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Personal Development 
Curriculum Intent Statement 

“human nature is not a machine to be built after a model, and set to do 

exactly the work prescribed for it, but a tree, which requires to grow and 

develop itself on all sides”  J.S. Mill 

      
At Lunesdale Learning Trust, our aim in Personal Development is to enable students to become: 

• Successful learners who enjoy learning, make progress, and achieve 
• Confident individuals who are able to lead safe, healthy, and fulfilling lives 
• Responsible, respectful, and resilient citizens who make a positive contribution to 

society 

We seek to foster the following personal qualities: 

• A strong sense of self-worth and emotional well-being 
• Open-mindedness 
• Willingness to take risks 
• A clear sense of place in the world 
• Curiosity 
• A desire to question and challenge 
• Perseverance and a commitment to practice 
• Consideration for the learning and development of others 

Our curriculum: 

• Underpins and enriches all aspects of school life—not just Personal Development 
lessons 

• Ensures that every student: 
Has the opportunity to achieve their full potential, regardless of background or 



 

 

starting point 
Can develop the confidence and skills necessary for success 

• Is essential for preparing students not only to engage in lifelong learning but also 
to be employable 

• Encourages students to become lifelong learners by developing the skills needed 
to function as effective, informed members of society who understand their rights 
and responsibilities 

• Promotes the belief that every teacher is a teacher of Personal Development 
• Is a knowledge-rich, spiral curriculum that meets—and exceeds—statutory 

requirements for all schools 

The structure of the Personal Development curriculum follows a sequenced and coherent 

approach that reflects the school’s ethos and core values, while responding to both 

national and local guidance. It incorporates the statutory and non-statutory requirements 

for Religious Education (RE), Relationships and Sex Education (RSE), Health Education, 

Citizenship, Careers, Spiritual, Moral, Social and Cultural development (SMSC), 

Personal, Social, Health and Economic education (PSHE), British Values, and Learning 

Literacy. 

Our units of work support progress in line with child development, and are co-ordinated 

through our core themes: 

• Health & Wellbeing 

• Keeping Safe 

• Economic Wellbeing 

• Making a Positive Contribution 

• Enjoy & Achieve 

• Religion & Worldviews 

The core themes are addressed through a cross-curricular and whole-school approach, but 

are explicitly taught within dedicated Personal Development lessons. 

Delivery of our curriculum:  

Weekly timetabled lessons at KS3 and KS4.  

 

 



Best Practice Pedagogy in Personal Development  

At Lunesdale Learning Trust (LLT), we recognise that Personal Development, plays a vital role in preparing 
our children for life beyond school. Best practice pedagogy in this area integrates effective teaching methods 
with a whole-school ethos that promotes wellbeing, civic engagement, employability, and critical thinking. 

Core Principles of Effective PD 

• Student-Centred Learning: Our lessons should be tailored to our children's needs and contexts, 
ensuring content is age-appropriate, relevant, and responsive to current issues. 

• Safe Learning Environment: We establish clear ground rules, ensure respectful dialogue, and use 
distancing techniques to enable honest discussions. 

• Sequenced and Spiral Curriculum: Our curriculum revisits key themes with increasing complexity 
across key stages, allowing for deepening understanding. 

• Skills-Based Outcomes: We focus on developing critical thinking, decision-making, emotional 
literacy, communication, and employability skills. 

• Evidence-Informed Practice: We use reliable sources, data, research, and feedback to inform 
planning and delivery, ensuring our approach aligns with current DfE and Ofsted expectations. 

• Gatsby Benchmarks: Our Careers Education is guided by the eight Gatsby Benchmarks, ensuring all 
our children receive high-quality, progressive careers information, advice, and experiences. 

Pedagogical Strategies 

• Interactive and Participatory Methods: We use group discussions, role play, debates, case studies, 
and simulations to foster engagement. 

• Scaffolding and Modelling: We employ explicit teaching strategies for difficult concepts and sensitive 
issues, modelling respectful disagreement and reasoning. 

• Formative Assessment: We use baseline assessments, student self-reflections, and exit tickets to 
monitor understanding and adapt our teaching. 

• Integration with Other Subjects: We draw connections with subjects like Computing, RPE, Science, 
History, and work-related learning to reinforce key themes. 

• Use of External Visitors: Where appropriate, we incorporate specialists (e.g. healthcare professionals, 
police, charities, employers) while ensuring content remains educational, not promotional. 

Whole-School Approach 

• Consistent Ethos and Values: We promote shared values such as respect, responsibility, and active 
citizenship across our school culture. 

• Staff Training and Support: We ensure staff are confident in delivering Personal Development 
content, including sensitive topics, through regular CPD and safeguarding updates. 

• Student Voice: We actively engage our children in shaping the curriculum and evaluating its impact. 
• Community and Parental Engagement: We partner with parents, local organisations, and employers 

to reinforce messages and provide real-world relevance. 

Monitoring and Evaluation 

• We track curriculum coverage and assess impact through surveys, work scrutiny, lesson observation, 
careers tracking data, and pastoral data. 

• We include PSHE, Citizenship, and Careers in SLT and governor oversight to ensure strategic 
development across the Trust. 



 

Challenges and Considerations 

• We address potential parental and community sensitivities with transparency and dialogue. 
• We ensure inclusivity and representation in content, especially regarding protected characteristics. 
• We balance statutory requirements with local priorities and emerging societal issues. 

Conclusion: High-quality Personal Development education across LLT fosters informed, resilient, and 

active young people. By embedding best pedagogical practice within a supportive school culture, we can 
ensure PSHE, Citizenship, and Careers Education are impactful, meaningful, and transformative for all our 
children. 

Dos and Don'ts in Personal Development 

Dos: 

• Do create an ordered, safe and respectful classroom environment. 
• Do adapt lessons to meet the diverse needs of our children. 
• Do revisit and build on key themes throughout the key stages. 
• Do encourage critical thinking, compassion, and student voice. 
• Do engage parents and the wider community in learning where appropriate. 
• Do evaluate and reflect regularly on the impact of our curriculum. 
• Do remain apolitical in delivery while upholding shared values and making clear the legal and moral 

frameworks underpinning our teaching. 

Don'ts: 

• Don't treat Personal Development as a tick-box exercise. 
• Don't deliver content without preparing for potential sensitivities. 
• Don't rely solely on external visitors for key curriculum content. 
• Don't overlook the importance of sequencing and progression. 
• Don't assume all children have the same baseline of knowledge or experience. 
• Don't share personal information or experiences related to sensitive topics. 
• Don't permit discussions to become judgemental or unsafe for any student. 
• Don't allow stereotypes or prejudiced views to go unchallenged. 

References 

• DfE Statutory Guidance for Relationships, Sex and Health Education (2019): 
https://www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-
rse-and-health-education  

• Ofsted Research Review: PSHE (2023): https://www.gov.uk/government/publications/research-review-
series-personal-social-health-and-economic-education  

• PSHE Association Guidance and Quality Mark Criteria: https://pshe-
association.org.uk/guidance/pshe-education-programme-of-study  

• Association for Citizenship Teaching (ACT) Resources and Frameworks: 
https://www.teachingcitizenship.org.uk/  

• The Gatsby Benchmarks for Good Career Guidance: https://www.goodcareerguidance.org.uk/  

 

https://www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-rse-and-health-education
https://www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-rse-and-health-education
https://www.gov.uk/government/publications/research-review-series-personal-social-health-and-economic-education
https://www.gov.uk/government/publications/research-review-series-personal-social-health-and-economic-education
https://pshe-association.org.uk/guidance/pshe-education-programme-of-study
https://pshe-association.org.uk/guidance/pshe-education-programme-of-study
https://www.teachingcitizenship.org.uk/
https://www.goodcareerguidance.org.uk/


Week 1 2 9th Sept 3 16th

Sept 4 23rd

Sept 5 30th

Sept 6 7th Oct 7 14th

Oct 8 21st Oct

Theme EA HW HW HW HW HW HW HW

7
PD Getting Started Transitions 1

(Inside Out)

Transitions 2
(Inside Out)

Transitions 3
(Inside Out)

Wellbeing 1
Mental Health

Wellbeing 2
Physical Health

Health 3
Healthy Eating

Dental Health
(MyDentist)

PD+ Settling in
Emergency 
Situations (ET)

Safeguarding (RC)
School Council 
(CT)

Rise (LAS) 3, 2, 1 Community
Food and Mood 
(S.Hill NHS)

Work experience 
day

8
PD

Behaviours for 
Learning

Health 4
Emergency Situations

Road & Water Safety 
(Cumbria FS)

Health 5
First Aid 1

Wellbeing 3
Body Image

Wellbeing 4
Media

Wellbeing 5
Coping Strategies

Wellbeing 6
Peer Pressure

PD+ Getting Involved British Values Safeguarding (RC)
School Council 
(CT)

British Values
Black History 
Month UK (DP)

British Values
Work experience 
day

9
PD Learner Literacy 5

Study Habits

Health 7
Health Services

Health 9
First Aid 2

Wellbeing 7
Teenage brain

Wellbeing 8
Sleep

Wellbeing 9
Loneliness

Aspire 4
Options Launch

Wellbeing 10
Men’s Health

PD+ Getting Involved British Values Safeguarding (RC)
School Council 
(CT)

Options Assembly Cancer Assembly  
(OddBalls)

British Values Cancer Assembly 
(Coppafeel)

10
PD

Behaviours for 
Learning

Living Faith 
(H. Haroon-Iqbal)

Faith & Family 1
Sexual Relationships

Faith & Family 2
Contraception

Faith & Family 3
Sexuality

Faith & Family 4
Marriage

Faith & Family 5
Sex Equality

Faith & Family 6
Family Roles

PD+ Getting Involved British Values Safeguarding (RC)
European Day of 
Languages (SG)

British Values
Black History 
Month UK (DP)

British Values Diwali

11
PD Learner Literacy 5

Study Habits

Faith & Finance 1
Wealth

Faith & Finance 2
Ethical Consumerism

Mock Exam 
Launch

Faith & Finance 3
Charity

Faith & Finance 4
Financial Stewardship

Faith & Finance 5
Social Justice

Faith & Finance 6
Materialism

PD+ Getting Involved Living Faith
(Rev. R. Snow)

Safeguarding (RC) Active Reviewing Active Reviewing Active Reviewing Active Reviewing Active Reviewing

Autumn 1: September / October



Week 9 4th Nov 10 11th Nov 11 18th Nov 12 25th Nov 13 30th Nov 14 9th Dec 15 16th Dec

Theme EA PC PC PC PC PC PC

7
PD Learner Literacy 1

Introducing LL

Equality 1
Disability Awareness

Equality 2
Disability Awareness

Equality 3
Anti- Bullying

Taking Part 1
Rights and Liberties

Taking Part 2
Government

Digital Citizenship 1
Truth

PD+
Anti-bullying 
Assembly (LAS)

Remembrance 
Assembly (DP)

SEND Assembly
(AQ)

Wonder
Houses of Parliament 
student council visit

Active Citizenship 
Elf Run

Wonder

8
PD Learner Literacy 4

Flow

Equality 4
Equality Laws

Equality 5
Anti-Racism

Equality 6
Hate Crime

Taking Part 3
Legislation

Taking Part 4
Active Citizenship

Digital Citizenship 2
Bias

PD+
Anti-bullying 
Assembly (LAS)

Remembrance 
Assembly (DP)

British Values British Values
Houses of Parliament 
student council visit

Active Citizenship 
Elf Run

Christmas

9
PD Equality 7

Anti-Sexism

Equality 8
LGBT+ Rights

Taking Part 5
Campaigning

Taking Part 6
Prep for MP Visit

Subject Fair Aspire 6
Career pathways

Aspire 7
Bigger picture

PD+
Deliberative 
Democracy

Remembrance 
Assembly (DP)

British Values MP Visit Human Rights Day Exams (VJP) Christmas

10
PD Learner Literacy 7

KS4 Revision technique

Equality 9
Violence against women

Equality 10
Religious Discrimination

Every Life Matters 
(LAS)

Equality 11
Extremism

Taking Part 7
Criminal Damage

Taking Part 8
Active Citizenship 2

PD+
Anti-bullying 
Assembly (LAS)

Work Experience 
Assembly (HoY)

Work Experience Work Experience
Legal Practitioner 
Visit (F&R) 

Active Citizenship 
Elf Run

Christmas

11
PD STI Testing 

(D. Morris)
Mock Exams Mock Exams Aspire 14

Post 16 destinations

Aspire 15
Post 16 destinations

Mock Results Day Sexual Wellbeing 16
Sextortion

PD+ Active Reviewing Active Reviewing Active Reviewing Post 16 Destinations Inspirational Alumni Inspirational Alumni Christmas

Autumn 2: November / December



Week 16 6th Jan 17 13th Jan 18 20th Jan 19 27th Jan 20 3rd Feb 21 10th Feb

Theme EA HW HW HW HW HW

7
PD Learner Literacy 2

Attention & Remembering

Relationships 1
Relationships

Relationships 3
Friendship

Sexual Wellbeing 1
Sexuality

Sexual Wellbeing 2
Puberty Wellbeing

Sexual Wellbeing 3
Menstrual Wellbeing

PD+ Divorce Assembly (RC) CMHW Assembly (LAS)
Holocaust 
Remembrance Day

CMHW 2026 (LAS) Safer Internet Day Personal Hygiene (HoY)

8
PD Relationships 4

Positive Communication

Relationships 5 
Assertiveness

Relationships 6
Family communications

Sexual Wellbeing 4
UK Sex Laws

Sexual Wellbeing 5
Sexting

Sexual Wellbeing 6
Pornography 1

PD+
RSPB's Big Schools' 
Birdwatch

CMHW Assembly (LAS)
Holocaust 
Remembrance Day

CMHW 2026 (LAS)
NSPCC Report Remove 
(LL)

LGBT History Month

9
PD Learner Literacy 6

Making it Stick
KS3 Exams Relationships 7

Intimate Relationships

Relationships 8
Marriage

Sexual Wellbeing 7
Human Sexuality

Sexual Wellbeing 8
Healthy Relationships

PD+
RSPB's Big Schools' 
Birdwatch

CMHW Assembly (LAS
Holocaust 
Remembrance Day

CMHW 2026 (LAS) Consent Assembly (RJC) LGBT History Month

10
PD Relationships 11

Respectful Relationships

Relationships 12
Gangs

Relationships 13
Parenting

Sexual Wellbeing 12
Consent 2

Sexual Wellbeing 14
Pornography 2

Every Life Matters (LAS)

PD+
RSPB's Big Schools' 
Birdwatch

Age of Criminal 
Responsibility

Holocaust 
Remembrance Day

CMHW Assembly (LAS) Safer Internet Day LGBT History Month

11
PD Health 11

First Aid 3

Road Safety 2
(Cumbria FS)

Enterprise 9
Debt

Enterprise 10
Economy

Enterprise 11
Employment

Enterprise 12
Independent Finance

PD+ CPR Practical CPR Practical
Holocaust 
Remembrance Day

CMHW Assembly (LAS) Safer Internet Day LGBT History Month

Spring 1: January / February



Week 22 24rd Feb 23 3rd Mar 24 10th Mar 25 17th Mar 26 24th Mar

Theme EW EW EW EW EW

7
PD Aspire 1

Aspirations 

Aspire 2
Aspirations

Enterprise 1
Money

Enterprise 2
Budgeting & Saving

Enterprise 3
Consumerism

PD+ International Women’s Day World Book Day National Careers Week Eid-al-Fitr
National Science and 
Engineering Week

8
PD Enterprise 4

Employment

Enterprise 5
Social enterprise 1

Enterprise 6
Social enterprise 2

Aspire 3
Aspirations 2

Aspire 4
World of Work 

PD+ International Women’s Day World Book Day National Careers Week Eid-al-Fitr Work safety (HoY)

9
PD Sexual Wellbeing

STIs (D. Moore)

Sexual Wellbeing 9
Consent

Sexual Wellbeing 11
Grooming

Relationships 9
Bereavement 1

Relationships 10
Bereavement 2

PD+ Condomania Condomania National Careers Week Eid-al-Fitr
National Science and 
Engineering Week

10
PD Faith & Fairness 1

Crime

Faith & Fairness 2
Good and Evil

Faith & Fairness 3
Criminal Treatment

Faith & Fairness 4
Punishment

Faith & Fairness 5
Death Penalty

PD+
Blood and Donations 
Assembly (AMW)

World Book Day National Careers Week Eid-al-Fitr Easter Challenge

11
PD Online Safety 8

Revenge Porn

Online Safety 9
Harassment

Online Safety 10
Scam Protection and Synthetic 
Media

Drug safety 10
Addiction

Addiction Services 
(Littledale)

PD+ International Women’s Day World Book Day National Careers Week Eid-al-Fitr Easter Challenge

Spring 2: March / April



Week 27 14th Apr 28 21st Apr 29 28th Apr 30 5th May 31 12th May 32 19th May

Theme EA KS KS KS KS KS

7
PD LearnerLiteracy 3

Getting Unstuck

Online Safety 1
Cyberbullying

Online Safety 2
Screen Time

Drug safety 1
Drugs

Drug safety 2
Smoking

Drug Safety 3
Vaping

PD+
Age of Criminal 
Responsibility

Earth Day World Art Day Deaf Awareness Week
World Press Freedom 
Day

United Nations 
Peacekeepers Day

8
PD Learner Literacy 5

Own and Track

Online Safety 3
Social Media

Online Safety 4
Gaming

Online Safety 5
Online Grooming

Drug safety 4
Drugs Laws

Drug safety 5
Alcohol

PD+
Age of Criminal 
Responsibility

Vaping Assembly (RC) World Art Day Personal Safety (HoY)
World Press Freedom 
Day

United Nations 
Peacekeepers Day

9
PD Digital Citizenship 3

Stereotyping

Digital Citizenship 4
Free Speech

Online Safety 6
Online Gambling

Online Safety 7
Online Advertising

Drug safety 6
Alcohol

Drug safety 7
Risk

PD+
Age of Criminal 
Responsibility

Earth Day World Art Day
Duke of Edinburgh 
Assembly

World Press Freedom 
Day

United Nations 
Peacekeepers Day

10
PD Faith & Fairness 6

Forgiveness
Exams Drug safety 8

County Lines

Drug Safety 9
Individual and Social Harm

Aspire 9
Recruitment

Aspire 10
Interview Technique

PD+ Active Reviewing Active Reviewing Emergency Situations 
(SAW)

PCSO Visit
World Press Freedom 
Day

United Nations 
Peacekeepers Day

11
PD Drug safety 11

Legal Consequences

Taking Part 9
UK Politics

Taking Part 10
UK Electoral Systems

Taking Part 11
UK Legal System

Taking Part 12
International Law

Leavers Assembly

PD+
Body Alterations 
assembly (SAW)

PCSO Visit Emergency Situations 3 
(SAW)

Exit Survey Leaver’s Events

Summer 1: April / May



Week 33 2nd Jun 34 9th Jun 35 16th Jun 36 23rd  Jun 37 30th Jun 38 7th Jul 39 14th Jul

Theme EA

7
PD Fact or Fiction? 1

Scientific Knowledge

Fact or Fiction? 2
Trust

Fact or Fiction? 3
Misinformation Busting

Yr7 PD Summative 
Assessment

Fact or Fiction? 4
Truth-Seeking

Sports Day & 
Community Walk

PD+
Gypsy, Roma and 
Traveller Month

Stand Against 
Violence

Messages for Year 7s
Sports Day 
preparations

U.S. Declaration of 
Independence 250

Activities Week

8
PD Fact or Fiction? 1

Scientific Knowledge

Stand Against 
Violence

Knife-crime 
Awareness (JJ-E)

Yr8 PD Summative 
Assessment

Fact or Fiction? 2
Trust

Sports Day & 
Community Walk

PD+
Gypsy, Roma and 
Traveller Month

Men’s Health Week
UN World Refugee 
Day

Sports Day 
preparations

U.S. Declaration of 
Independence 250

Activities Week

9
PD Aspire 8

Higher Education 

Enterprise 7
Financial Exploitation

Enterprise 8
Business Enterprise 

Yr9 PD Summative 
Assessment

DSM Foundation 
Performance

Sports Day & 
Community Walk

PD+
Gypsy, Roma and 
Traveller Month

Men’s Health Week
UN World Refugee 
Day

Sports Day 
preparations

U.S. Declaration of 
Independence 250

Activities Week

10
PD

Yr10 Progress 
Review

Aspire 11
Workplace Rights

Work Ready Day Sexual Wellbeing
Pregnancy (D. Moore)

Work Experience 
Preparations (CH)

Work Experience Condomania

PD+ CV Writing
Interview 
Preparations (HM)

