God. 

Evaluate empiricist responses to Descartes’ arguments. 

Lesson Ppt – 

RaSK12 

Handouts – 

RaSK12 

Descartes’ 

Thesis practice 

essay 

13 
Can we prove the 

external world a 

priori? 

External world, 

Deduction, 

Rationalism 

Explain Descartes’ proof of the external world. 

Evaluate rationalist and empiricist responses. 

Lesson Ppt – 

RaSK13 

Handouts – 

RaSK13 

RaSK 9 Forms 

quiz 

14 
How does Hume 

explain causation? 

Causation, 

Constant 

conjunction, 

Empiricism 

Outline Hume’s critique of the rationalist account of causation. 

Evaluate how this challenges Descartes. 

Lesson Ppt – 

RaSK14 

Handouts – 

RaSK14 

RaSK 10 

Forms quiz 

15 
What is Hume’s 

Fork? 

Hume’s Fork, A 

priori, A 

posteriori, 

Analytic, 

Synthetic 

Explain Hume’s Fork and the division of knowledge. 

Assess its implications for rationalist claims. 

Lesson Ppt – 

RaSK15 

Handouts – 

RaSK15 

Hume practice 

essay 

16 
Can Hume’s Fork 

challenge the 

Cogito? 

Cogito, 

Empiricism, 

Rationalism 

Apply Hume’s Fork to Descartes’ Cogito. 

Evaluate the strength of this critique. 

Lesson Ppt – 

RaSK16 

Handouts – 

RaSK16 

RaSK 11 

Forms quiz 

17 

Can Hume’s Fork 

challenge 

Descartes’ 

arguments for 

God and the 

external world? 

Hume’s Fork, 

Rationalism, 

Empiricism 

Apply Hume’s Fork to Descartes’ arguments for God and the external world. 

Assess the effectiveness of the empiricist critique. 

Lesson Ppt – 

RaSK17 

Handouts – 

RaSK17 

Descartes’ 

Rationalism 

practice essay 

18 

Are empiricist 

responses to 

rationalism 

successful? 

Empiricism, 

Rationalism, 

Kant’s 

Conceptual 

Schemes 

Review and evaluate empiricist critiques of rationalism. 

Form a reasoned judgement about their success. 

Lesson Ppt – 

RaSK18 

Handouts – 

RaSK18 

Revision pack 

Revision lesson: Click here for resources Assessment lesson: Click here for resources Feedback lesson: Click here for resources 



Epistemology: The Limits of Knowledge 

Lesson Lesson Title 
Key 

Concepts 
Learning Objectives By the end of the lesson, students will…  

LLT 

Resources 

Home 

Learning 

1 
What is 

philosophical 

scepticism? 

Philosophical 

scepticism, 

Incredulity, 

Doubt, 

Knowledge, 

Epistemology 

Understand the particular nature of philosophical scepticism. 

Distinguish between philosophical scepticism and ordinary incredulity. 

Lesson Ppt – 

LoK1 

Handouts – 

LoK1 

LoK 1 Forms 

quiz 

2 

What is the 

function of 

philosophical 

scepticism in 

epistemology? 

Local 

scepticism, 

Global 

scepticism, 

Descartes, 

Waves of doubt 

Explain the distinction between local and global scepticism. 

Analyse Descartes’ three waves of doubt as a philosophical sceptical challenge. 

Understand the purpose of scepticism in epistemological inquiry. 

Lesson Ppt – 

LoK2 

Handouts – 

LoK2 

Scepticism 

practice essay 

3 

How do 

empiricists 

respond to the 

challenge of 

scepticism? 

Empiricism, 

Locke, 

Berkeley, 

Russell, 

Scepticism, Best 

hypothesis 

Explain empiricist responses to scepticism including those of Locke, Berkeley, and 

Russell. 

Evaluate how these responses attempt to restore knowledge claims. 

Lesson Ppt – 

LoK3 

Handouts – 

LoK3 

Empiricist 

responses 

practice essay 

4 

How does 

reliabilism 

respond to the 

challenge of 

scepticism? 

Reliabilism, 

Externalism, 

Justification, 

Reliable 

cognitive process 

Outline the reliabilist response to philosophical scepticism. 

Evaluate the strengths and weaknesses of reliabilism as a response to the problem of 

knowledge. 

Lesson Ppt – 

LoK4 

Handouts – 

LoK4 

LoK 2 Forms 

quiz 

Revision lesson: Click here for resources Assessment lesson: Click here for resources Feedback lesson: Click here for resources 

 

 

 

 

 


	Website-Curriculum-Overview-Yr12-Philosophy-A-Level
	Year 12 Philosophy A Level summary curriculum map/core concepts*

	A Level Philosophy - Paper 1