UN World Refugee 
Day

Sports Day 
preparations

U.S. Declaration of 
Independence 250

11
PD

PD+

Summer 2: June / July



Health & Wellbeing Keeping Safe Economic Wellbeing
Making a Positive 

Contribution
Enjoy & Achieve

Health:
❑ Emergency 

Situations
❑ Dental Health
❑ Healthy Eating

Relationships:
❑ Relationships
❑ Divorce
❑ Friendships

Wellbeing:
❑ Mental Health
❑ Physical Health

Sexual Wellbeing:
❑ Sexuality
❑ Puberty
❑ Menstrual 

Wellbeing

Online Safety:
❑ Cyberbullying
❑ Screen Time

Drug Safety:
❑ Drugs
❑ Smoking
❑ Vaping

Aspire:
❑ Aspirations
❑ World of Work

Enterprise:
❑ Money
❑ Budgeting and 

Saving
❑ Consumerism

Equality:
❑ Disability 

Awareness
❑ Anti-Bullying

Taking Part:
❑ Rights and Liberties
❑ Government

Digital Citizenship:
❑ Truth

Learning Literacy:
❑ Learning Literacy
❑ Attention and 

Remembering
❑ Getting Unstuck

Yr7 PD Learning Overview…



Health & Wellbeing Keeping Safe Economic Wellbeing
Making a Positive 

Contribution
Enjoy & Achieve

Health:
❑ Emergency Situations
❑ First Aid
❑ Road and Water 

Safety
Relationships:
❑ Positive 

Communications
❑ Assertiveness
❑ Family 

Communications
Wellbeing:
❑ Body Image
❑ Media
❑ Coping Strategies
❑ Peer Pressure
Sexual Wellbeing:
❑ UK Sex Laws
❑ Sexting
❑ Pornography

❑ Knife Crime
Online Safety:
❑ Social Media
❑ Gaming
❑ Online Grooming

Drug Safety:
❑ Drug Laws
❑ Alcohol

Aspire:
❑ Aspirations
❑ World of Work

Enterprise:
❑ Employment
❑ Social Enterprise

Equality:
❑ Equality
❑ Anti-Racism
❑ Hate Crime

Taking Part:
❑ Legislation
❑ Active Citizenship

Digital Citizenship:
❑ Bias

Learning Literacy:
❑ Flow
❑ Feedback

Yr8 PD Learning Overview…



Health & Wellbeing Keeping Safe Economic Wellbeing
Making a Positive 

Contribution
Enjoy & Achieve

Health:
❑ Health Services
❑ Cancer
❑ First Aid
Relationships:
❑ Intimate 

Relationships
❑ Marriage
❑ Bereavement
Wellbeing:
❑ Sleep
❑ Teenage Brain
❑ Loneliness
❑ Men’s Health
Sexual Wellbeing:
❑ Human Sexuality
❑ Healthy 

Relationships
❑ Consent
❑ Grooming

Online Safety:
❑ Online Gambling
❑ Online Advertising

Drug Safety:
❑ Alcohol
❑ Risk

Aspire:
❑ Career Pathways
❑ Bigger Picture

❑ Higher Education

Enterprise:
❑ Financial 

Exploitation
❑ Business Enterprise

Equality:
❑ Anti-Sexism
❑ LGBT+ Rights

Taking Part:
❑ Deliberative 

Democracy
❑ Campaigning
❑ Your MP

Digital Citizenship:
❑ Stereotyping
❑ Free speach

Learning Literacy:
❑ Study Habits
❑ Making it Stick

Yr9 PD Learning Overview…



Health & Wellbeing Keeping Safe Economic Wellbeing
Making a Positive 

Contribution
Enjoy & Achieve

Relationships:
❑ Respectful 

Relationships

❑ Gangs

❑ Parenting

Sexual Wellbeing:
❑ Consent
❑ Pregnancy choices
❑ Pornography
❑ Condomania

Online Safety:
❑ Revenge Porn

❑ Harassment

Drug Safety:
❑ County Lines
❑ Individual and 

Social Harm

Aspire:
❑ Recruitment
❑ Interview 

Technique

❑ Work Ready Day

Equality:
❑ Violence against 

Women
❑ Religious 

Discrimination

❑ Extremism

Taking Part:
❑ Criminal Damage
❑ Active Citizenship

Learning Literacy:
❑ Active Reviewing
❑ Making it Stick
❑ Easter Challenge
❑ Progress Review

Faith & Family
❑ Sexual 

Relationships
❑ Contraception ❑ Sexuality ❑ Marriage ❑ Family Roles ❑ Sex Equality

Faith & Fairness ❑ Crime ❑ Good & Evil
❑ Criminal 

Treatment
❑ Punishment ❑ Death Penalty ❑ Forgiveness

Yr10 PD Learning Overview…



Health & Wellbeing Keeping Safe Economic Wellbeing
Making a Positive 

Contribution
Enjoy & Achieve

Health:
❑ First Aid
❑ CPR Training
❑ Road Safety

Sexual Wellbeing:
❑ STI Testing
❑ Sextortion

Online Safety:
❑ Revenge Porn

❑ Harassment

❑ Synthetic Media

Drug Safety:
❑ Addiction
❑ Legal 

Consequences

Aspire:
❑ Post 16 Destinations
Enterprise:
❑ Debt
❑ Economy
❑ Employment
❑ Independent 

Finance

Taking Part:
❑ UK Politics
❑ UK Electoral 

System
❑ UK Legal System
❑ International Law

Learning Literacy:
❑ Active Reviewing
❑ Making it Stick
❑ Easter Challenge

Faith & Finance ❑ Wealth
❑ Ethical 

Consumerism
❑ Charity

❑ Financial 
Stewardship

❑ Social Justice ❑ Materialism

Yr11 PD Learning Overview…



Strand Economic Wellbeing  Units Aspire / Enterprise 

Intent - Why We Teach What We Do 

Big Picture 

The Economic Wellbeing strand of our Personal Development (PD) curriculum equips students with the knowledge, skills, and attributes 
needed to navigate the economic dimensions of adult life and prepare for a successful future in a changing world of work. 
This strand encompasses two key components:  The Aspire unit, which focuses on careers education, helping students explore future 
education, training, and employment pathways. It supports understanding of the labour market and promotes self-awareness, confidence, and 
purpose in making informed choices about their futures;  The Enterprise unit, which builds a strong foundation in financial literacy, economic 
understanding, and enterprise capability. It addresses key themes such as money management, consumer awareness, employment rights, 
enterprise skills, and how the UK economy functions. 
Together, these units meet the requirements of the national framework for careers education and are informed by the following statutory and 
national guidance: Careers Guidance and Access for Education and Training Providers (DfE, updated May 2025); Gatsby Benchmarks of 
Good Career Guidance (updated November 2024); Career Development Institute (CDI) Framework; The Careers and Enterprise Company, 
including expectations set through Compass+; Citizenship National Curriculum – covering economic roles, business and government, and 
financial responsibilities; PSHE Association Programme of Study – particularly the Living in the Wider World strand; Statutory RSHE 
Guidance – supporting informed decision-making, risk awareness, and adult readiness; Money and Pensions Service (MaPS) Financial 
Education Framework – ensuring structured progression in financial knowledge and skills; Your Money Matters – structured resources 
aligned to key financial concepts. 
The Enterprise unit also links to the Keeping Saffe strand, particularly in relation to online financial safety, e.g. gambling awareness which is 
addressed in a separate dedicated unit. 
Beyond classroom learning, this strand is embedded across the wider curriculum through subject teaching (see careers links for other 
departments’ SoW), enrichment opportunities, speakers, and employer encounters – ensuring students experience a coherent, meaningful, 
and broad programme of economic and careers education. 
To support a transparent and connected curriculum, Home-links access is provided through PD Teams, where families can view weekly 
lessons and resources. This strengthens communication, reinforces learning at home, and supports ongoing engagement with students’ 
economic and careers education. 
Overall, the Economic Wellbeing strand supports students in becoming confident, capable, and ethically aware economic participants, ready 
for further education, employment, and adult life. 

Careers 

The Economic Wellbeing strand of our Personal Development curriculum supports students’ preparation for future education and 
employment through two complementary units: Aspire and Enterprise. 
The Aspire unit is a core element of our whole-school careers programme. It enables students to explore future pathways, understand the 
labour market, develop employability skills, and make informed, purposeful decisions. It directly contributes to meeting the Gatsby 
Benchmarks and CDI Framework.. 

https://www.gov.uk/government/publications/careers-guidance-provision-for-young-people-in‑schools/careers-guidance-and-access-for-education-and-training-providers
https://www.gatsbybenchmarks.org.uk/app/uploads/2024/11/good-career-guidance-the-next-10-years-report.pdf
https://www.gatsbybenchmarks.org.uk/app/uploads/2024/11/good-career-guidance-the-next-10-years-report.pdf
https://www.thecdi.net/resources/cdi-framework
https://resources.careersandenterprise.co.uk/resources/compass
https://compass.careersandenterprise.co.uk/info
https://www.gov.uk/government/publications/national-curriculum-in-england-citizenship-programmes-of-study
https://pshe-association.org.uk/guidance/ks1-5/planning/long-term-planning
https://pshe-association.org.uk/guidance/ks1-4/statutory-rshe
https://pshe-association.org.uk/guidance/ks1-4/statutory-rshe
https://maps.org.uk/en/work-with-us/financial-education-in-schools
https://maps.org.uk/en/work-with-us/financial-education-in-schools
https://www.young-enterprise.org.uk/teachers-hub/financial-education/resources-hub/financial-education-textbook/


The Enterprise unit complements this by developing students’ financial literacy, economic understanding, and workplace skills. It promotes 
informed, ethical financial decision-making, introduces entrepreneurship, and builds the confidence and capabilities needed for independent 
adult life and future employment. 
Together, Aspire and Enterprise ensure students receive a coherent and meaningful programme of careers education - equipping them with 
the knowledge, skills, and attributes to succeed in a changing world of work. 

British 
Values 

The Economic Wellbeing strand of our Personal Development curriculum promotes the British Values of democracy, the rule of law, 
individual liberty, and mutual respect and tolerance through integrated learning about careers, finance, and the economy. 
Students develop individual liberty by making informed, independent decisions about their future pathways and personal finances. They 
explore democracy through learning about access to opportunity, the role of enterprise in society, and participation in the economy. 
The rule of law is embedded through content on employment rights, contracts, taxation, and consumer protection, ensuring students 
understand their legal responsibilities. Mutual respect and tolerance are fostered by challenging stereotypes, promoting equality of 
opportunity, and encouraging ethical and inclusive decision-making. 
Through this strand, students are prepared to be confident, responsible, and principled citizens, ready to contribute positively to modern 
British society. 

SMSC 

The Economic Wellbeing strand of our Personal Development curriculum makes a strong contribution to students’ spiritual, moral, social, 
and cultural (SMSC) development by combining careers education (Aspire) with financial and economic learning (Enterprise): Spiritual 
development is fostered through self-reflection on personal values, aspirations, and purpose, as students consider their future paths and 
financial choices in relation to their identities and goals; Moral development is promoted through discussion of fairness, responsibility, and 
ethical decision-making—whether in the workplace, in spending and saving habits, or in understanding the wider impact of enterprise and 
consumer choices; Social development is supported by building essential employability and interpersonal skills such as teamwork, 
communication, and leadership. Students also engage with real-world economic contexts, including workplace expectations and their role as 
active participants in the economy; Cultural development is enhanced through exposure to a diverse range of careers, financial experiences, 
and business models. The curriculum challenges stereotypes, promotes inclusivity, and helps students value diversity within both working life 
and economic systems. 
Overall, the strand encourages students to grow in confidence, take responsibility for their futures, and engage thoughtfully and ethically with 
the world around them. 

Enrichment 
Subject Fair / Options Assembly / Work Experience / Mock Interviews / Inspirational Alumni Speakers / National Careers Week PD+ / Work 
Safety Assembly / Work Related Activities, e.g. workshop / Yr7 going to work with parents day / Work Ready Day 

Impact - What Outcomes Students Will Achieve 

Knowing ‘that…’ (Propositional Knowledge) Know ‘how…’ (Ability Knowledge) 

Aspire: Aspire: 



Different education and training routes, including academic and vocational 
pathways 
The structure and demands of the local, national, and global labour market 
The skills, qualifications, and qualities needed for various jobs and sectors 
The relevance of school subjects to career options 
The nature and implications of transitions between education and 
employment 
The components of employability, including attitudes and behaviours 
The importance of flexibility and adaptability in career development 

Enterprise: 
The functions of the economy, including taxation and public spending 
The forms and roles of money in personal and national contexts 
The impact of financial decisions on wellbeing and security 
Financial rights and responsibilities in employment and as a consumer 
The risks associated with debt, and financial mismanagement 
The influence of advertising, peer pressure, and social trends on spending 
The structure and purpose of financial products such as insurance, pensions, 
and credit 
The types and purposes of different business models, including social 
enterprises 
The organisation and financing of businesses 
The rights and responsibilities linked to different types of employment 
contracts 
The nature and risks of financial exploitation, including online fraud, identity 
theft, and money mules 
The role of entrepreneurship and enterprise in society and the economy 
The ethical and social implications of personal and business financial 
decisions 

Research and evaluate education, training, and career options 
Access and use impartial careers guidance effectively 
Reflect on personal strengths, interests, and values to inform choices 
Prepare CVs, complete applications, and perform in interviews 
Communicate appropriately in professional settings 
Plan and manage transitions and long-term career development 

Enterprise: 
Budget and manage personal finances 
Compare financial products and services 
Understand payslips, bills, and financial statements 
Track and plan saving and spending over time 
Make informed, ethical financial decisions 
Identify and protect against scams, fraud, and financial risk 
Seek financial advice and support when needed 
Apply enterprise skills such as leadership, teamwork, communication, and 
problem-solving 
Plan and present a business or social enterprise idea 
Reflect critically on the social and economic consequences of financial choices 

Evidenced By: 

Completion of the Cumbria LMI profile and Aspirations survey to track understanding of the labour market, financial knowledge, and student aspirations 
over time;  Worksheets and activity sheets demonstrating knowledge of key concepts such as labour market information, personal finance, budgeting, and 
enterprise;  Written tasks including CVs, application forms, financial planning exercises, and business or enterprise proposals;  Participation in discussions, 
mock interviews, and financial decision-making scenarios, with opportunities for verbal feedback, peer input, and self-assessment;  Work experience 



preparation and review, alongside budgeting and independent living tasks such as analysing payslips, bills, or contracts;  Self-assessment and target-setting, 
evidencing students’ personal, financial, and career-related development;  Where appropriate, evidence is retained in PD workbooks or digital folders. 
Engagement is further tracked using Compass+, Cumbria LMI usage data, and feedback from external careers and employer encounters, as well as responses 
to real-world financial challenges and simulations.  

Implementation - How We Teach & Assess Progress 

Pedagogy (including misconceptions and adapted practice) Assessment 

The Economic Wellbeing strand of our Personal Development curriculum is 
delivered through a structured, reflective, and student-centred approach, 
supporting the development of knowledge, skills, and personal insight in 
relation to education, employment, finance, and economic participation. 
Lessons across the Aspire and Enterprise units are carefully sequenced to 
build understanding over time. A blend of discussion, modelling, real-world 
application, and guided reflection is used to ensure content is accessible, 
relevant, and meaningful. 
Teaching strategies include: Discussion to explore ideas, challenge 
assumptions, and promote critical thinking around careers, money 
management, and enterprise; Modelling of tasks such as CV writing, 
interview preparation, budgeting, and financial planning; Case studies and 
employer insights to provide authentic examples and deepen students’ 
understanding of workplace expectations and financial decisions; Structured 
reflection and target-setting to support personal development and goal-
setting. 
In both units, teaching addresses common misconceptions - for example, 
stereotypical views of careers, misunderstandings about post-16 options, or 
simplified ideas about debt, savings, and financial products. These are 
explored through ‘fact or myth’ quizzes, questioning, retrieval tasks, and the 
use of accurate, up-to-date labour market and economic data. 
Teaching is adapted to meet the needs of all learners. Support strategies 
include: Pre-teaching of vocabulary; Scaffolding, visual aids, and graphic 
organisers; Extension tasks and enquiry-based activities for high prior 
attainers; Use of digital platforms (e.g. Cumbria LMI) to allow independent 

Formative Assessment Methods: 
Questioning and discussion to check understanding and uncover 
misconceptions in areas such as career planning, budgeting, and financial risk 
Observation of participation in group tasks, mock interviews, financial 
scenarios, and enterprise projects 
Review of written work, including CVs, personal statements, financial 
planning tasks, and business proposals, with feedback focused on progress 
and next steps 
Structured reflection tasks, such as self-assessments, budgeting reflections, and 
goal-setting, to support metacognition and personal development 

Summative Assessment Methods: 
Completion of the Cumbria LMI profile and Aspirations survey, used to track 
careers knowledge, financial awareness, and aspirations over time 
Submission of structured tasks, including CVs, application forms, enterprise 
project outputs, and workplace scenario responses, assessed against clear 
success criteria 
Evaluation of work experience preparation and review, alongside 
independent finance tasks such as analysing payslips, contracts, and bills 
End-of-year reviews, drawing together key knowledge from both careers and 
enterprise learning, and identifying next steps for future progression 



exploration at an appropriate pace. Disciplinary vocabulary and reading are 
embedded throughout the unit. 
Formative assessment is embedded throughout to check understanding, 
identify gaps, and adjust teaching accordingly. 

Aspire 

Lesson Year Key Concepts Learning Objectives By the end of the lesson, students will  
LLT 
Resources 

QA* 
Resources & 
CDI links 

1 7 

Aspirations 
(Possibilities, Job 

Sectors, 
Qualifications) 

Explore Cumbria LMI profile; 
imagine future possibilities;  
understand qualifications and job sectors 

IT rooms 
Lesson Ppt – 

A1 

Handouts – A1 

Year 7 

Aspirations 
Survey 

START 

2, 3, 1, 6 

2 7 

World of Work 
(Career, Job, Wage, 

Profession, Soft Skill, 
Salary, Ambition, 
Hard Skill, Self-
employed, 

Employer) 

Define key work-related terms;  
investigate skills;  
understand lifelong career development 

Lesson Ppt – 
A2 
Handouts – A2 

6, 1, 3 

3 8 

Aspirations and 
Employers (Interests, 

Local Economy, 
Career Knowledge, 
Careers Guidance) 

Provide information about current career knowledge by completing the Aspirations 
Survey; identify local employers by investigating Cumbria-based sectors and industries; 
understand how to access impartial careers guidance through school and external services. 

IT rooms 
Lesson Ppt – 
A3 

Handouts – A3 

Year 8 
Aspirations 

Survey 

START 
1, 3, 2, 6 

4 8 

Career Essentials 

(CV, Interview, 
Transferable Skills, 
Professional 

Behaviour) 

Create a CV;  
practice interviews;  
understand transferable skills and professional behaviour 

Lesson Ppt – 
A4 

Handouts – A4 

Education & 

Employers – 
icould 
resources 

3, 4, 5 

5 9 
Options Launch 

(Post-KS3 Routes, 

Explore post-KS3 options and support;  
understand academic and vocational routes 

VJP OL 

presentation 

PSHE 

Association – 

https://queenelizabethcumbriasch-my.sharepoint.com/:w:/g/personal/m_montgomery_qes_org_uk/EUiL0bE2TzNPmLGKrXoK2HQB7Pul6Zi9RpKjy9TyIg4pfA?e=detDZw
https://www.startprofile.com/
https://www.startprofile.com/
https://icould.com/
https://icould.com/
https://icould.com/
https://icould.com/
https://icould.com/
https://www.pshe-association.org.uk/curriculum-and-resources/resources/careers-education-lesson-plans-resources-years-9
https://www.pshe-association.org.uk/curriculum-and-resources/resources/careers-education-lesson-plans-resources-years-9


Advice, Decision-
Making, Academic 
and Vocational 
Options) 

Careers 
resources 
3, 2, 6 

6 9 

Career Pathways 
(START Profile, 

Strengths, Planning, 
Circumstances, 
Adaptability) 

Review strengths, interests, skills, qualities and values;  
re-explore possibilities using the Cumbria LMI profile;  
understand the importance of forward planning for the options choices programme; 
explore how personal, educational, social and economic circumstances, including the 
need to adapt and upskill, influence realistic career plans. 

IT rooms 

Lesson Ppt – 
A6 

Handouts – A6 

Aspiration 
Survey 

Education & 

Employers – 
icould 
resources 

START 
1, 2, 3, 5, 6 

7 9 

Labour Market and 
Trends 
(Globalisation, 

Technology, 
Automation, Media, 
LMI) 

Explore the wider context of careers by analysing a range of different media, sources of 
information and viewpoints;  
develop awareness of trends in local, national and global labour markets; understand how 
developments in technology and science, such as automation and globalisation, have 
implications for future careers. 

Lesson Ppt – 
A7 

Handouts – A7 

Gatsby 
Benchmark – 

resource links 
6, 2 

8 9 

Higher Education 

Pathways 
(University, College, 
Apprenticeships, 

Local HE 
Institutions) 

Identify post-16/18 pathways; evaluate HE benefits and costs 
External 
Provision 

2, 3, 5 

9 10 

Recruitment and the 
Workplace 
(Workplace 

Research, Selection 
Processes, 
Employability) 

Match strengths to sectors; understand recruitment and expectations 

IT rooms 

Lesson Ppt – 
A9 

Handouts – A9 

CV Builder 

Gatsby 
Benchmark – 

resource links 
1, 3, 5 

10 10 

Interview Technique 

and Communication 
(Professional Values, 
Career Identity, 

Interview 
Performance) 

Practice interviews;  
communicate professionally;  
explore values and identity 

Lesson Ppt – 
A10 

Handouts – 

A10 

PSHE 
Association – 

Careers 
resources 
4, 5, 1 

11 10 

Rights and 
Responsibilities 
(Employee Rights, 

Contracts, Health 

Know rights;  
explain responsibilities;  
respond to workplace issues 

Lesson Ppt – 
A11 

Handouts – 

A11 

5, 6, 3 

https://www.pshe-association.org.uk/curriculum-and-resources/resources/careers-education-lesson-plans-resources-years-9
https://www.pshe-association.org.uk/curriculum-and-resources/resources/careers-education-lesson-plans-resources-years-9
https://icould.com/
https://icould.com/
https://icould.com/
https://icould.com/
https://icould.com/
https://www.startprofile.com/
https://www.thecdi.net/write/543_Gatsby_Benchmark_Toolkit_FINAL.pdf
https://www.thecdi.net/write/543_Gatsby_Benchmark_Toolkit_FINAL.pdf
https://www.thecdi.net/write/543_Gatsby_Benchmark_Toolkit_FINAL.pdf
https://www.thecdi.net/write/543_Gatsby_Benchmark_Toolkit_FINAL.pdf
https://www.thecdi.net/write/543_Gatsby_Benchmark_Toolkit_FINAL.pdf
https://www.thecdi.net/write/543_Gatsby_Benchmark_Toolkit_FINAL.pdf
https://www.pshe-association.org.uk/curriculum-and-resources/resources/careers-education-lesson-plans-resources-years-9
https://www.pshe-association.org.uk/curriculum-and-resources/resources/careers-education-lesson-plans-resources-years-9
https://www.pshe-association.org.uk/curriculum-and-resources/resources/careers-education-lesson-plans-resources-years-9
https://www.pshe-association.org.uk/curriculum-and-resources/resources/careers-education-lesson-plans-resources-years-9


and Safety, 
Discrimination) 

12 10 

Work Ready 
Programme (Mock 
Interviews, 

Employer 
Engagement, 
Feedback) 

Prepare for work;  
engage with feedback and interviews 

External 

provision 
3, 4 

13 10 

Work Experience 
Preparation 

(Placement 
Conduct, 
Expectations, 

Planning) 

Plan for placement; understand expectations 

Lesson Ppt – 

A13 
Handouts – 
A13 

3, 4, 5 

14 11 

Post-16 Pathways 
and Progression 
(GCSE 

Achievement, 
Advice and 
Guidance, 

Transition Planning) 

Access information, advice and guidance about next steps and careers; evaluate personal 
strengths and areas for development to inform realistic career goal setting;  
take steps to achieve in GCSEs and make informed decisions about post-16 pathways; 
reflect on how to deal with and learn from challenges, setbacks, and the need for 
flexibility in future plans. 

External 
provision 
IT rooms 

Lesson Ppt – 
A14 

Handouts – 

A14 

Post-16 
Application 

Forms 

CDI – 

resource links 
1, 2, 3, 5 

15 11 

Career Resilience 
and Next Steps 

(Study Skills, 
Setbacks, 
Adaptability, Career 

Development) 

Evaluate and further develop study and employability skills;  
explore the range of education, training and employment opportunities available for 
future progression;  
reflect on strategies for managing challenges and setbacks;  
consider the role of adaptability and resilience in long-term career development. 

Lesson Ppt – 

A15 

Handouts – 
A15 

Post-16 
Application 
Forms 

CDI – 
resource links 

1, 3, 2, 6, 5 

*Other references and primary resources are recorded in the ‘notes’ section of the title slide for each lesson. 

Enterprise 

Lesson Year Key Concepts Learning Objectives By the end of the lesson, students will  
LLT 
Resources 

QA* 
Resources 

https://www.thecdi.net/Careers-Framework
https://www.thecdi.net/Careers-Framework
https://www.thecdi.net/Careers-Framework
https://www.thecdi.net/Careers-Framework


1 7 
Money, Values, 
Needs vs Wants 

Understand the function and use of money in different forms, including digital and 
historical examples, and distinguish between needs and wants while developing financial 
vocabulary. 

Lesson Ppt – 
En1 
Handouts – 
En1 

Your money 
matters 

2 7 
Budgeting, Saving, 
Financial Risk 

Understand how to budget effectively and the importance of saving, comparing savings 
options and assessing opportunities and challenges in financial risk. 

Lesson Ppt – 

En2 
Handouts – 
En2 

Bank of 
England – 

EconoME 

3 7 
Consumerism, 

Advertising 

Evaluate the influence of advertising, emotions, and peer pressure on financial decisions, 
and understand consumer rights, responsibilities, and financial services. 

Lesson Ppt – 
En3 

Handouts – 
En3 

Barclays - Life 

Skills 

4 8 
Employment Law, 

Tax, Benefits 

Understand rights and responsibilities in the workplace, including pay, working hours, tax, 
pensions, and common types of insurance relevant to young people. 

Lesson Ppt – 
En4 

Handouts – 
En4 

The 
Children’s 
Society 

5 8 
Social Enterprise, 
Citizenship, Skills 

Develop enterprise and active citizenship skills such as teamwork, communication, 
leadership, and creativity, through the study of social enterprises and their impact. 

Lesson Ppt – 
En5 
Handouts – 

En5 

Enterprise 
Educators UK 

6 8 
Social Enterprise, 
Citizenship, Skills 

Apply enterprise skills by planning and presenting a project, demonstrating understanding 
of economic and social contributions of social enterprises. 

Lesson Ppt – 
En6 
Handouts – 

En6 

Youth 

Business 
International 

7 9 
Financial 
Exploitation, Online 

Safety 

Recognise and protect against different forms of financial exploitation including online 
scams, identity theft, and money mules, and understand how to seek appropriate support. 

Lesson Ppt – 

En7 
Handouts – 
En7 

Cifas - Anti-

Fraud 
Education 

National 

Crime Agency 
- Exploring 
Cybercrime 

NCA-CEOP: 
Online 
blackmail 

8 9 
Business Enterprise, 
Entrepreneurship 

Understand how different types of businesses are organised and financed, and analyse the 
UK's economic role in a global context, while developing enterprise skills. 

Lesson Ppt – 
En8 

Enterprise 
Educators UK 

https://www.young-enterprise.org.uk/teachers-hub/financial-education/resources-hub/financial-education-textbook/
https://www.young-enterprise.org.uk/teachers-hub/financial-education/resources-hub/financial-education-textbook/
https://www.bankofengland.co.uk/education/econome
https://www.bankofengland.co.uk/education/econome
https://www.bankofengland.co.uk/education/econome
https://barclayslifeskills.com/educators/
https://barclayslifeskills.com/educators/
https://www.childrenssociety.org.uk/information/young-people/advice/employment
https://www.childrenssociety.org.uk/information/young-people/advice/employment
https://www.childrenssociety.org.uk/information/young-people/advice/employment
https://www.enterprise.ac.uk/
https://www.enterprise.ac.uk/
https://www.youthbusiness.org/
https://www.youthbusiness.org/
https://www.youthbusiness.org/
https://www.pshe-association.org.uk/curriculum-and-resources/resources/cifas-anti-fraud-education-lesson-plans-ks34
https://www.pshe-association.org.uk/curriculum-and-resources/resources/cifas-anti-fraud-education-lesson-plans-ks34
https://www.pshe-association.org.uk/curriculum-and-resources/resources/cifas-anti-fraud-education-lesson-plans-ks34
https://www.pshe-association.org.uk/curriculum-and-resources/resources/cifas-anti-fraud-education-lesson-plans-ks34
https://www.pshe-association.org.uk/curriculum-and-resources/resources/exploring-cybercrime-ks3-lesson-plans-national
https://www.pshe-association.org.uk/curriculum-and-resources/resources/exploring-cybercrime-ks3-lesson-plans-national
https://www.pshe-association.org.uk/curriculum-and-resources/resources/exploring-cybercrime-ks3-lesson-plans-national
https://www.pshe-association.org.uk/curriculum-and-resources/resources/exploring-cybercrime-ks3-lesson-plans-national
https://www.thinkuknow.co.uk/professionals/resources/online-blackmail
https://www.thinkuknow.co.uk/professionals/resources/online-blackmail
https://www.thinkuknow.co.uk/professionals/resources/online-blackmail
https://www.enterprise.ac.uk/
https://www.enterprise.ac.uk/


Handouts – 
En8 

9 11 
Debt, Borrowing, 
APR 

Recognise financial risks linked to debt, borrowing, and credit, including APR, mortgages, 
and long-term borrowing products. 

Lesson Ppt – 
En9 
Handouts – 

En9 

TrueTube – 

Living debt 
resources 

10 11 
UK Economy, 
Public Spending, 

Investments 

Understand how the UK economy operates, including inflation, interest rates, public 
spending, and investment, and how these affect personal finance. 

Lesson Ppt – 

En10 
Handouts – 
En10 

Bank of 
England – 

EconoME 

11 11 
Employment 
Models, Contracts 

Evaluate the financial advantages, disadvantages, and risks of different employment 
models including full-time, part-time, zero-hours, and self-employment, including within 
the gig economy. 

Lesson Ppt – 

En11 
Handouts – 
En11 

Environment 

Agency – 
Careers 
resources 

Gov.UK – 
Employment 
resources 

12 11 
Independent 
Finance, Renting, 
Bills 

Manage the financial responsibilities of independent living, including rent, utilities, council 
tax, mobile contracts, and using financial tools such as budgeting apps. 

Lesson Ppt – 
En12 

Handouts – 
En12 

The Piggy 

Bank 

*Other references and primary resources are recorded in the ‘notes’ section of the title slide for each lesson. 

 

 

 

 

https://www.truetube.co.uk/film/living-debt
https://www.truetube.co.uk/film/living-debt
https://www.truetube.co.uk/film/living-debt
https://www.truetube.co.uk/film/living-debt
https://www.bankofengland.co.uk/education/econome
https://www.bankofengland.co.uk/education/econome
https://www.bankofengland.co.uk/education/econome
https://www.pshe-association.org.uk/curriculum-and-resources/resources/growing-careers-positive-change
https://www.pshe-association.org.uk/curriculum-and-resources/resources/growing-careers-positive-change
https://www.pshe-association.org.uk/curriculum-and-resources/resources/growing-careers-positive-change
https://www.pshe-association.org.uk/curriculum-and-resources/resources/growing-careers-positive-change
https://www.gov.uk/government/publications/employment-rights-lesson-plans-for-key-stage-4
https://www.gov.uk/government/publications/employment-rights-lesson-plans-for-key-stage-4
https://www.gov.uk/government/publications/employment-rights-lesson-plans-for-key-stage-4
https://thepiggybank.org.uk/about/
https://thepiggybank.org.uk/about/


Strand Health & Wellbeing  Units 
Health & Safety / Wellbeing / Relationships / 
Sexual Wellbeing / Transitions 

Intent - Why We Teach What We Do 

Big Picture 

Health and Wellbeing is one of our five key strands within our Personal Development curriculum. It is designed to support students in 
developing the knowledge, skills, and attitudes needed to lead healthy, balanced, and resilient lives. This strand addresses the statutory 
requirements of the RSHE curriculum, focusing on physical and mental wellbeing, personal safety, healthy relationships, and responsible 
decision-making. 
The strand is informed by the PSHE Association Programme of Study and supported by evidence-based resources to ensure coherent, age-
appropriate progression. It incorporates key areas such as first aid, nutrition, mental health, sexual health, consent, and personal identity, 
providing students with a strong foundation for lifelong wellbeing. 
The Health and Wellbeing strand is interwoven across five units: Health & Safety – practical knowledge and life-saving skills including first 
aid and risk assessment; Wellbeing – mental health, resilience, and emotional regulation; Relationships – positive communication, conflict 
resolution, and family dynamics; Sexual Wellbeing – consent, contraception, healthy intimacy, and safety online; and Transitions – 
managing change, building self-awareness, and fostering empathy. 
Together, these units ensure that students are equipped not only to look after their physical and emotional health, but also to navigate 
relationships and transitions with confidence and care. 
Families can preview lessons and materials through their child’s PD Team each week. We also contact families to share relevant resources 
and updates on emerging risks. 

Careers 

The Health and Wellbeing strand supports the development of essential personal, social, and health competencies that are directly relevant 
to the workplace. Through its focus on physical health, mental wellbeing, safety, relationships, and personal development, the strand fosters 
self-awareness, resilience, and decision-making—skills increasingly valued by employers across all sectors. 
In line with the Gatsby Benchmarks — particularly Benchmark 4 (Linking curriculum learning to careers) and Benchmark 3 (Addressing the 
needs of each pupil) - this strand helps students to: Understand the importance of mental health, work-life balance, and self-care, supporting 
long-term wellbeing and productivity in any career; Develop first aid knowledge and safety awareness, foundational for roles in health, 
education, emergency services, the military, and public-facing industries; Recognise the value of respectful communication, consent, and 
professional boundaries in workplace relationships; Build resilience, emotional regulation, and confidence in managing transitions and 
challenges, preparing them for the demands of working life; Gain insight into health and social care systems, public health, and youth and 
community work, informing careers in healthcare, counselling, and social services. 
By encouraging reflection, empathy, and responsibility, the Health and Wellbeing strand prepares students to thrive in both their personal 
and professional lives. 

https://www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-rse-and-health-education
https://pshe-association.org.uk/guidance/ks1-5/planning/long-term-planning
https://www.gatsby.org.uk/education/focus-areas/good-career-guidance


British 
Values 

The Health and Wellbeing strand plays a vital role in promoting the Fundamental British Values, particularly through its focus on 
individual liberty, mutual respect, and the rule of law. Through units on health, relationships, and safety, students explore how personal 
choices, legal frameworks, and social responsibilities intersect in maintaining a safe, respectful, and inclusive society. 
The strand enables students to: 
Understand how laws relating to health, consent, and online safety protect individuals and promote public wellbeing. 
Recognise the importance of mutual respect in relationships, both personal and professional, including the rejection of discriminatory, 
harmful, or abusive behaviours. 
Appreciate individual liberty by learning how to make informed choices about health, relationships, and lifestyle within a framework of 
rights and responsibilities. 
Explore how respect for diversity—including different family structures and sexual orientations - underpins a tolerant and cohesive society. 
Reflect on the consequences of actions for themselves and others, fostering accountability and empathy. 
By embedding British Values across real-life contexts such as mental health, relationships, and legal protections, the Health and Wellbeing 
strand prepares students to exercise their rights responsibly and contribute positively to life in modern Britain. 

SMSC 

The Health and Wellbeing strand makes a strong and explicit contribution to students’ spiritual, moral, social, and cultural development, 
helping to shape reflective, responsible, and resilient individuals. 
Spiritual development is supported through opportunities for students to explore questions of identity, purpose, self-worth, and human 
dignity. Lessons on mental health, body image, resilience, and relationships encourage students to reflect on the value of life and the shared 
human experiences that connect us. Topics such as organ donation, bereavement, and emotional wellbeing prompt deeper reflection on 
personal beliefs, gratitude, and empathy. 
Moral development is promoted through exploration of ethical issues surrounding consent, online behaviour, substance use, and sexual 
relationships. Students are encouraged to consider the consequences of their actions for themselves and others, and to develop, express, 
and justify their own moral perspectives while recognising and respecting differing views. The strand enables students to engage with real-
life dilemmas in a safe and thoughtful way, helping them to build a strong sense of personal integrity and responsibility. 
Social development is embedded throughout the strand. Students learn how to manage peer influence, develop healthy relationships, and 
resolve conflict constructively. Through units on transitions, wellbeing, and safety, they gain practical tools to support themselves and 
others, building the foundations for active, respectful, and supportive participation in school and wider society. The curriculum promotes a 
strong understanding of mutual respect, personal responsibility, and the importance of contributing positively to community life. 
Cultural development is fostered through a focus on diversity, inclusion, and the social factors that shape health and relationships. Students 
explore different family structures and sexual orientations, and are encouraged to challenge prejudice and stereotypes. They reflect on how 
culture influences attitudes to health, emotional expression, and relationships, while gaining an appreciation for the UK’s shared institutions 
and collective responsibility, such as the NHS and public health services. 
Through carefully structured, age-appropriate content, the Health and Wellbeing strand supports students in developing the empathy, 
ethical understanding, and social awareness necessary to flourish as confident and considerate members of a diverse society. 



Enrichment 

Cumbria Fire Service CPR training, Water Safety training, Road Safety training / Blood and Donations assembly / Emergency Situations 
assemblies / My Dentist speaker / Oddballs assembly / Coppafeel assembly / CMHW assembly and events / Rise PD+ / Food and Mood 
NHS assembly / Every Life Matters training / Anti-bullying assembly / Men’s Health Week PD+ / Personal Hygiene assembly / Report 
Remove assembly / Wonder /  

Impact - What Outcomes Students Will Achieve 

Knowing ‘that…’ (Propositional Knowledge) Know ‘how…’ (Ability Knowledge) 

Physical and mental health are interconnected and influenced by factors 
such as sleep, exercise, diet, relationships, and stress. 
Good hygiene, oral health, and a balanced diet are essential for 
maintaining physical wellbeing. 
Mental wellbeing involves recognising emotions, developing coping 
strategies, and knowing when and how to seek help. 
There are early signs of mental ill-health and a range of support services 
available, including within school and the wider community. 
Emergency situations require appropriate assessment and response, 
including how to contact emergency services and administer basic first 
aid. 
CPR and the use of defibrillators can save lives in life-threatening 
situations. 
The NHS and related services provide free and confidential healthcare, 
including mental, sexual, and reproductive health support. 
Puberty brings emotional and physical changes which are natural and 
manageable with accurate knowledge and support. 
Laws exist to protect individuals from harm, including those relating to 
consent, sexting, grooming, harassment, and exploitation. 
Consent must be freely given, can be withdrawn at any time, and is a 
legal and moral requirement in all relationships. 
Healthy relationships are based on respect, trust, honesty, and mutual 
understanding; abuse and manipulation are never acceptable. 
Sexual health includes understanding contraception, STI prevention, 
testing, and the availability of local services. 

Assess emergency situations and make informed decisions about contacting 
emergency services. 
Administer basic first aid, including the recovery position and CPR, and use a 
defibrillator appropriately. 
Plan and manage personal safety, including when travelling, online, or in 
unfamiliar situations. 
Develop and maintain good personal hygiene routines, including dental care and 
menstrual health. 
Apply strategies for maintaining mental wellbeing, such as mindfulness, seeking 
support, managing stress, and recognising early signs of difficulty. 
Use healthy coping mechanisms to deal with change, pressure, or emotional 
challenges, and avoid unhealthy behaviours. 
Communicate effectively and assertively in relationships, resolve conflict, and 
manage peer influence. 
Recognise unhealthy relationship behaviours (including coercion, manipulation, 
and abuse) and respond appropriately, including accessing support. 
Seek, give, withhold, and withdraw consent clearly and respectfully, including in 
digital contexts. 
Critically assess media messages about body image, relationships, and health, and 
resist harmful pressures or stereotypes. 
Access appropriate health services, including GP registration, sexual health 
clinics, mental health services, and NHS support. 
Use contraceptive methods correctly and access sexual health advice and STI 
testing. 
Report concerns about exploitation, grooming, or abuse, both online and offline. 



Different families and sexual orientations are part of a diverse society 
and should be respected. 
Body image and self-esteem are shaped by media, peer influences, and 
cultural norms, and can be protected through critical thinking and 
resilience. 
Personal safety involves recognising risk, resisting peer pressure, and 
making informed decisions online and offline. 
Major life transitions (such as starting secondary school or experiencing 
bereavement) can be managed with emotional literacy and supportive 
strategies. 

Support peers through transitions or emotional challenges, using empathy, active 
listening, and appropriate signposting. 
Reflect on personal development, evaluate decisions, and set goals for emotional 
and physical wellbeing. 

Evidenced By: 

Key vocabulary and definitions recorded in students’ books, particularly relating to health, wellbeing, relationships, and legal terms. 
Retrieval activities such as quizzes, multiple-choice questions, and low-stakes testing on health procedures, laws, and wellbeing strategies. 
Annotated case studies applying concepts such as consent, first aid, or mental health support to real-world situations. 
Notes and summaries explaining physical and mental health processes, legal protections, and available support services. 
Diagrams and concept maps showing links between health factors (e.g. sleep, exercise, diet), or outlining the chain of emergency response. 
Short written responses to structured questions demonstrating understanding of key health and relationship concepts. 
Group discussions and role-plays that explore respectful relationships, assertiveness, or emergency scenarios. 
Sorting and categorising tasks, e.g. distinguishing between healthy and unhealthy coping strategies, or identifying safe versus unsafe situations. 
Problem-solving activities where students apply knowledge to dilemmas involving peer pressure, online safety, or health decisions. 
Simulations such as practising CPR or responding to a staged emergency scenario. 
Peer teaching and collaborative tasks to reinforce understanding of health routines, wellbeing strategies, or legal rights. 
Use of evidence in writing and speaking to support informed judgements about personal and social behaviours. 
Reflection tasks evaluating personal wellbeing, relationships, or decisions in light of new knowledge. 
Participation in workshops, visiting speaker sessions, and enrichment activities (e.g. first aid training), supported by written or verbal reflection. 
Self-assessment and peer feedback focused on both knowledge application and skill development (e.g. assertive communication or managing stress). 

Implementation - How We Teach & Assess Progress 

Pedagogy (including misconceptions and adapted practice) Assessment (see M&F PD policy) 

This strand adopts an explicit instruction model grounded in health and 
personal development education, ensuring students acquire key 
knowledge while developing the confidence, judgement, and empathy 

Formative Assessment Methods: 
Retrieval practice – low-stakes quizzes, flashback questions, and quick-fire recall 
on vocabulary and key procedures (e.g. steps in CPR, definitions of consent). 

https://queenelizabethcumbriasch-my.sharepoint.com/:w:/g/personal/m_montgomery_qes_org_uk/EdaDGQmPHa9GgM8Z46x756cBg1-cEatjpCZYvAfsccMe-g?e=bqCX0S


needed to manage their wellbeing and relationships effectively. Lessons 
promote understanding of physical and mental health, personal safety, 
emotional regulation, and respectful relationships through clear 
modelling, guided reflection, and structured dialogue. 

Each lesson is delivered using a consistent PowerPoint presentation, with 
scripted learning intentions and detailed pedagogical notes to support 
clarity, consistency, and ambition in delivery. The Notes section 
provides guidance on tone, pacing, and sensitive delivery of challenging 
content, ensuring all students feel safe, respected, and included. 

Disciplinary reading and vocabulary are fundamental to this strand. Key 
terms - such as consent, resilience, peer influence, or mental wellbeing - 
are introduced explicitly and reinforced through retrieval practice, dual 
coding, and structured activities like matching tasks and context-based 
usage. Where appropriate, lessons include short reading extracts, case 
studies, or health guidance texts, with embedded reading strategies to 
support comprehension and critical thinking. 

Lessons are carefully designed to pre-empt and address common 
misconceptions, particularly around consent, body image, mental 
health, and risk-taking behaviours. Strategies such as myth vs fact 
activities, scenario analysis, and structured discussion tasks support 
conceptual clarity and promote informed, respectful engagement. 

Adaptations for SEND students, pupils in receipt of the Pupil Premium, 
and students with differing prior attainment are embedded throughout. 
These include: Literacy scaffolding (e.g. sentence stems, cloze exercises, 
structured writing frames); Graphic organisers, concept maps, and visual 
aids to support memory and organisation; Differentiated questioning 
and chunked content; Clear success criteria and modelled examples for 
extended responses. 

The Notes also guide teachers in applying selected Lemov techniques to 

promote engagement and maximise participation. Checking for 
Understanding strategies to identify and address misconceptions in real 
time 

Cold Call and Turn and Talk – to sample understanding from a broad range of 
students and ensure all learners process health scenarios actively. 
Choral checks and other whole-class response techniques – providing immediate 
feedback on factual knowledge such as emergency numbers, NHS services, or 
legal ages. 
Exit tickets / reflection prompts – brief written responses gauging how confidently 
students can, for example, identify early signs of mental ill-health or outline safe 
online behaviour. 
Think-pair-share with teacher circulation – allowing misconceptions about topics 
such as body image or peer pressure to be surfaced and corrected in real time. 
Hinge questions during teacher input – diagnosing conceptual grasp of ideas like 
the difference between sexual harassment and healthy flirting, or between risk 
and hazard. 
Peer and self-assessment against success criteria or model answers – building 
independence in evaluating a first-aid flow-chart or a consent scenario response. 
Annotated case studies and short written tasks – capturing reasoning when 
applying laws on sexting, or analysing a healthy-eating dilemma. 
Observed group tasks – evaluating collaboration and vocabulary use in practical 
activities (e.g. role-playing an emergency call or negotiating boundaries). 
Targeted teacher feedback – provided orally or via slide prompts, focusing on 
precision of terminology and clarity of explanation. 
Targeted teacher feedback on written and oral work, with guidance embedded in 
PowerPoint slides to support consistency. 

Summative Assessment Methods: 
End-of-year assessments. 
Practical demonstrations – assessed CPR drills and recovery-position practice. 
Structured scenario papers – asking students to apply knowledge to real-life 
dilemmas (e.g. responding to online exploitation, planning a balanced lifestyle). 
Formal debates / presentations – evaluated on clarity, evidence use, and ethical 
reasoning (e.g. “Should the age of consent be raised?”). 
Vocabulary and concept tests – measuring precision and retention of key terms 
across physical health, mental health, relationships, and safety. 

https://queenelizabethcumbriasch-my.sharepoint.com/:w:/g/personal/m_montgomery_qes_org_uk/EUiL0bE2TzNPmLGKrXoK2HQB7Pul6Zi9RpKjy9TyIg4pfA?e=xG691i


Modelled examples, guided tasks, and structured questioning are used 
to support students in accessing complex, sensitive ideas - particularly in 
extended discussion, personal reflection, and application to real-world 
scenarios. Embedded feedback prompts ensure that teachers can 
respond to student thinking with clarity, sensitivity, and specificity. 

This pedagogical model ensures students are not only absorbing 
knowledge but also engaging with it in ways that are reflective, 
empathetic, and personally meaningful—preparing them to make 
healthy, informed, and respectful choices both now and in adult life. 

Moderated written tasks and whole-class marking – supported by common mark-
schemes and scripted feedback to ensure consistency and quality assurance. 

Health & Safety 

Lesson Year Key Concepts Learning Objectives By the end of the lesson, students will  
LLT 
Resources 

QA* 
Resources 

1 7 

Emergency 

situations 1 
(assessing situations, 
contacting services, 

school procedures) 

Recap KS2 methods to assess emergency and non-emergency situations and 
contact appropriate services; understand how to follow school procedures for 
emergency and non-emergency medical situations. 

Assembly 
Red Cross – 

Emergencies Intro 

2 7 
Oral health (hygiene 
habits, diet, dental 
check-ups) 

Understand the benefits of good oral hygiene and dental flossing; recognise links 
between healthy eating and dental health; understand how to appreciate the 
importance of regular dental check-ups. 

My Dentist 

Kirkby Lonsdale 

PSHE Association 

– Dental Health 

3 7 

Healthy eating 
(balanced diet, 

influences, 
overcoming 
barriers) 

Know what constitutes a balanced diet and its effects on health and wellbeing; 
analyse influences on dietary decisions and identify strategies to manage 
unreliable influences; identify barriers to healthier choices and strategies to 
overcome them. 

Lesson Ppt – 

HS3 
Handouts – HS3 

KS3-4 Health 
Education: food 

choices, physical 
activity & balanced 
lifestyles 

4 8 

Emergency 

situations 2 
(independent 
situations, injury 

response, contacting 
services) 

Assess and manage risk and safety in new independent situations; distinguish 
between emergency and non-emergency situations and contact appropriate 
services; apply basic treatment for common injuries. 

Lesson Ppt – 

HS4 
Handouts – HS4 

St John 
Ambulance 

Run, Hide, Tell 

NaCTSO 

https://www.redcross.org.uk/get-involved/teaching-resources/introducing-emergencies-primary
https://www.redcross.org.uk/get-involved/teaching-resources/introducing-emergencies-primary
https://www.pshe-association.org.uk/system/files/Dental%20Health%20-%20teacher%20guidance%2C%20lesson%20plans%20%26%20resources%2C%20KS1-3_0.pdf
https://www.pshe-association.org.uk/system/files/Dental%20Health%20-%20teacher%20guidance%2C%20lesson%20plans%20%26%20resources%2C%20KS1-3_0.pdf
https://pshe-association.org.uk/curriculum-and-resources/resources/ks3-4-health-education-food-choices-physical
https://pshe-association.org.uk/curriculum-and-resources/resources/ks3-4-health-education-food-choices-physical
https://pshe-association.org.uk/curriculum-and-resources/resources/ks3-4-health-education-food-choices-physical
https://pshe-association.org.uk/curriculum-and-resources/resources/ks3-4-health-education-food-choices-physical
https://pshe-association.org.uk/curriculum-and-resources/resources/ks3-4-health-education-food-choices-physical
https://www.pshe-association.org.uk/system/files/Every%20Mind%20Matters%20Guidance%20on%20learning%20in%20a%20safe%20environment.pdf
https://www.pshe-association.org.uk/system/files/Every%20Mind%20Matters%20Guidance%20on%20learning%20in%20a%20safe%20environment.pdf
https://pshe-association.org.uk/curriculum-and-resources/resources/run-hide-tell-resource-packs-key-stages-3-4
https://pshe-association.org.uk/curriculum-and-resources/resources/run-hide-tell-resource-packs-key-stages-3-4
https://pshe-association.org.uk/curriculum-and-resources/resources/run-hide-tell-resource-packs-key-stages-3-4


5 8 
First Aid 1 (primary 

survey, recovery 
position, CPR) 

Explain the purpose of First Aid and life-saving skills; conduct a primary survey 
and place a casualty in the recovery position; perform CPR. 

Lesson Ppt – 

HS5 
Handouts – HS5 

St John 
Ambulance 

British Red Cross 

British Heart 

Foundation 

6 8 

Road and water 

safety (road use, 
public transport, 
journey planning, 

water safety) 

Fulfil pedestrian and passenger responsibilities, including behaviour on public 
transport; understand how to plan and carry out safe journeys to and from school 
by various modes; understand how to plan longer journeys using multiple 
transport modes safely; devise strategies for dangerous situations caused by a 
driver’s behaviour; apply core principles of water safety. 

Cumbria Fire 

Service 

Roadwise – 
Secondary 
resources 

7 9 

Health services 

(NHS access, 
vaccinations, using 
local provision) 

Describe the NHS, its history and provision; explain the purpose of vaccinations 
and immunisations; know how to register with and access doctors, sexual-health 
clinics, opticians and other services. 

Lesson Ppt – 
HS7 
Handouts – HS7 

Health From Here 
to Where 

8 9 

Cancer awareness 
(lifestyle risks, 

screening, self-
examination) 

Explain lifestyle links to certain cancers; recognise the importance of screening 
and perform breast/testicular self-examination. 

OddBalls 
Lancaster 

Orchid: 'What is 
testicular cancer?’ 

What is Cancer? 
lesson plans from 
the Teenage 

Cancer Trust 

CoppaFeel!: Breast 
cancer awareness 

CoppaFeel! 
Online 

9 9 
First Aid 2 (serious 
injuries, life-saving 
skills) 

Describe the NHS, its history and provision; explain the purpose of vaccinations 
and immunisations; know how to register with and access doctors, sexual-health 
clinics, opticians and other services. 

Lesson Ppt – 
HS9 
Handouts – HS9 

St John 
Ambulance 

British Red Cross 

British Heart 
Foundation 

10 10 
Donation (blood, 
organ, and stem cell 

donation) 
Outline the processes and benefits of blood, organ and stem-cell donation. 

British Heart 
Foundation 

Assembly 

NHS Blood and 
Transplant: 

11 11 
First Aid – CPR and 

defibrillators 
(emergency 

Provide treatment for serious injuries; demonstrate life-saving skills, including 
CPR; understand the purpose of defibrillators and identify when they are needed. 

Lesson Ppt – 
HS11 
Handouts – 

HS11 

St John 
Ambulance 

British Red Cross 

https://www.pshe-association.org.uk/system/files/Every%20Mind%20Matters%20Guidance%20on%20learning%20in%20a%20safe%20environment.pdf
https://www.pshe-association.org.uk/system/files/Every%20Mind%20Matters%20Guidance%20on%20learning%20in%20a%20safe%20environment.pdf
https://www.pshe-association.org.uk/curriculum-and-resources/resources/first-aid-learning-young-people-british-red-cross
https://www.pshe-association.org.uk/curriculum-and-resources/resources/british-heart-foundation-%E2%80%98call-push-rescue%E2%80%99
https://www.pshe-association.org.uk/curriculum-and-resources/resources/british-heart-foundation-%E2%80%98call-push-rescue%E2%80%99
https://www.roadwise.co.uk/wp-content/uploads/2015/09/secondary-schools-road-safety-v2doc.pdf
https://www.roadwise.co.uk/wp-content/uploads/2015/09/secondary-schools-road-safety-v2doc.pdf
https://www.roadwise.co.uk/wp-content/uploads/2015/09/secondary-schools-road-safety-v2doc.pdf
https://www.roadwise.co.uk/wp-content/uploads/2015/09/secondary-schools-road-safety-v2doc.pdf
https://pshe-association.org.uk/curriculum-and-resources/resources/health-here-where-resources
https://pshe-association.org.uk/curriculum-and-resources/resources/health-here-where-resources
https://pshe-association.org.uk/curriculum-and-resources/resources/health-here-where-resources
https://www.pshe-association.org.uk/curriculum-and-resources/resources/orchid-what-testicular-cancer-%E2%80%94-lesson-plan-ks4-5
https://www.pshe-association.org.uk/curriculum-and-resources/resources/orchid-what-testicular-cancer-%E2%80%94-lesson-plan-ks4-5
https://www.pshe-association.org.uk/curriculum-and-resources/resources/what-cancer-lesson-plans-teenage-cancer-trust
https://www.pshe-association.org.uk/curriculum-and-resources/resources/what-cancer-lesson-plans-teenage-cancer-trust
https://www.pshe-association.org.uk/curriculum-and-resources/resources/what-cancer-lesson-plans-teenage-cancer-trust
https://www.pshe-association.org.uk/curriculum-and-resources/resources/what-cancer-lesson-plans-teenage-cancer-trust
https://coppafeel.org/our-charity/our-work/at-schools/
https://coppafeel.org/our-charity/our-work/at-schools/
https://coppafeel.org/our-charity/our-work/at-schools/
https://www.pshe-association.org.uk/system/files/Every%20Mind%20Matters%20Guidance%20on%20learning%20in%20a%20safe%20environment.pdf
https://www.pshe-association.org.uk/system/files/Every%20Mind%20Matters%20Guidance%20on%20learning%20in%20a%20safe%20environment.pdf
https://www.pshe-association.org.uk/curriculum-and-resources/resources/first-aid-learning-young-people-british-red-cross
https://www.pshe-association.org.uk/curriculum-and-resources/resources/british-heart-foundation-%E2%80%98call-push-rescue%E2%80%99
https://www.pshe-association.org.uk/curriculum-and-resources/resources/british-heart-foundation-%E2%80%98call-push-rescue%E2%80%99
https://pshe-association.org.uk/curriculum-and-resources/resources/nhs-blood-and-transplant-exploring-blood-organ-and
https://pshe-association.org.uk/curriculum-and-resources/resources/nhs-blood-and-transplant-exploring-blood-organ-and
https://www.pshe-association.org.uk/system/files/Every%20Mind%20Matters%20Guidance%20on%20learning%20in%20a%20safe%20environment.pdf
https://www.pshe-association.org.uk/system/files/Every%20Mind%20Matters%20Guidance%20on%20learning%20in%20a%20safe%20environment.pdf
https://www.pshe-association.org.uk/curriculum-and-resources/resources/first-aid-learning-young-people-british-red-cross


treatment, when and 
how to act) 

CPR Practical 
Cumbria Fire 
Service 

British Heart 
Foundation 

12 11 

Road safety 2 

(driver/passenger 
risks, peer pressure, 
sustainable travel) 

Assume responsibilities as pedestrians, passengers and drivers; identify driver-
training requirements, including farm vehicles; evaluate issues affecting young 
drivers (peer pressure, speed, substances, inexperience); understand how to plan 
independent, sustainable travel. 

Cumbria Fire 
Service 

Roadwise – 
Secondary 

resources 

13 11 

Body image 
(cosmetic 
procedures, risk 
awareness, 

managing 
influences) 

Manage influences and risks related to cosmetic and aesthetic body alterations. Assembly 
GOK The Naked 
Truth – Secondary 
resources 

14 11 

Emergency 
Situations 3 (drugs 

and alcohol, risk 
and response) 

Assess and manage risk in situations involving drugs and alcohol; distinguish 
emergency from non-emergency situations in such contexts and contact 
appropriate services. 

Assembly NHS 

*Other references and primary resources are recorded in the ‘notes’ section of the title slide for each lesson. 

Wellbeing 

Lesson Year Key Concepts Learning Objectives By the end of the lesson, students will  
LLT 
Resources 

QA* 
Resources 

1 7 

Mental and 

emotional health 
(early signs, 
strategies, support-

seeking) 

Describe the characteristics of good mental and emotional wellbeing; recognise 
early signs of mental ill health; identify how and when to seek support from 
appropriate sources. 

Lesson Ppt – 
MW1 

Handouts – 
MW1 

NHS 5 steps to 

mental wellbeing 

2 7 

Physical health and 

mental wellbeing 
(activity, diet, 
routines) 

Explain the positive impact of regular physical activity on mental wellbeing; 
identify ways to incorporate physical activity into daily routines; describe the 
relationship between a healthy diet and mental and physical health. 

Lesson Ppt – 

MW2 
Handouts – 
MW2 

Health Foundation 

3 8 

Body image and 

self-esteem 
(uniqueness, 
resilience, media 

pressure) 

Recognise that all bodies are different; describe how body image and self-esteem 
are influenced by factors such as puberty, media, and peer pressure; identify 
strategies to promote self-confidence and resilience. 

Lesson Ppt – 
MW3 

Handouts – 
MW3 

PSHE Association - 
Mental Health and 
Emotional 

https://www.pshe-association.org.uk/curriculum-and-resources/resources/british-heart-foundation-%E2%80%98call-push-rescue%E2%80%99
https://www.pshe-association.org.uk/curriculum-and-resources/resources/british-heart-foundation-%E2%80%98call-push-rescue%E2%80%99
https://www.roadwise.co.uk/wp-content/uploads/2015/09/secondary-schools-road-safety-v2doc.pdf
https://www.roadwise.co.uk/wp-content/uploads/2015/09/secondary-schools-road-safety-v2doc.pdf
https://www.roadwise.co.uk/wp-content/uploads/2015/09/secondary-schools-road-safety-v2doc.pdf
https://www.roadwise.co.uk/wp-content/uploads/2015/09/secondary-schools-road-safety-v2doc.pdf
https://www.solgrid.org.uk/education/wp-content/uploads/sites/43/2014/11/GOK-The-Naked-Truth-Teachers-Pack.pdf
https://www.solgrid.org.uk/education/wp-content/uploads/sites/43/2014/11/GOK-The-Naked-Truth-Teachers-Pack.pdf
https://www.solgrid.org.uk/education/wp-content/uploads/sites/43/2014/11/GOK-The-Naked-Truth-Teachers-Pack.pdf
https://www.nhs.uk/conditions/alcohol-poisoning/
https://www.nhs.uk/mental-health/self-help/guides-tools-and-activities/five-steps-to-mental-wellbeing/
https://www.nhs.uk/mental-health/self-help/guides-tools-and-activities/five-steps-to-mental-wellbeing/
https://www.pshe-association.org.uk/curriculum-and-resources/resources/health-here-where-resources
https://www.pshe-association.org.uk/curriculum-and-resources/resources/mental-health-and-emotional-wellbeing-lesson-plans
https://www.pshe-association.org.uk/curriculum-and-resources/resources/mental-health-and-emotional-wellbeing-lesson-plans
https://www.pshe-association.org.uk/curriculum-and-resources/resources/mental-health-and-emotional-wellbeing-lesson-plans


Wellbeing 

Every Mind 
Matters – Dealing 
with change 

4 8 

Media and body 
image (idealisation, 
critical thinking, 

peer influence) 

Explain how media, including social media, can influence perceptions of body 
image; develop strategies to critically assess media messages; identify ways to build 
resilience to peer and media influences. 

Lesson Ppt – 
MW4 
Handouts – 

MW4 

Media Smart - 

Body Image and 
Advertising 

Every Mind 

Matters – Online 
stress and FOMO 

5 8 

Healthy coping 
(wellbeing strategies, 
risks of unhealthy 

behaviours) 

Describe characteristics of mental wellbeing; identify unhealthy coping strategies; 
explain the benefits of healthy coping strategies such as physical activity, positive 
relationships, and community involvement. 

Lesson Ppt – 
MW5 
Handouts – 

MW5 

PHE – Every Mind 
Matters 

6 8 

Peer influence 
(friendship, group 

behaviour, online 
risks, responsibility) 

Distinguish between positive and negative friendships; explain how to manage 
influence and pressure from peers and online environments; describe how 
behaviours such as 'group think' and 'bystander effect' can affect mental 
wellbeing. 

Lesson Ppt – 
MW6 

Handouts – 
MW6 

Every Mind 
Matters – Forming 

positive 
relationships 

7 9 

Sleep and wellbeing 
(importance, quality, 

impact on learning 
and mood) 

Explain the importance of sufficient, good quality sleep for physical and mental 
health; identify the effects of poor sleep on mood, weight, and ability to learn; 
describe strategies to improve sleep hygiene. 

Lesson Ppt – 
MW7 

Handouts – 
MW7 

PSHE Association 
– The Sleep Factor 

Every Mind 
Matters- Sleep 

8 9 

Adolescent 
development (brain 

changes, emotional 
and physical health) 

Describe how the adolescent brain develops and the effects on behaviour and 
emotional health; identify strategies to manage changes and promote wellbeing 
during adolescence. 

Lesson Ppt – 
MW8 

Handouts – 
MW8 

PHE – Early 
Adolescence 
guidance 

9 9 

Loneliness and 
social connection 

(causes, 
consequences, 
strategies) 

Recognise factors that can lead to loneliness and social isolation; explain the 
impact of social connection on mental wellbeing; identify strategies to maintain 
healthy relationships and engagement with others. 

Lesson Ppt – 
MW9 
Handouts – 

MW9 

Every Mind 
Matters – Forming 
positive 

relationships 

https://www.pshe-association.org.uk/curriculum-and-resources/resources/mental-health-and-emotional-wellbeing-lesson-plans
https://www.pshe-association.org.uk/curriculum-and-resources/resources/every-mind-matters-teaching-resources
https://www.pshe-association.org.uk/curriculum-and-resources/resources/every-mind-matters-teaching-resources
https://www.pshe-association.org.uk/curriculum-and-resources/resources/every-mind-matters-teaching-resources
https://www.pshe-association.org.uk/curriculum-and-resources/resources/media-smart-ks3-body-image-and-advertising
https://www.pshe-association.org.uk/curriculum-and-resources/resources/media-smart-ks3-body-image-and-advertising
https://www.pshe-association.org.uk/curriculum-and-resources/resources/media-smart-ks3-body-image-and-advertising
https://www.pshe-association.org.uk/curriculum-and-resources/resources/every-mind-matters-teaching-resources
https://www.pshe-association.org.uk/curriculum-and-resources/resources/every-mind-matters-teaching-resources
https://www.pshe-association.org.uk/curriculum-and-resources/resources/every-mind-matters-teaching-resources
https://www.pshe-association.org.uk/curriculum-and-resources/resources/every-mind-matters-teaching-resources
https://www.pshe-association.org.uk/curriculum-and-resources/resources/every-mind-matters-teaching-resources
https://www.pshe-association.org.uk/curriculum-and-resources/resources/every-mind-matters-teaching-resources
https://www.pshe-association.org.uk/curriculum-and-resources/resources/every-mind-matters-teaching-resources
https://www.pshe-association.org.uk/curriculum-and-resources/resources/every-mind-matters-teaching-resources
https://www.pshe-association.org.uk/curriculum-and-resources/resources/every-mind-matters-teaching-resources
https://www.pshe-association.org.uk/curriculum-and-resources/resources/sleep-factor-lesson-plans-powerpoints
https://www.pshe-association.org.uk/curriculum-and-resources/resources/sleep-factor-lesson-plans-powerpoints
https://www.pshe-association.org.uk/curriculum-and-resources/resources/every-mind-matters-teaching-resources
https://www.pshe-association.org.uk/curriculum-and-resources/resources/every-mind-matters-teaching-resources
https://www.gov.uk/government/publications/early-adolescence-applying-all-our-health/early-adolescence-applying-all-our-health
https://www.gov.uk/government/publications/early-adolescence-applying-all-our-health/early-adolescence-applying-all-our-health
https://www.gov.uk/government/publications/early-adolescence-applying-all-our-health/early-adolescence-applying-all-our-health
https://www.pshe-association.org.uk/curriculum-and-resources/resources/every-mind-matters-teaching-resources
https://www.pshe-association.org.uk/curriculum-and-resources/resources/every-mind-matters-teaching-resources
https://www.pshe-association.org.uk/curriculum-and-resources/resources/every-mind-matters-teaching-resources
https://www.pshe-association.org.uk/curriculum-and-resources/resources/every-mind-matters-teaching-resources


10 9 

Men’s health and 
gender expectations 
(stereotypes, mental 
wellbeing) 

Identify common issues affecting men’s health and wellbeing; explain how gender 
stereotypes can negatively impact emotional and mental health; describe ways to 
challenge gender expectations and manage stress effectively. 

Lesson Ppt – 
MW10 
Handouts – 
MW10 

Men’s Health 
Forum - resources 

*Other references and primary resources are recorded in the ‘notes’ section of the title slide for each lesson. 

Relationships 

Lesson Year Key Concepts Learning Objectives By the end of the lesson, students will  
LLT 
Resources 

QA* 
Resources 

1 7 

Types of 
relationships (family, 
friendships, 

romantic, media 
influence) 

Identify and describe different relationship types (family, friendship, romantic, 
online) and factors influencing them. 
Explain and exemplify positive relationship qualities (trust, respect, honesty, 
kindness, generosity, boundaries, privacy, consent). 
Analyse media representations of families/relationships and evaluate their impact 
on personal expectations. 

Lesson Ppt – R1 
Handouts – R1 

Medway Public 
Health Directorate 
relationships and 

sex education 
schemes of work 

2 7 
Divorce (emotional 
impact, change, 

coping strategies) 

Explain common emotional and practical effects of divorce on young people and 
families. 
Apply coping strategies for managing change and identify sources of professional 
and peer support. 

Divorce 
Assembly 

‘The Rights Idea?’ 

KS3-4 lesson plans 
on parental 
separation and 

children’s rights 

Family Life lesson 
plans 

3 7 

Friendships (healthy 
and unhealthy 
characteristics, 

support) 

Distinguish characteristics of healthy friendships and indicators of unhealthy 
relationships in on‑ and offline contexts. 
Demonstrate strategies to respond to unhealthy relationship signals and seek 
appropriate help. 
Locate and appraise reliable sources of relationship advice and support for self 
and others. 

Lesson Ppt – R3 
Handouts – R3 

Medway Public 
Health Directorate: 

Managing Healthy 
and Unhealthy 
Relationship 

Behaviours 

Working out 
Relationships? 

from the 
University of 
Exeter 

https://www.menshealthforum.org.uk/mhw
https://www.menshealthforum.org.uk/mhw
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-relationships-and
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-relationships-and
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-relationships-and
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-relationships-and
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-relationships-and
https://socialsciences.exeter.ac.uk/law/research/groups/frs/projects/therightsidea/
https://socialsciences.exeter.ac.uk/law/research/groups/frs/projects/therightsidea/
https://socialsciences.exeter.ac.uk/law/research/groups/frs/projects/therightsidea/
https://socialsciences.exeter.ac.uk/law/research/groups/frs/projects/therightsidea/
https://socialsciences.exeter.ac.uk/law/research/groups/frs/projects/therightsidea/
https://www.pshe-association.org.uk/curriculum-and-resources/resources/family-life-lesson-plans
https://www.pshe-association.org.uk/curriculum-and-resources/resources/family-life-lesson-plans
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-managing-healthy
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-managing-healthy
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-managing-healthy
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-managing-healthy
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-managing-healthy
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-managing-healthy
https://socialsciences.exeter.ac.uk/law/research/groups/frs/projects/workingoutrelationships/
https://socialsciences.exeter.ac.uk/law/research/groups/frs/projects/workingoutrelationships/
https://socialsciences.exeter.ac.uk/law/research/groups/frs/projects/workingoutrelationships/
https://socialsciences.exeter.ac.uk/law/research/groups/frs/projects/workingoutrelationships/
https://socialsciences.exeter.ac.uk/law/research/groups/frs/projects/workingoutrelationships/


4 8 

Positive 

communication 
(psychology, 
benefits, trust, 

respect) 

Describe psychological principles underpinning effective communication and its 
benefits for wellbeing and community. 
Analyse common causes of miscommunication, including digital contexts, and 
practise techniques to prevent and resolve them. 
Evaluate ways to build and sustain trust through polite and courteous interactions. 

Lesson Ppt – R4 

Handouts – R4 

CRESST: Curious 

about conflict? 

5 8 

Assertiveness (skills, 

conflict resolution, 
communication 
styles) 

Explain psychological and social benefits of assertive communication. 
Identify non‑assertive patterns in conflict scenarios and rehearse assertive 
alternatives. 
Practise active listening, clear expression, negotiation and compromise to manage 
disagreements. 

Lesson Ppt – R5 
Handouts – R5 

CRESST: Curious 
about conflict? 

6 8 

Family dynamics 
(adolescent brain, 

trust, conflict 
management) 

Summarise key adolescent brain changes and their influence on family conflict 
perceptions. 
Evaluate behaviours that build or erode trust within families. 
Apply conflict‑management and reconciliation strategies to hypothetical home 
scenarios. 

Lesson Ppt – R6 

Handouts – R6 

CRESST: Curious 
about conflict? 

Issuesonline - 
Families 

7 9 

Intimate 
relationships 
(healthy features, 

consent, conflict 
resolution) 

Describe features of healthy intimate relationships, including respect, consent, 
loyalty, trust and shared interests. 
Plan practical steps to nurture respect and equality in varied contexts. 
Practise conflict resolution and safe, respectful ways to end relationships. 

Lesson Ppt – R7 
Handouts – R7 

Medway Public 
Health Directorate: 

Managing Healthy 
and Unhealthy 
Relationship 

Behaviours 

FASTN KS3 
relationships 

resource: 
'Commitment: 
what does it 

mean?' 

8 9 

Marriage and long-
term commitment 
(legal, emotional, 

social aspects) 

Explain legal, social and emotional dimensions of marriage and civil partnership 
and the principle of free consent. 
Compare rights and protections in recognised unions with other long‑term 
relationships and assess their value for family stability. 

Lesson Ppt – R8 

Handouts – R8 

Family Life lesson 
plans 

Issuesonline - 

Families 

https://www.cresst.org.uk/resource/ks3-curious-about-conflict-pshe-lessons/
https://www.cresst.org.uk/resource/ks3-curious-about-conflict-pshe-lessons/
https://www.cresst.org.uk/resource/ks3-curious-about-conflict-pshe-lessons/
https://www.cresst.org.uk/resource/ks3-curious-about-conflict-pshe-lessons/
https://www.cresst.org.uk/resource/ks3-curious-about-conflict-pshe-lessons/
https://www.cresst.org.uk/resource/ks3-curious-about-conflict-pshe-lessons/
https://www.issuesonline.co.uk/pshe-subjects/family-and-relationships
https://www.issuesonline.co.uk/pshe-subjects/family-and-relationships
https://www.issuesonline.co.uk/pshe-subjects/family-and-relationships
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-managing-healthy
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-managing-healthy
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-managing-healthy
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-managing-healthy
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-managing-healthy
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-managing-healthy
https://www.pshe-association.org.uk/curriculum-and-resources/resources/fastn-ks3-relationships-resource-commitment-what
https://www.pshe-association.org.uk/curriculum-and-resources/resources/fastn-ks3-relationships-resource-commitment-what
https://www.pshe-association.org.uk/curriculum-and-resources/resources/fastn-ks3-relationships-resource-commitment-what
https://www.pshe-association.org.uk/curriculum-and-resources/resources/fastn-ks3-relationships-resource-commitment-what
https://www.pshe-association.org.uk/curriculum-and-resources/resources/fastn-ks3-relationships-resource-commitment-what
https://www.pshe-association.org.uk/curriculum-and-resources/resources/fastn-ks3-relationships-resource-commitment-what
https://www.pshe-association.org.uk/curriculum-and-resources/resources/family-life-lesson-plans
https://www.pshe-association.org.uk/curriculum-and-resources/resources/family-life-lesson-plans
https://www.issuesonline.co.uk/pshe-subjects/family-and-relationships
https://www.issuesonline.co.uk/pshe-subjects/family-and-relationships
https://www.issuesonline.co.uk/pshe-subjects/family-and-relationships


9 9 

Bereavement and 
loss (emotional 

effects, coping 
strategies) 

Recognise emotional, physical and social effects of loss and bereavement. 
Identify and evaluate coping strategies and support networks. 

Lesson Ppt – R9 

Handouts – R9 

Winston's Wish: 
Lessons on loss 
and bereavement 

Samaritans DEAL 

resources 

10 9 

Bereavement and 

loss (emotional 
effects, coping 
strategies) 

Practise communication skills for supporting peers experiencing bereavement. 
Create a personal plan for managing grief and accessing help. 

Lesson Ppt – 
R10 

Handouts – R10 

Winston's Wish: 
Lessons on loss 
and bereavement 

Samaritans DEAL 
resources 

11 10 

Respectful 
relationships 
(managing change, 

emotions, support) 

Revisit characteristics of healthy friendships and relate them to real‑life scenarios. 
Develop techniques to regulate strong emotions during relationship transitions. 
Demonstrate safe, responsible approaches to ending relationships and managing 
grief; locate support services. 

Lesson Ppt – 

R11 
Handouts – R11 

CRESST: Curious 
about conflict? 

Medway Public 

Health Directorate: 
Managing Healthy 
and Unhealthy 

Relationship 
Behaviours 

Working out 

Relationships? 
from the 
University of 

Exeter 

12 10 
Gangs and peer 
pressure (risks, 
safety, self-esteem) 

Differentiate between friendship groups and gangs, assessing risks gangs pose to 
individuals, families and communities. 
Develop and rehearse strategies to resist pressure to join gangs and access 
appropriate support. 
Evaluate how external judgments influence self‑esteem and practise techniques to 
manage this pressure. 
Apply personal safety principles to reduce risk and harm in social, workplace and 
public settings. 

Lesson Ppt – 
R12 
Handouts – R12 

Gangs: Managing 

risks and staying 
safe 

Samaritans DEAL 

resources 

13 10 
Parenting and family 
roles (types of 

families, 

Identify diverse family structures (biological, adoptive, foster) and their 
contributions to wellbeing. 

Lesson Ppt – 
R13 

Handouts – R13 

Family Life lesson 
plans 

https://www.winstonswish.org/pshe-lessons/
https://www.winstonswish.org/pshe-lessons/
https://www.winstonswish.org/pshe-lessons/
https://www.samaritans.org/how-we-can-help/schools/deal/
https://www.samaritans.org/how-we-can-help/schools/deal/
https://www.winstonswish.org/pshe-lessons/
https://www.winstonswish.org/pshe-lessons/
https://www.winstonswish.org/pshe-lessons/
https://www.samaritans.org/how-we-can-help/schools/deal/
https://www.samaritans.org/how-we-can-help/schools/deal/
https://www.cresst.org.uk/resource/ks3-curious-about-conflict-pshe-lessons/
https://www.cresst.org.uk/resource/ks3-curious-about-conflict-pshe-lessons/
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-managing-healthy
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-managing-healthy
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-managing-healthy
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-managing-healthy
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-managing-healthy
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-managing-healthy
https://socialsciences.exeter.ac.uk/law/research/groups/frs/projects/workingoutrelationships/
https://socialsciences.exeter.ac.uk/law/research/groups/frs/projects/workingoutrelationships/
https://socialsciences.exeter.ac.uk/law/research/groups/frs/projects/workingoutrelationships/
https://socialsciences.exeter.ac.uk/law/research/groups/frs/projects/workingoutrelationships/
https://socialsciences.exeter.ac.uk/law/research/groups/frs/projects/workingoutrelationships/
https://www.pshe-association.org.uk/curriculum-and-resources/resources/gangs-managing-risks-and-staying-safe-lesson-pack
https://www.pshe-association.org.uk/curriculum-and-resources/resources/gangs-managing-risks-and-staying-safe-lesson-pack
https://www.pshe-association.org.uk/curriculum-and-resources/resources/gangs-managing-risks-and-staying-safe-lesson-pack
https://www.samaritans.org/how-we-can-help/schools/deal/
https://www.samaritans.org/how-we-can-help/schools/deal/
https://www.pshe-association.org.uk/curriculum-and-resources/resources/family-life-lesson-plans
https://www.pshe-association.org.uk/curriculum-and-resources/resources/family-life-lesson-plans


responsibilities, 
support) 

Describe core responsibilities and skills of effective parenting and implications of 
young parenthood. 
Research and appraise services that support new parents and families. 

*Other references and primary resources are recorded in the ‘notes’ section of the title slide for each lesson. 

Sexual Wellbeing 

Lesson Year Key Concepts Learning Objectives By the end of the lesson, students will  
LLT 
Resources 

QA* 
Resources 

1 7 

Sexuality (biological 

sex, sexual 
orientation, inclusive 
language) 

Define and distinguish between biological sex and sexual orientation.  
Demonstrate understanding of key terminology used in RSE. Explain why 
prejudice-based language and behaviour, including homophobia is unacceptable. 
Recognise that respect is both an expectation and a responsibility in school and 
society. 

Lesson Ppt – 
SW1 

Handouts – SW1 

Medway Public 

Health Directorate 
– Relationships 
and Sex Education 

2 7 

Puberty changes 
(physical 

development, 
emotional 
regulation, self-care 

strategies) 

Recall key facts about puberty and the implications for emotional and physical 
health, building on prior learning from KS2. Apply strategies to manage the 
physical and mental changes associated with adolescence. Challenge common 
misconceptions about puberty and adulthood. Identify reliable sources for advice 
and support on growing and changing. 

Lesson Ppt – 
SW2 

Handouts – SW2 

PHE – Puberty 
resource pack 

3 7 

Menstrual wellbeing 
(period 
management, 

hygiene routines, 
emotional health) 

Identify strategies to manage the physical and emotional changes during the onset 
of menstruation. Understand how personal hygiene routines adapt during puberty. 
Explain the importance of maintaining health and managing menstrual wellbeing 
with confidence. 

Lesson Ppt – 
SW3 

Handouts – SW3 

PHE – Puberty 

resource pack 
Rethink periods 
resource pack 

4 8 

Sex and the law 
(consent, age of 
consent, sexual 

offences, legal 
protection) 

Recall biological terms linked to sexual activity from prior science learning. 
Understand the law relating to sexual consent, age of consent, and definitions of 
rape, sexual assault and harassment. Explain what constitutes sexual harassment 
and why it is unacceptable. Recognise the protective purpose of legal provisions. 

Lesson Ppt – 
SW4 

Handouts – SW4 

PSHE Association 
- Teaching about 

consent 

5 8 

Digital safety 
(sexting, image 

sharing, legal 
consequences, 
refusal strategies) 

Explain why sharing and viewing indecent images of children (including those 
created by children) is a criminal offence with serious legal consequences. 
Evaluate the risks of online image sharing and the difficulties in removing material 
once shared. Assess the emotional impact of non-consensual image sharing. 
Practise strategies to manage pressure and identify sources of help. 

Lesson Ppt – 

SW5 

Handouts – SW5 

BBFC - Making 
choices: sex, 

relationships and 
age 
Ratings 

https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-relationships-and
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-relationships-and
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-relationships-and
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-relationships-and
https://campaignresources.phe.gov.uk/schools/resources/puberty-lesson-plan-pack
https://campaignresources.phe.gov.uk/schools/resources/puberty-lesson-plan-pack
https://campaignresources.phe.gov.uk/schools/resources/puberty-lesson-plan-pack
https://campaignresources.phe.gov.uk/schools/resources/puberty-lesson-plan-pack
https://www.citytosea.org.uk/campaign/plastic-free-periods/rethink-periods/
https://www.citytosea.org.uk/campaign/plastic-free-periods/rethink-periods/
https://www.pshe-association.org.uk/curriculum-and-resources/resources/guidance-teaching-about-consent-pshe-education-key
https://www.pshe-association.org.uk/curriculum-and-resources/resources/guidance-teaching-about-consent-pshe-education-key
https://www.pshe-association.org.uk/curriculum-and-resources/resources/guidance-teaching-about-consent-pshe-education-key
https://www.pshe-association.org.uk/curriculum-and-resources/resources/bbfc-ks3-lessons-%E2%80%98making-choices-sex-relationships
https://www.pshe-association.org.uk/curriculum-and-resources/resources/bbfc-ks3-lessons-%E2%80%98making-choices-sex-relationships
https://www.pshe-association.org.uk/curriculum-and-resources/resources/bbfc-ks3-lessons-%E2%80%98making-choices-sex-relationships
https://www.pshe-association.org.uk/curriculum-and-resources/resources/bbfc-ks3-lessons-%E2%80%98making-choices-sex-relationships
https://www.pshe-association.org.uk/curriculum-and-resources/resources/bbfc-ks3-lessons-%E2%80%98making-choices-sex-relationships


NCA-CEOP – 
Send me a pic? 

6 8 

Sexual media 

(pornography, 
distortion of sex, 
relationship impact, 

legal awareness) 

Describe how pornography and sexually explicit content present distorted 
portrayals of sexual relationships. Analyse how such material can shape unrealistic 
attitudes and behaviours. Distinguish between pornography and healthy sexual 
relationships. Understand the legal framework surrounding pornography and 
identify sources of support. 

Lesson Ppt – 
SW6 

Handouts – SW6 

PSHE Association 
= Teaching about 
pornography 

7 9 

Human sexuality 
(pleasure, sexual 
diversity, intimacy, 

personal values) 

Describe key aspects of human sexual biology and the role of pleasure in intimate 
relationships, including orgasms and masturbation. Recognise the diversity of 
romantic and sexual attraction and how sexuality may develop over time. Explore 
respectful behaviours and expectations within intimate relationships. 

Lesson Ppt – 

SW7 

Handouts – SW7 

Every Mind 

Matters – forming 
relationships 

8 9 

Healthy 

relationships (love, 
equality, mutual 
respect, signs of 

abuse) 

Explain the qualities of healthy romantic and sexually intimate relationships, 
including equality, mutual respect, consent and trust. Analyse how different 
values, interests and experiences shape relationships. Understand that people may 
choose to delay sex or express intimacy in non-sexual ways. Identify signs of 
unhealthy or abusive relationships and how to respond. 

Lesson Ppt – 

SW8 

Handouts – SW8 

Every Mind 
Matters – forming 
relationships 
FASTN KS3 
relationships 
resource: 

'Commitment: 
what does it 
mean?' 

9 9 

Consent education 
(communication, 

readiness, peer 
pressure, substance 
influence) 

Understand the legal and moral responsibility of the seeker of consent. Learn to 
identify and manage pressure to engage in sexual activity. Explore personal and 
partner readiness for sexual intimacy. Practise how to seek, give, withhold or 
withdraw consent, including in online contexts. Understand how alcohol and 
drugs may impair judgement and lead to risky behaviour. 

Lesson Ppt – 

SW9 

Handouts – SW9 

PSHE Association 

- Teaching about 
consent 

10 9 

Sexual health 

(contraception, STI 
prevention, testing, 
access to services) 

Recall the full range of contraceptive choices and assess their efficacy and 
suitability. Describe how STIs, including HIV/AIDS, are transmitted and 
prevented. Emphasise the importance of safer sex practices including condom 
use. Understand the significance of regular testing and know how and where to 
access confidential sexual and reproductive health services. 

NHS Nurse visit 

PSHE Association 
accompanying 

resources 
 

NHS Condom 

guide and support 

Condomania in 
form time 

11 9 
Exploitation 
awareness 
(grooming, abusive 

Identify behaviours associated with grooming, sexual abuse and exploitation. 
Recognise early warning signs, including online grooming tactics. Understand how 

Lesson Ppt – 

SW11 

NSPCC – 

Grooming 

https://www.pshe-association.org.uk/curriculum-and-resources/resources/%E2%80%98send-me-pic%E2%80%99-rse-resource-nca-ceop-ks3
https://www.pshe-association.org.uk/curriculum-and-resources/resources/%E2%80%98send-me-pic%E2%80%99-rse-resource-nca-ceop-ks3
https://www.pshe-association.org.uk/curriculum-and-resources/resources/addressing-pornography-through-pshe-education-%E2%80%93
https://www.pshe-association.org.uk/curriculum-and-resources/resources/addressing-pornography-through-pshe-education-%E2%80%93
https://www.pshe-association.org.uk/curriculum-and-resources/resources/addressing-pornography-through-pshe-education-%E2%80%93
https://www.pshe-association.org.uk/curriculum-and-resources/resources/every-mind-matters-teaching-resources
https://www.pshe-association.org.uk/curriculum-and-resources/resources/every-mind-matters-teaching-resources
https://www.pshe-association.org.uk/curriculum-and-resources/resources/every-mind-matters-teaching-resources
https://www.pshe-association.org.uk/curriculum-and-resources/resources/every-mind-matters-teaching-resources
https://www.pshe-association.org.uk/curriculum-and-resources/resources/every-mind-matters-teaching-resources
https://www.pshe-association.org.uk/curriculum-and-resources/resources/every-mind-matters-teaching-resources
https://www.pshe-association.org.uk/curriculum-and-resources/resources/fastn-ks3-relationships-resource-commitment-what
https://www.pshe-association.org.uk/curriculum-and-resources/resources/fastn-ks3-relationships-resource-commitment-what
https://www.pshe-association.org.uk/curriculum-and-resources/resources/fastn-ks3-relationships-resource-commitment-what
https://www.pshe-association.org.uk/curriculum-and-resources/resources/fastn-ks3-relationships-resource-commitment-what
https://www.pshe-association.org.uk/curriculum-and-resources/resources/fastn-ks3-relationships-resource-commitment-what
https://www.pshe-association.org.uk/curriculum-and-resources/resources/fastn-ks3-relationships-resource-commitment-what
https://www.pshe-association.org.uk/curriculum-and-resources/resources/guidance-teaching-about-consent-pshe-education-key
https://www.pshe-association.org.uk/curriculum-and-resources/resources/guidance-teaching-about-consent-pshe-education-key
https://www.pshe-association.org.uk/curriculum-and-resources/resources/guidance-teaching-about-consent-pshe-education-key
https://pshe-association.org.uk/topics/relationships-sex-education
https://pshe-association.org.uk/topics/relationships-sex-education
https://pshe-association.org.uk/topics/relationships-sex-education
https://www.nhs.uk/contraception/methods-of-contraception/condoms/
https://www.nhs.uk/contraception/methods-of-contraception/condoms/
https://www.nspcc.org.uk/what-is-child-abuse/types-of-abuse/grooming/
https://www.nspcc.org.uk/what-is-child-abuse/types-of-abuse/grooming/


behaviours, trust, 
reporting abuse) 

grooming affects trust and safety in relationships. Learn how to report concerns 
and access appropriate support. 

Handouts – 
SW11 

Home Office – 
Something not 
quite right 
Home Office 

'Something's Not 
Right' abuse 
disclosure 

resources 

12 10 

Consent and 

wellbeing 
(communication 
skills, harassment, 

health impacts, legal 
rights) 

Practise how to actively communicate and recognise sexual consent, including 
when and how it can be withdrawn in any context. Understand the nature and 
impact of sexual harassment and sexual violence and why these are never 
acceptable. Explore how sexual behaviours can influence physical, emotional and 
mental health. Reinforce understanding of legal frameworks, including those 
relating to age of consent, rape and harassment. Examine the influence of drugs 
and alcohol on risk-taking behaviour. 

Lesson Ppt – 
SW12 

Handouts – 

SW12 

PSHE Association 
- Teaching about 
consent 
University of 
Exeter – Working 
out relationships 
OFSTED report 
on sexual 
harassment in 

schools 

13 10 

Pregnancy choices 
(contraceptive 
options, parenting, 

adoption, abortion 
rights) 

Identify and evaluate the full range of contraceptive choices available. Understand 
the legal position on abortion. Explore choices during pregnancy, including 
keeping the baby, adoption and abortion, using medically and legally accurate 
information. Know how and where to access confidential support and 
reproductive health services. 

NHS Nurse visit 
PSHE Association 
accompanying 

resources 
 
NHS Condom 

guide and support 
Condomania 
workshops 

14 10 

Online behaviour 
(explicit content, 
stereotypes, digital 

harm, support 
mechanisms) 

Analyse how gender and sexual orientation stereotypes contribute to harmful 
behaviours, including normalising non-consensual actions or prejudice. 
Understand the legal framework for online behaviour including sexting and image 
sharing. Recognise how pornography distorts perceptions of self and others in 
sexual relationships. Identify actions to take and support to access in response to 
harmful online content. 

Lesson Ppt – 

SW14 

Handouts – 
SW14 

PSHE Association 
= Teaching about 

pornography 

15 11 

STI awareness 
(testing process, 
confidentiality, 

access to care) 

Understand the purpose and process of STI testing. Explain how to access testing 
services confidentially. Explore the role of regular testing in maintaining sexual 
health and preventing transmission of infections. 

NHS Nurse visit 

PSHE Association 

accompanying 
resources 

https://www.pshe-association.org.uk/curriculum-and-resources/resources/home-office-somethings-not-right-abuse-disclosure
https://www.pshe-association.org.uk/curriculum-and-resources/resources/home-office-somethings-not-right-abuse-disclosure
https://www.pshe-association.org.uk/curriculum-and-resources/resources/home-office-somethings-not-right-abuse-disclosure
https://www.pshe-association.org.uk/curriculum-and-resources/resources/home-office-somethings-not-right-abuse-disclosure
https://www.pshe-association.org.uk/curriculum-and-resources/resources/home-office-somethings-not-right-abuse-disclosure
https://www.pshe-association.org.uk/curriculum-and-resources/resources/home-office-somethings-not-right-abuse-disclosure
https://www.pshe-association.org.uk/curriculum-and-resources/resources/home-office-somethings-not-right-abuse-disclosure
https://www.pshe-association.org.uk/curriculum-and-resources/resources/home-office-somethings-not-right-abuse-disclosure
https://www.pshe-association.org.uk/curriculum-and-resources/resources/guidance-teaching-about-consent-pshe-education-key
https://www.pshe-association.org.uk/curriculum-and-resources/resources/guidance-teaching-about-consent-pshe-education-key
https://www.pshe-association.org.uk/curriculum-and-resources/resources/guidance-teaching-about-consent-pshe-education-key
https://www.pshe-association.org.uk/curriculum-and-resources/resources/working-out-relationships-ks4-lesson-plans
https://www.pshe-association.org.uk/curriculum-and-resources/resources/working-out-relationships-ks4-lesson-plans
https://www.pshe-association.org.uk/curriculum-and-resources/resources/working-out-relationships-ks4-lesson-plans
https://www.gov.uk/government/publications/review-of-sexual-abuse-in-schools-and-colleges/review-of-sexual-abuse-in-schools-and-colleges
https://www.gov.uk/government/publications/review-of-sexual-abuse-in-schools-and-colleges/review-of-sexual-abuse-in-schools-and-colleges
https://www.gov.uk/government/publications/review-of-sexual-abuse-in-schools-and-colleges/review-of-sexual-abuse-in-schools-and-colleges
https://www.gov.uk/government/publications/review-of-sexual-abuse-in-schools-and-colleges/review-of-sexual-abuse-in-schools-and-colleges
https://pshe-association.org.uk/topics/relationships-sex-education
https://pshe-association.org.uk/topics/relationships-sex-education
https://pshe-association.org.uk/topics/relationships-sex-education
https://www.nhs.uk/contraception/methods-of-contraception/condoms/
https://www.nhs.uk/contraception/methods-of-contraception/condoms/
https://www.pshe-association.org.uk/curriculum-and-resources/resources/addressing-pornography-through-pshe-education-%E2%80%93
https://www.pshe-association.org.uk/curriculum-and-resources/resources/addressing-pornography-through-pshe-education-%E2%80%93
https://www.pshe-association.org.uk/curriculum-and-resources/resources/addressing-pornography-through-pshe-education-%E2%80%93
https://pshe-association.org.uk/topics/relationships-sex-education
https://pshe-association.org.uk/topics/relationships-sex-education
https://pshe-association.org.uk/topics/relationships-sex-education


16 11 

Online exploitation 
(sextortion, safety 

strategies, reporting 
and recovery) 

Define sextortion and understand how it operates as a form of online blackmail. 
Identify measures to protect against sextortion, including digital safety practices. 
Explain how to respond if affected, including how to report incidents and access 
support. 

Lesson Ppt – 
SW16 

Handouts – 
SW16 

NCA – Teaching 

about sextortion 

*Other references and primary resources are recorded in the ‘notes’ section of the title slide for each lesson. 

Transitions 

Lesson Year Key Concepts Learning Objectives By the end of the lesson, students will  
LLT 
Resources 

QA* 
Resources 

1 7 

Emotional literacy; 
self-awareness; 

appreciating 
diversity 

Identify the five core emotions depicted in Inside Out and explain the role each 
one plays in everyday experience. 
Describe aspects of their own personality and recognise similarities and 
differences with classmates in a respectful manner. 
Analyse common school situations (e.g. finding a classroom, meeting new peers) 
and predict the emotions they might trigger. 

Inside Out 
booklet 
Lesson Ppt – T1 

Every Mind 
Matters Ks2 – 

Transition to 
secondary school 

2 7 
Empathy; support 

networks; friendship; 
resilience 

Anticipate how people (including themselves) might feel in a range of challenging 
scenarios and articulate personal stress-triggers. 
Identify trusted individuals and services at QES that provide help when difficulties 
arise, explaining how to access them. 
Demonstrate practical ways to “be decent” – showing kindness, active listening 
and encouragement – in order to support friends facing challenges. 

Inside Out 

booklet 
Lesson Ppt – T2 

PSHE Association 
Mental Health and 

wellbeing lessons 
KS2 
Medway Public 

Health Directorate 
Primary - 
Relationships 

3 7 

Managing change; 
value of all 
emotions; emotional 

regulation strategies 

Evaluate both the opportunities and potential difficulties involved in the move to 
secondary school. 
Explain why every emotion – including sadness – has a useful function for 
wellbeing and decision-making. 
Practise respectful ways to express sadness and respond constructively when 
others feel low. 
Select and justify at least two healthy strategies (e.g. breathing techniques, 
journalling, talking to a trusted adult) for managing strong feelings during 
transitions. 

Inside Out 

booklet 
Lesson Ppt – T3 

Premier League 
Primary Stars – 
Self-esteem & 

identity 

https://saferinternet.org.uk/sextortion-resources
https://saferinternet.org.uk/sextortion-resources
https://campaignresources.phe.gov.uk/schools/topics/mental-wellbeing/overview
https://campaignresources.phe.gov.uk/schools/topics/mental-wellbeing/overview
https://campaignresources.phe.gov.uk/schools/topics/mental-wellbeing/overview
https://campaignresources.phe.gov.uk/schools/topics/mental-wellbeing/overview
https://www.pshe-association.org.uk/curriculum-and-resources/resources/mental-health-and-emotional-wellbeing-powerpoint
https://www.pshe-association.org.uk/curriculum-and-resources/resources/mental-health-and-emotional-wellbeing-powerpoint
https://www.pshe-association.org.uk/curriculum-and-resources/resources/mental-health-and-emotional-wellbeing-powerpoint
https://www.pshe-association.org.uk/curriculum-and-resources/resources/mental-health-and-emotional-wellbeing-powerpoint
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-relationships-and
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-relationships-and
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-relationships-and
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-relationships-and
https://www.pshe-association.org.uk/curriculum-and-resources/resources/premier-league-primary-stars
https://www.pshe-association.org.uk/curriculum-and-resources/resources/premier-league-primary-stars
https://www.pshe-association.org.uk/curriculum-and-resources/resources/premier-league-primary-stars
https://www.pshe-association.org.uk/curriculum-and-resources/resources/premier-league-primary-stars


*Other references and primary resources are recorded in the ‘notes’ section of the title slide for each lesson. 

 



Strand Keeping Safe  Units Drug Safety / Online Safety 

Intent - Why We Teach What We Do 

Big Picture 

Keeping Safe is one of our five key strands within our PD curriculum. It is designed to ensure that all students develop the knowledge, 
understanding, and confidence they need to recognise risk, make informed choices, and keep themselves and others safe in a range of 
situations both online and offline. This strand addresses statutory RSHE guidance on health, relationships, and safeguarding, and supports 
key aspects of the Keeping Children Safe in Education framework. 
The strand is informed by the PSHE Association Programme of Study and draws on the Education for a Connected World framework. It is 
also shaped by the Drug Education Forum guidance, which promotes evidence-based, developmental and skills-based approaches to drug 
education as part of a whole-school strategy. Lessons are carefully sequenced to ensure pupils build their understanding of risks, rights, and 
responsibilities in a coherent and age-appropriate way. 
The Keeping Safe strand is composed of two interrelated units:  Drug Safety – focusing on the risks and consequences of substance use, the 
law, decision-making, and help-seeking strategies; Online Safety – addressing respectful online behaviour, digital resilience, data use, 
exploitation, and emerging threats such as misinformation and synthetic media. 
This strand is closely linked to our Health and Wellbeing strand, particularly in relation to mental health, self-regulation, and personal 
safety. It also complements our Making a Positive Contribution strand, especially the Digital Citizenship unit, which explores rights, 
responsibilities, and critical thinking in the digital world. 
In addition, the strand supports statutory content in the Computing National Curriculum (e.g. online safety, data, privacy) and the Science 
National Curriculum (e.g. health impacts of drugs, including alcohol and tobacco). 
Together, these units provide a foundation for students to develop into safety-conscious, digitally literate, and responsible young people, 
capable of navigating a complex world with care and confidence. 
Families can preview lessons and materials through their child’s PD Team each week. We also contact families to share relevant resources 
and updates on emerging risks. 

Careers 

The Keeping Safe strand supports the development of essential personal safety, digital responsibility, and self-management skills that are 
critical for success in both further education and the workplace. Through the themes of drug safety and online safety, students build the 
knowledge and behaviours required to make informed choices, manage risk, and engage responsibly with others in a range of settings. 
In line with the Gatsby Benchmarks — particularly Benchmark 4 (Linking curriculum learning to careers) and Benchmark 3 (Addressing the 
needs of each pupil) — this strand helps students to: 
• Understand the impact of personal choices and health behaviours, such as drug and alcohol use, on future employment, reputation, 

and legal status. 
• Develop digital literacy and the ability to manage their digital footprint, preparing them to communicate respectfully and safely in 

professional and social contexts. 

https://www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-rse-and-health-education
https://assets.publishing.service.gov.uk/media/66d7301b9084b18b95709f75/Keeping_children_safe_in_education_2024.pdf
https://pshe-association.org.uk/guidance/ks1-5/planning/long-term-planning
https://assets.publishing.service.gov.uk/media/5efa05b4e90e075c5492d58c/UKCIS_Education_for_a_Connected_World_.pdf
https://drugeducationforum.org.uk/
https://assets.publishing.service.gov.uk/media/5a7cb981ed915d682236228d/SECONDARY_national_curriculum_-_Computing.pdf
https://assets.publishing.service.gov.uk/media/5a7d563de5274a2af0ae2ffa/SECONDARY_national_curriculum_-_Science_220714.pdf
https://assets.publishing.service.gov.uk/media/5a7d563de5274a2af0ae2ffa/SECONDARY_national_curriculum_-_Science_220714.pdf
https://www.gatsby.org.uk/education/focus-areas/good-career-guidance


• Recognise how online reputation, harassment, and misuse of digital platforms can affect employability, workplace relationships, and 
future progression. 

• Identify how personal responsibility, confidentiality, and help-seeking behaviours contribute to resilience and readiness for independent 
adult life. 

• Explore issues relevant to careers in healthcare, policing, education, social work, digital media, cybersecurity, and public services. 
By fostering responsible decision-making, self-awareness, and digital resilience, this strand equips students to navigate the risks and 
responsibilities of modern life and work, helping them to become safe, reliable, and ethical professionals. 

British 
Values 

The Keeping Safe strand is a core vehicle for promoting the Fundamental British Values across the curriculum. Through the Drug Safety 
and Online Safety units, it enables students to grasp how personal rights and freedoms are protected by law and why responsible, 
respectful behaviour underpins a safe, cohesive society. 
The strand as a whole enables students to: 
• Understand the Rule of Law by examining UK legislation on drugs, alcohol, online harassment, grooming, image-based abuse, 

gambling and fraud, and by analysing the consequences of breaking these laws. 
• Exercise Individual Liberty through informed decision-making about substance use, digital footprints, privacy, and consent, while 

recognising how to seek help and resist coercion. 
• Appreciate Mutual Respect and Tolerance by exploring cyber-bullying, online harassment, and discriminatory language, and by 

practising respectful communication both online and offline. 
• Recognise Democratic Processes that shape public safety, including how Parliament passes safeguarding legislation and how citizens 

can influence policy through consultation, campaigning and reporting unsafe content. 
• Evaluate Media and Misinformation critically, detecting bias, scams and synthetic media, thereby supporting informed participation in a 

digital democracy. 
By linking real-world safety issues to legal frameworks and ethical responsibilities, the Staying Safe strand prepares students to act as law-
abiding, respectful and digitally resilient citizens, fully equipped to contribute positively to modern Britain. 

SMSC 

The Keeping Safe strand makes a significant contribution to students’ spiritual, moral, social and cultural development (SMSC). Through 
its focus on Drug Safety and Online Safety, the strand enables students to reflect on ethical decision-making, develop responsible 
behaviours, and engage thoughtfully with the challenges of modern life. 
The strand supports students to: 
• Reflect spiritually on their personal values, identity, and purpose in relation to health, safety, and digital behaviour, including how their 

actions affect themselves and others. 
• Develop moral awareness by exploring issues such as addiction, consent, exploitation, image-sharing, and deception, and by 

considering the consequences of ethical and unethical choices. 
• Grow socially through learning how to manage peer pressure, maintain respectful communication, seek support, and contribute to safer 

communities both online and offline. 



• Engage culturally with the impact of technology, media, and societal expectations around substances and behaviour, while respecting 
diverse perspectives on health, privacy, and digital life. 

By encouraging reflection, ethical thinking, personal responsibility and social awareness, the Staying Safe strand equips students to make 
informed choices and to thrive as conscientious members of both local and global communities. 

Enrichment 
Safeguarding Assemblies / Littledale Addiction Services Visit / Vaping Assembly / PCSO Visits / DSM Foundation Theatre Visit / Personal 
Safety Assembly 

Impact - What Outcomes Students Will Achieve 

Knowing ‘that…’ (Propositional Knowledge) Know ‘how…’ (Ability Knowledge) 

Drug Safety 
Drugs can be classified as legal, illegal, or controlled substances, and 
each can have short-term and long-term health risks. 
The brain and body respond differently to stimulants, depressants, and 
hallucinogens. 
Prescription drugs can be misused and still pose serious risks. 
The UK has a legal classification system for drugs (A, B, C) with 
differing penalties for possession and supply. 
Cannabis use is illegal and linked to serious mental health risks such as 
psychosis. 
Alcohol and tobacco are legal but regulated substances with significant 
health, legal, and social implications. 
Addiction is a physical and psychological condition that can affect 
behaviour, health, relationships, and employment. 
The law prohibits underage purchase or possession of tobacco, alcohol, 
and illegal substances. 
Drug and alcohol misuse can have consequences for personal safety, 
education, employment, and relationships. 
Help is available through trusted adults, school staff, and external 
services (e.g. FRANK, NHS). 

Online Safety 
Online behaviour is subject to the same expectations and legal 
standards as offline conduct. 

Drug Safety 
Students will know how to: 
Recognise different types of drugs and understand their classification and 
associated legal consequences. 
Explain the physical and psychological effects of substances such as cannabis, 
alcohol, tobacco, and prescription drugs. 
Assess risks in scenarios involving substance use and misuse. 
Manage peer influence and pressure relating to drugs and alcohol through 
assertive communication and refusal strategies. 
Access credible sources of information and support (e.g. school staff, FRANK, 
GP, support services). 
Make informed, healthy choices about substance use that consider both 
immediate and long-term consequences. 
Recognise signs of addiction and dependency in themselves or others and take 
appropriate steps to seek help. 
Evaluate myths, media messages, and cultural norms around substance use 
critically. 
Respond appropriately in situations involving intoxication, risk, or medical 
emergencies (e.g. knowing when to seek adult or emergency help). 

Online Safety 
Students will know how to: 
Communicate respectfully and responsibly online in line with school expectations 
and the law. 



Cyberbullying is harmful and unlawful, and bystanders have a 
responsibility to report it. 
Excessive screen time can negatively affect mental health, sleep, and 
wellbeing. 
Social media platforms often present distorted or idealised versions of 
reality. 
Misinformation and disinformation are widespread online and can 
influence beliefs and decisions. 
Influencers and platforms may use persuasive design and targeted 
advertising to manipulate attention and behaviour. 
Online gaming environments can include risks such as grooming, 
excessive spending, and exposure to inappropriate content. 
Grooming can occur in multiple online contexts and may be sexual or 
financial in nature. 
Data is collected and used by platforms to target individuals for 
marketing or influence. 
Sharing sexual images without consent (revenge porn) is illegal, as is 
harassment and stalking online. 
Synthetic media, such as deepfakes, pose challenges for truth, consent, 
and trust in online information. 
There are strategies and reporting systems for staying safe online and 
accessing help (e.g. CEOP, report buttons, safeguarding staff). 

Recognise, respond to, and report cyberbullying, harassment, and harmful online 
behaviours. 
Manage screen time effectively and make decisions that support mental and 
physical wellbeing. 
Identify biased, exaggerated, or false information online and apply critical 
thinking strategies to assess accuracy. 
Analyse how influencers, advertising, and algorithms are designed to manipulate 
engagement and behaviour. 
Stay safe when gaming online, including managing chat functions, privacy 
settings, and in-game purchases. 
Recognise signs of online grooming and exploitation and know how to report and 
seek help (e.g. CEOP). 
Understand how to protect their digital identity and personal data through 
privacy settings and secure practices. 
Respond safely and responsibly if they or others are targeted with non-consensual 
image sharing or online abuse. 
Detect and question misleading or synthetic content (e.g. scams, deepfakes) and 
know how to report it. 

Evidenced By: 

Key vocabulary and definitions recorded in students’ books (e.g. addiction, digital footprint, grooming, consent). 
Retrieval activities such as quizzes, multiple-choice questions, and low-stakes testing to reinforce key concepts and terminology. 
Annotated scenarios and case studies applying safety principles to real-world contexts (e.g. responding to peer pressure, identifying online risks). 
Notes and summaries explaining laws and legal consequences relating to substance use, online behaviour, and personal safety. 
Diagrams and concept maps illustrating risks and support pathways (e.g. cycle of addiction, online grooming process, sources of help). 
Short written responses to structured questions, demonstrating understanding of causes, effects, and protective strategies. 
Group discussions and structured debates showing respectful engagement with sensitive issues (e.g. image sharing, online harassment, legalisation). 
Sorting and categorising tasks (e.g. identifying legal vs illegal drugs, safe vs unsafe online behaviours, fact vs opinion online). 
Problem-solving tasks where students apply knowledge to hypothetical situations (e.g. what to do if a friend is misusing substances or being targeted online). 
Role-play and simulations to practise assertive refusal, help-seeking, or reporting unsafe situations online or offline. 



Use of evidence and examples in writing and discussion to support decisions and evaluate risks. 
Oral or visual presentations explaining strategies for staying safe or raising awareness about a safety-related issue. 
Reflection tasks evaluating the impact of personal choices, peer influence, or media exposure on individual and community safety. 
Participation in workshops, assemblies, or external visits (e.g. DSM Foundation theatre production) with written or verbal reflections. 

Implementation - How We Teach & Assess Progress 

Pedagogy (including misconceptions and adapted practice) Assessment (see M&F PD policy) 

This strand adopts an explicit-instruction model rooted in safeguarding 
and health education disciplines, ensuring that students not only acquire 
key knowledge but also learn to think and act like safe, digitally literate 
young citizens. Lessons develop students’ understanding of risk 
assessment, legal frameworks, digital resilience, and help-seeking 
through clear modelling, guided practice, and structured discussion. 
Each lesson is delivered through a consistent PowerPoint sequence, with 
scripted learning intentions and detailed pedagogical guidance in the 
Notes section to support clarity, consistency, and ambition in delivery. 
Disciplinary reading and vocabulary are integral to PD.  Key terms (e.g. 
addiction, digital footprint, grooming, consent) are introduced explicitly, 
revisited through retrieval practice, and embedded via definition sorting 
and contextual usage activities. Short texts, statistics, and case studies - 
drawn from health, law, and online-safety exemplars - include built-in 
reading strategies to develop comprehension and critical evaluation. 
Lessons are designed to pre-empt and correct common misconceptions, 
particularly around substance misuse (“cannabis is harmless”), online 
anonymity (“nothing online is traceable”), and consent (“consent once 
means consent always”). Strategies such as myth-versus-fact quizzes, 
annotated scenarios, and structured debate tasks ensure conceptual 
clarity. 
Adaptations for SEND, Pupil Premium, and differing prior attainment 
are embedded throughout. These include: 
Literacy scaffolds (writing frames, sentence starters). 
Graphic organisers and visual concept maps. 
Chunked content and differentiated questioning. 

Formative Assessment Methods: 
Retrieval practice – low-stakes quizzes (e.g. ‘Name-that-law’, substance-
classification flashbacks, online-safety “true or false”) revisiting key vocabulary 
and concepts. 
Cold Call and Turn and Talk – quick oral checks on definitions (addiction, 
digital footprint), risk-assessment steps, and reporting procedures. 
Whole-class response techniques (e.g. choral checks, mini-whiteboard traffic-
lights) to gauge immediate understanding of legal consequences or safe online 
actions. 
Exit tickets / reflection prompts asking pupils to identify one new safety strategy 
or one myth debunked in the lesson. 
Think-Pair-Share with teacher circulation to surface misconceptions about peer 
pressure, consent, or data privacy. 
Hinge questions during input (e.g. “Which action keeps you safest in this 
scenario?”) to diagnose conceptual grasp before moving on. 
Peer and self-assessment using success criteria or model answers for scenario-
based writing (e.g. composing a refusal statement or drafting an online help 
message). 
Annotated case studies / short written responses capturing pupils’ reasoning on 
real-world dilemmas (e.g. sharing an image, substance misuse at a party). 
Observed group tasks and role-plays (refusal skills, reporting abuse) with teacher 
notes on collaboration, accuracy, and respectful language. 
Targeted teacher feedback (verbal and coded) on written and oral work, aided 
by prompt slides to ensure consistency across classes. 

Summative Assessment Methods: 

https://queenelizabethcumbriasch-my.sharepoint.com/:w:/g/personal/m_montgomery_qes_org_uk/EdaDGQmPHa9GgM8Z46x756cBg1-cEatjpCZYvAfsccMe-g?e=bqCX0S
https://queenelizabethcumbriasch-my.sharepoint.com/:w:/g/personal/m_montgomery_qes_org_uk/EUiL0bE2TzNPmLGKrXoK2HQB7Pul6Zi9RpKjy9TyIg4pfA?e=xG691i


Clear success criteria and model answers for extended tasks. 
Lesson Notes guide teachers to employ selected Lemov techniques to 
maximise engagement, e.g. Turn and Talk for peer processing of 
sensitive issues. 
Scenario modelling, guided role-play, and structured questioning help 
pupils practise refusal skills, reporting procedures, and safe online 
behaviours. Embedded feedback prompts ensure timely, specific 
responses that reinforce knowledge and correct errors. 
This pedagogical model ensures students are not merely passive 
recipients of information but are actively practising the skills and 
reasoning required to remain safe, responsible, and resilient—online and 
offline. 

End-of-year assessments combining multiple-choice, short answer, and scenario-
based questions covering both Drug Safety and Online Safety content. 
Structured extended writing: children apply knowledge to analysed case studies 
(e.g. evaluating consequences of binge drinking or assessing an online scam). 
Formal presentations or debates (e.g. “Should disposable vapes be banned?”) 
assessed for clarity, evidence use, and respectful engagement. 
Vocabulary & concept tests evaluating precision and retention of disciplinary 
terms (e.g. grooming, psychosis, phishing, consent). 
Risk-response plans or help-seeking flowcharts demonstrating understanding of 
safe actions, reporting pathways, and support services. 
Reflection tasks after enrichment activities (theatre production) linking 
experiences back to key knowledge and personal safety goals. 
Whole-class marking and moderated assessments using shared rubrics; scripted 
feedback ensures consistency. 

Drug Safety 

Lesson Year Key Concepts Learning Objectives By the end of the lesson, students will  
LLT 
Resources 

QA* 
Resources 

1 7 

Drugs (types, effects 

on the brain, health 
risks, responsible 
choices) 

Describe how drugs act as stimulants or depressants 
Identify risks of both legal and illegal substances, including prescription misuse 
Explain how drugs impact mental and physical health 

Lesson Ppt – 
DS1 

Handouts – DS1 

Drug Education 
Forum 

2 7 

Smoking (health 

risks, law, peer 
influence, quitting 
strategies) 

Explain the health effects of smoking 
Outline the law on tobacco, vaping and underage use 
Identify support available for quitting smoking 

Lesson Ppt – 
DS2 

Handouts – DS2 

Every Mind 
Matters 

3 7 

Vaping (health and 
environmental risks, 

marketing, law, 
opinion-forming) 

Evaluate the risks of vaping using factual evidence 
Explain how vaping is marketed to young people 
Describe new UK laws on disposable vapes 

Lesson Ppt – 
DS3 

Handouts – DS3 

PSHE Association 
– Drugs & Alcohol 
resources 

4 8 

Drug law 
(classifications, 

consequences, 
mental health 

Distinguish between drug classifications 
Summarise the legal consequences of drug use 
Explain risks, including mental health impact 

Lesson Ppt – 
DS4 

Handouts – DS4 

Release: Stop and 

Search 

https://drugeducationforum.org.uk/
https://drugeducationforum.org.uk/
https://pshe-association.org.uk/resource/every-mind-matters-ks2-4?utm_campaign=Programme%20Builder%20tracking%20links&utm_source=every-mind-matters-ks2-4
https://pshe-association.org.uk/resource/every-mind-matters-ks2-4?utm_campaign=Programme%20Builder%20tracking%20links&utm_source=every-mind-matters-ks2-4
https://www.pshe-association.org.uk/content/drug-and-alcohol-education
https://www.pshe-association.org.uk/content/drug-and-alcohol-education
https://www.pshe-association.org.uk/content/drug-and-alcohol-education
https://www.release.org.uk/law/stop-and-search
https://www.release.org.uk/law/stop-and-search


impact, personal 
responsibility) 

5 8 

Alcohol (health 
risks, law, peer 
pressure, support 

strategies) 

Describe risks of alcohol on the body and mind 
Identify laws on alcohol use 
Practise peer-refusal strategies 

Lesson Ppt – 

DS5 

Handouts – DS5 

Thames Valley 
Police 

6 9 

Alcohol (myths, 

addiction, low-risk 
guidance, cultural 
attitudes) 

Challenge myths about alcohol 
Describe what addiction is and how it develops 
State NHS guidelines on low-risk consumption 

Lesson Ppt – 
DS6 

Handouts – DS6 

PSHE Association 
– Drugs & Alcohol 

resources 

7 9 

Risk (substance 

misuse, 
relationships, sexual 
health, social 

consequences) 

Explain how substance use can lead to unsafe decisions 
Describe wider social impacts of drug misuse 
Suggest strategies to avoid risky situations 

Lesson Ppt – 
DS7 

Handouts – DS7 

PSHE Association 
– Drugs & Alcohol 
resources 

8 10 

County lines 

(exploitation, peer 
pressure, law, exit 
strategies, support) 

Describe what county lines involvement is 
Recognise signs of manipulation and coercion 
Identify safe exit strategies and sources of support 

Lesson Ppt – 
DS8 

Handouts – DS8 

Crimestoppers – 
Fearless resources 

9 10 

Harm (individual 

impact, families, 
communities, 
criminal networks, 

global trade) 

Explain how drug use affects others beyond the user 
Describe the global impact of drug production and trafficking 
Evaluate the social consequences of misuse 

Lesson Ppt – 
DS9 

Handouts – DS9 

Thames Valley 

Police 

10 11 

Addiction 

(dependence, 
behaviour change, 
support services, 

reducing stigma) 

Define addiction and dependence 
Identify signs of substance dependency 
Describe available support (e.g. FRANK, GP, cessation clinics) 

Lesson Ppt – 
DS10 

Handouts – 
DS10 

PSHE Association 
– Drugs & Alcohol 

resources 
Frank 

11 11 

Law (criminal 
offences, long-term 
impact, rights, 

accessing help) 

Describe legal consequences of drug offences 
Understand implications for employment and travel 
Know how and where to seek confidential help 

Lesson Ppt – 
DS11 

Handouts – 

DS11 

Thames Valley 
Police 

*Other references and primary resources are recorded in the ‘notes’ section of the title slide for each lesson. 

Online Safety 

https://www.tvvpp.co.uk/pshe-drugs-lessons/
https://www.tvvpp.co.uk/pshe-drugs-lessons/
https://www.pshe-association.org.uk/content/drug-and-alcohol-education
https://www.pshe-association.org.uk/content/drug-and-alcohol-education
https://www.pshe-association.org.uk/content/drug-and-alcohol-education
https://www.pshe-association.org.uk/content/drug-and-alcohol-education
https://www.pshe-association.org.uk/content/drug-and-alcohol-education
https://www.pshe-association.org.uk/content/drug-and-alcohol-education
https://www.safe4me.co.uk/wp-content/uploads/2019/02/Fearless_CountyLinesResource_18pp_V2_online.pdf
https://www.safe4me.co.uk/wp-content/uploads/2019/02/Fearless_CountyLinesResource_18pp_V2_online.pdf
https://www.safe4me.co.uk/wp-content/uploads/2019/02/Fearless_CountyLinesResource_18pp_V2_online.pdf
https://www.tvvpp.co.uk/pshe-drugs-lessons/
https://www.tvvpp.co.uk/pshe-drugs-lessons/
https://www.pshe-association.org.uk/content/drug-and-alcohol-education
https://www.pshe-association.org.uk/content/drug-and-alcohol-education
https://www.pshe-association.org.uk/content/drug-and-alcohol-education
https://www.talktofrank.com/
https://www.tvvpp.co.uk/pshe-drugs-lessons/
https://www.tvvpp.co.uk/pshe-drugs-lessons/


Lesson Year Key Concepts Learning Objectives By the end of the lesson, students will  
LLT 
Resources 

QA* 
Resources 

1 7 

Online behaviour 
(cyberbullying, 

bystander 
responsibility, rights 
and reporting) 

Identify harmful behaviours online 
Explain the impact of cyberbullying and responsibilities of bystanders 
Know how to report and seek support 
Understand that online and offline behaviour expectations are the same 

Lesson Ppt – 

OS1 

Handouts – OS1 

Childnet 'Crossing 

the Line' online 
safety 
Trust Me by 

Childnet 
Exploring 
Cybercrime: from 

the National Crime 
Agency 

2 7 

Digital wellbeing 
(mental health, self-
regulation, data use, 

managing time 
online) 

Evaluate the impact of online behaviour on wellbeing 
Recognise signs of unhealthy screen time 
Understand attention hijacking and data usage 
Develop strategies for balanced use of technology 

Lesson Ppt – 
OS2 

Handouts – OS2 

Trust Me by 
Childnet 

3 8 

Digital literacy 
(social media bias, 
misinformation, 

influencers) 

Compare online and offline representations 
Assess positive and negative impacts of social media 
Critically evaluate influencers and misinformation (e.g. TikTok) 
Develop strategies to verify online content 

Lesson Ppt – 

OS3 

Handouts – OS3 

'Be Internet Citizens' 
lessons 
Childnet 'Crossing 
the Line' online 
safety 
Careers education 
and managing 
online presence 

4  

Gaming (addiction, 

in-game chat, 
livestreaming, 
privacy, spending) 

Recognise risks in online gaming and livestreaming 
Understand in-game communication boundaries 
Identify signs of gaming addiction 
Know how to stay safe and report concerns 

Lesson Ppt – 
OS4 

Handouts – OS4 

Childnet 
International 

5 8 

Online exploitation 
(grooming risks, 
safety in social and 

gaming networks) 

Recognise signs of grooming (sexual and financial) 
Understand grooming methods in gaming/social platforms 
Know how to seek support and respond safely 

Lesson Ppt – 

OS5 

Handouts – OS5 

Childnet 'Crossing 

the Line' online 
safety 

https://www.childnet.com/resources/pshe-toolkit/crossing-the-line
https://www.childnet.com/resources/pshe-toolkit/crossing-the-line
https://www.childnet.com/resources/pshe-toolkit/crossing-the-line
https://www.childnet.com/resources/pshe-toolkit/crossing-the-line
https://www.childnet.com/resources/trust-me
https://www.childnet.com/resources/trust-me
https://www.childnet.com/resources/trust-me
https://www.pshe-association.org.uk/curriculum-and-resources/resources/exploring-cybercrime-ks3-lesson-plans-national
https://www.pshe-association.org.uk/curriculum-and-resources/resources/exploring-cybercrime-ks3-lesson-plans-national
https://www.pshe-association.org.uk/curriculum-and-resources/resources/exploring-cybercrime-ks3-lesson-plans-national
https://www.pshe-association.org.uk/curriculum-and-resources/resources/exploring-cybercrime-ks3-lesson-plans-national
https://www.childnet.com/resources/trust-me
https://www.childnet.com/resources/trust-me
https://www.childnet.com/resources/trust-me
https://internetcitizens.withyoutube.com/
https://internetcitizens.withyoutube.com/
https://www.childnet.com/resources/pshe-toolkit/crossing-the-line
https://www.childnet.com/resources/pshe-toolkit/crossing-the-line
https://www.childnet.com/resources/pshe-toolkit/crossing-the-line
https://www.childnet.com/resources/pshe-toolkit/crossing-the-line
https://www.pshe-association.org.uk/curriculum-and-resources/resources/careers-education-lesson-plans-resources-years-9
https://www.pshe-association.org.uk/curriculum-and-resources/resources/careers-education-lesson-plans-resources-years-9
https://www.pshe-association.org.uk/curriculum-and-resources/resources/careers-education-lesson-plans-resources-years-9
https://www.childnet.com/resources/fun-and-games/
https://www.childnet.com/resources/fun-and-games/
https://www.childnet.com/resources/pshe-toolkit/crossing-the-line
https://www.childnet.com/resources/pshe-toolkit/crossing-the-line
https://www.childnet.com/resources/pshe-toolkit/crossing-the-line
https://www.childnet.com/resources/pshe-toolkit/crossing-the-line


6 9 

Digital influence 

(gambling risks, data 
targeting, cognitive 
bias) 

Understand how data influences gambling behaviour 
Recognise gambling-related cognitive errors (e.g. gambler’s fallacy) 
Know strategies for resisting gambling pressure 
Understand the link between gambling and debt 

Lesson Ppt – 
OS6 

Handouts – OS6 

Trust Me by 
Childnet 
PSHE Association – 
Gambling resources 
Resources for 
promoting resilience 
to gambling 

7 9 

Digital advertising 
(data collection, 

targeted ads, scam 
protection) 

Understand how data is collected and used for profit 
Identify scam and misleading ads 
Apply strategies to critically evaluate online information 
Know how to stay safe as an online consumer 

Lesson Ppt – 
OS7 

Handouts – OS7 

Media Smart: 

'Piracy: What’s the 
big deal?’ 
Media Smart - Body 

Image and 
Advertising 
Trust Me by 

Childnet 

8 11 
Image sharing (law, 

consent, support 
services) 

Understand the law on image-based abuse 
Recognise the importance of consent in sharing content 
Know how to report and get support for online image issues 

Lesson Ppt – 

OS8 

Handouts – OS8 

NCA-CEOP: Online 

blackmail 
Addressing 
pornography 

through PSHE 
education  
‘Send me a pic?’ 

RSE resource from 
NCA-CEOP 

9 11 

Respect and safety 

(harassment, law, 
behaviour 
expectations) 

Understand online rights and responsibilities 
Identify types of online harassment and their consequences 
Know how and where to report and access support 

Lesson Ppt – 
OS9 

Handouts – OS9 

Exploring 
Cybercrime: from 

the National Crime 
Agency 
'Be Internet Citizens' 

lessons 
Alice Ruggles Trust 
Relationship Safety 

Resource  

https://www.childnet.com/resources/trust-me
https://www.childnet.com/resources/trust-me
https://www.childnet.com/resources/trust-me
https://www.pshe-association.org.uk/content/gambling
https://www.pshe-association.org.uk/content/gambling
https://www.pshe-association.org.uk/curriculum-and-resources/resources/resources-promoting-resilience-gambling
https://www.pshe-association.org.uk/curriculum-and-resources/resources/resources-promoting-resilience-gambling
https://www.pshe-association.org.uk/curriculum-and-resources/resources/resources-promoting-resilience-gambling
https://mediasmart.uk.com/piracy/
https://mediasmart.uk.com/piracy/
https://mediasmart.uk.com/piracy/
https://www.pshe-association.org.uk/curriculum-and-resources/resources/media-smart-ks3-body-image-and-advertising
https://www.pshe-association.org.uk/curriculum-and-resources/resources/media-smart-ks3-body-image-and-advertising
https://www.pshe-association.org.uk/curriculum-and-resources/resources/media-smart-ks3-body-image-and-advertising
https://www.childnet.com/resources/trust-me
https://www.childnet.com/resources/trust-me
https://www.childnet.com/resources/trust-me
https://www.thinkuknow.co.uk/professionals/resources/online-blackmail
https://www.thinkuknow.co.uk/professionals/resources/online-blackmail
https://www.pshe-association.org.uk/curriculum-and-resources/resources/addressing-pornography-through-pshe-education-%E2%80%93
https://www.pshe-association.org.uk/curriculum-and-resources/resources/addressing-pornography-through-pshe-education-%E2%80%93
https://www.pshe-association.org.uk/curriculum-and-resources/resources/addressing-pornography-through-pshe-education-%E2%80%93
https://www.pshe-association.org.uk/curriculum-and-resources/resources/addressing-pornography-through-pshe-education-%E2%80%93
https://www.thinkuknow.co.uk/professionals/resources/send-me-a-pic/
https://www.thinkuknow.co.uk/professionals/resources/send-me-a-pic/
https://www.thinkuknow.co.uk/professionals/resources/send-me-a-pic/
https://www.pshe-association.org.uk/curriculum-and-resources/resources/exploring-cybercrime-ks3-lesson-plans-national
https://www.pshe-association.org.uk/curriculum-and-resources/resources/exploring-cybercrime-ks3-lesson-plans-national
https://www.pshe-association.org.uk/curriculum-and-resources/resources/exploring-cybercrime-ks3-lesson-plans-national
https://www.pshe-association.org.uk/curriculum-and-resources/resources/exploring-cybercrime-ks3-lesson-plans-national
https://internetcitizens.withyoutube.com/
https://internetcitizens.withyoutube.com/
https://www.alicerugglestrust.org/
https://www.alicerugglestrust.org/
https://www.alicerugglestrust.org/


Guidance on 
preventing sexual 
harassment in 
schools 

10 11 

Digital resilience 

(fraud, scam 
awareness, synthetic 
media, 

misinformation) 

Recognise and avoid online scams and fraud 
Understand the risks of synthetic media (deepfakes etc.) 
Evaluate the reliability of online sources 
Know how to report suspicious content 

Lesson Ppt – 
OS10 

Handouts – 
OS10 

National Crime 

Agency 

*Other references and primary resources are recorded in the ‘notes’ section of the title slide for each lesson. 

 

 

 

 

https://www.pshe-association.org.uk/system/files/Preventing%20harassment%20in%20schools%20handout.pdf
https://www.pshe-association.org.uk/system/files/Preventing%20harassment%20in%20schools%20handout.pdf
https://www.pshe-association.org.uk/system/files/Preventing%20harassment%20in%20schools%20handout.pdf
https://www.pshe-association.org.uk/system/files/Preventing%20harassment%20in%20schools%20handout.pdf
https://thelink.slough.gov.uk/file-download/download/public/2780
https://thelink.slough.gov.uk/file-download/download/public/2780


Strand Making a Positive Contribution  Units Taking Part / Equality / Digital Citizenship 

Intent - Why We Teach What We Do 

Big Picture 

Making a Positive Contribution is one of our five key strands within our Personal Development curriculum. It is designed to equip children 
with the knowledge, skills, and values they need to become informed, responsible, and active citizens. This strand is structured to address 
the statutory requirements of the Citizenship National Curriculum and incorporates relevant aspects of the RSHE statutory guidance, 
particularly in relation to respect, equality, and participation in democratic life. 
The strand is informed by the PSHE Association Programme of Study, which provides a clear and progressive framework for developing 
children’s understanding of personal identity, relationships, rights and responsibilities, and active engagement in society. By drawing on this 
framework, our curriculum ensures age-appropriate and coherent coverage. 
The Making a Positive Contribution strand is composed of three interrelated units: Taking Part – exploring democracy, the legal system, 
active citizenship, and political literacy. Equality – focusing on inclusion, respect, diversity, and rights; Digital Citizenship – addressing 
critical thinking, online behaviour, and media literacy. 
Together, these units provide a foundation for students to develop as thoughtful, respectful, and socially responsible members of both their 
local communities and wider society. 
Families can preview lessons and materials through their child’s PD Team each week. We also contact families to share relevant resources 
and updates on emerging risks. 

Careers 

The Making a Positive Contribution strand supports the development of key personal and social competencies that are essential for success 
in the world of work. Through the themes of equality, digital literacy, and active citizenship, students cultivate critical soft skills such as 
communication, teamwork, ethical awareness, and responsible decision-making. 
In line with the Gatsby Benchmarks — particularly Benchmark 4 (Linking curriculum learning to careers) and Benchmark 3 (Addressing the 
needs of each pupil) - this strand helps students to: 

• Understand the importance of equality, inclusion, and respect in the workplace, preparing them for employment in diverse and 
collaborative environments. 

• Develop media literacy and critical thinking skills vital for navigating the digital world, essential in a wide range of career pathways. 

• Recognise how active citizenship, volunteering, and campaigning experiences can enhance employability and reflect positively in 
personal statements and interviews. 

• Explore the structure and function of UK government, law, and politics, supporting careers in public service, law, education, social 
work, and civil society organisations. 

By fostering an informed and proactive mindset, this strand encourages students to become engaged citizens and responsible professionals, 
contributing positively to the communities and workplaces they join. 

chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/assets.publishing.service.gov.uk/media/5f324f7ad3bf7f1b1ea28dca/SECONDARY_national_curriculum_-_Citizenship.pdf
https://www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-rse-and-health-education
https://pshe-association.org.uk/guidance/ks1-5/planning/long-term-planning
https://www.gatsby.org.uk/education/focus-areas/good-career-guidance


British 
Values 

The Making a Positive Contribution strand is a core vehicle for promoting the Fundamental British Values.  In particular, the Taking Part 
unit makes a substantial contribution to students’ understanding of how democracy functions in the United Kingdom. It introduces students 
to the development of the UK political system, the structure and role of Parliament, the responsibilities of Members of Parliament, and the 
processes of voting and representation. Students engage with the practical workings of law-making, elections, and civic participation, 
including the role of active citizenship and community involvement in shaping a democratic society. 
The strand as a whole enables students to: 

• Explore how laws protect rights and freedoms and how legal processes uphold justice. 
• Understand their rights and responsibilities as UK citizens. 
• Appreciate diversity and the need for mutual respect and inclusion. 
• Critically evaluate issues such as discrimination, prejudice, media bias, and misinformation. 
• Reflect on the role of individual and collective action in addressing injustice and contributing to the common good. 

By grounding British Values in real-world examples and encouraging critical engagement, the strand prepares students to take their place 
as thoughtful, informed, and active citizens in modern democratic Britain. 

SMSC 

This strand makes a strong and explicit contribution to students’ spiritual, moral, social, and cultural development, helping to shape well-
rounded individuals who understand their role in society and the world. 
Spiritual development is supported through opportunities for students to reflect on questions of identity, purpose, justice, and community. 
For example, discussions around equality, human rights, and the dignity of all people encourage thoughtful reflection on values and the 
shared humanity that underpins civic life. 
Moral development is promoted through exploration of ethical questions relating to discrimination, online behaviour, political 
participation, and social action. Students are encouraged to develop and justify their own moral views, while respecting the differing views 
of others. They consider the consequences of actions and decisions for individuals and communities, both locally and globally. 
Social development is central, particularly in the Taking Part and Equality units. Children learn how to engage in democratic processes, 
challenge injustice, and take an active role in improving their school and wider community. They explore the role of law, shared values, 
and civic responsibility in creating a fair society. 
Cultural development is advanced through the study of diversity, inclusion, and the rich variety of identities in the UK and the wider 
world. Students examine how culture shapes perspectives and behaviour and are encouraged to engage respectfully with difference and 
challenge stereotypes and prejudice. 
Through structured, age-appropriate learning, the strand equips students not only with knowledge, but with the empathy, critical thinking, 
and confidence to contribute positively to society. 

Enrichment 

DofE / Student Council / Reindeer Dash / Community Visits and Speakers / Anthony Walker Trust / St. Mary’s Church link / MP Visit / 
Houses of Parliament Trip / School Litter Pick / Rural & Legal Assembly / PSCO Visits / Stand Against Violence Workshops / JJ Effect 
Workshops / Deliberative Democracy Projects / PD+s, e.g. Age of Criminal Responsibility, British Values etc. / Responsive Events, e.g. 
Mock General Elections / Litter Pick / Representatives of Local Faiths Assemblies /  



Impact - What Outcomes Students Will Achieve 

Knowing ‘that…’ (Propositional Knowledge) Know ‘how…’ (Ability Knowledge) 

Taking Part 
The UK is a democratic country with a constitutional monarchy and a 
parliamentary system of government. 
Citizens influence political decisions through voting, representation, 
campaigning, and voluntary action. 
The UK Parliament consists of two Houses, and MPs represent 
constituents in the democratic process. 
The legal system plays a crucial role in ensuring justice and resolving 
disputes fairly. 
Criminal responsibility in the UK begins at the age of 10, with clear 
legal consequences for criminal behaviour. 
Public institutions and voluntary groups make a valuable contribution to 
society and civic life. 
The UK is a member of international organisations such as the UN and 
Commonwealth, contributing to global cooperation and human rights. 
Human rights are protected under international law, including the 
Universal Declaration of Human Rights. 

Equality 
The Equality Act 2010 protects individuals from discrimination based 
on protected characteristics such as race, sex, disability, religion, and 
sexual orientation. 
Prejudice, discrimination, and stereotyping (e.g. racism, sexism, ableism, 
homophobia) cause harm to individuals and society. 
Challenging prejudice and promoting inclusion is the responsibility of 
all citizens. 
Hate crimes are criminal offences, and the law protects individuals from 
hate-based harassment and violence. 
Mutual respect and the recognition of diversity are fundamental to a fair 
and inclusive society. 

Taking Part 
Students will know how to: 
Participate in democratic processes in school and beyond, including voting, 
debating, and taking part in decision-making. 
Identify the roles and functions of public institutions and voluntary groups in 
society. 
Apply knowledge of the UK legal and political systems to real-life situations and 
civic issues. 
Engage in campaigning and social action, including volunteering and advocating 
for change. 
Evaluate the effectiveness of different forms of civic participation in achieving 
social or political goals. 

Equality 
Students will know how to: 
Recognise and challenge discriminatory language, behaviour, and attitudes, both 
in person and online. 
Show respect for others, including those with different identities, beliefs, and 
backgrounds. 
Apply their knowledge of equality legislation to identify when rights are being 
upheld or breached. 
Promote inclusion and advocate for fairness and dignity in diverse settings. 
Respond appropriately and confidently if they or others experience prejudice or 
hate-based incidents. 

Digital Citizenship 
Students will know how to: 
Assess the reliability and credibility of online sources and information using 
critical thinking skills. 
Identify and respond to misinformation, disinformation, and biased content. 



All individuals are entitled to be treated with dignity and respect in 
school and in wider society. 

Digital Citizenship 
Misinformation (unintentionally false) and disinformation (deliberately 
false) can cause significant harm to individuals and communities. 
Critical thinking is essential for assessing the reliability and credibility of 
online information. 
Media bias influences how events and issues are reported and 
interpreted. 
Filter bubbles and echo chambers reinforce existing views and can limit 
exposure to diverse perspectives. 
Stereotyping and ‘othering’ can result from unconscious bias and are 
often reinforced online. 
Freedom of speech is a protected right but must be balanced with 
protection from hate speech and abuse. 
Hate speech online has real-world consequences and should be reported 
and challenged. 

Recognise filter bubbles, echo chambers, and the impact of algorithms on their 
digital experience. 
Distinguish between freedom of expression and hate speech, and know how to 
respond to and report harmful content. 
Use digital platforms responsibly, reflecting on the ethical and social 
consequences of their online behaviour. 

Evidenced By: 

Key vocabulary and definitions recorded in students’ books. 
Retrieval activities such as quizzes, multiple-choice questions, and low-stakes testing. 
Annotated case studies applying key concepts to real-world situations. 
Notes and summaries explaining political, legal, and civic processes. 
Diagrams and concept maps, e.g. the structure of government or the law-making process. 
Short written responses to structured questions, demonstrating understanding of core ideas. 
Group discussions and debates that demonstrate informed, respectful viewpoints. 
Sorting and categorising tasks, e.g. distinguishing between rights and responsibilities, or comparing democratic and non-democratic systems. 
Problem-solving activities where students apply knowledge to dilemmas or hypothetical scenarios. 
Role-play and simulations, such as mock debates, court trials, or Parliamentary procedures. 
Peer teaching and collaborative group tasks, supporting knowledge consolidation. 
Use of evidence in writing and speaking to support claims, arguments, and evaluations. 
Research-based tasks using a range of sources to investigate relevant issues. 
Oral or visual presentations explaining key ideas or persuading a chosen audience. 
Reflection tasks evaluating the impact of laws, values, or civic actions on individuals and society. 



Participation in enrichment activities, including volunteering, workshops, and visits - supported by written or verbal reflection. 
Self-assessment and peer feedback focusing on both knowledge use and skill development (e.g. a one-minute case presentation or structured peer 
evaluation). 

Implementation - How We Teach & Assess Progress 

Pedagogy (including misconceptions and adapted practice) Assessment (see M&F PD policy) 

This strand adopts an explicit instruction model rooted in disciplinary 
learning, ensuring that students not only acquire key knowledge but also 
learn to think and reason like citizens. Lessons develop students’ 
understanding of legal systems, democratic structures, equality 
frameworks, digital responsibility, and civic participation through clear 
modelling, guided practice, and structured discussion. 
Each lesson is delivered using a consistent PowerPoint presentation, with 
clearly scripted learning intentions and pedagogical guidance provided 
in the Notes section to support clarity, consistency, and ambition in 
delivery. 
Disciplinary reading and vocabulary are integral components of 
Personal Development. Key terms are introduced explicitly in each 
lesson and revisited through retrieval activities and deliberate practice. 
Lesson resources include structured approaches to embedding 
vocabulary - such as definition sorting, contextual usage, and dual 
coding - to help students internalise and apply terms confidently. Where 
appropriate, lessons include short texts, extracts, or case studies relevant 
to law, politics, ethics, or civic life, with built-in reading strategies to 
develop comprehension and critical engagement. 
Lessons are designed to address common misconceptions, particularly 
around rights, law, discrimination, and media. Strategies such as myth vs 
fact quizzes, annotated case studies, and structured discussion tasks are 
used to ensure conceptual clarity. 
Adaptations for SEND students, pupils in receipt of the Pupil Premium, 
and both high- and lower-prior attainers are embedded throughout. 
These include: Literacy scaffolding (e.g. writing frames, sentence starters; 

Formative Assessment Methods: 
Retrieval practice, such as low-stakes quizzes and flashback questions, to reinforce 
prior learning and vocabulary. 
Cold Call and Turn and Talk strategies to check understanding and engage all 
learners in active thinking. 
Choral checks and other whole-class response techniques for immediate feedback 
and clarification. 
Exit tickets or reflection tasks to gauge understanding at the end of lessons. 
Think-pair-share tasks with teacher circulation to prompt feedback and address 
misconceptions in the moment. 
Structured questioning and hinge questions during teacher input to diagnose 
conceptual understanding. 
Peer and self-assessment, using success criteria or modelled answers to build 
evaluative skill and independence. 
Annotated case studies and short written responses, capturing reasoning and 
application of key ideas. 
Group tasks observed and guided to assess collaboration, reasoning, and 
vocabulary use in context. 

Targeted teacher feedback on written and oral work, with guidance embedded in 
PowerPoint slides to support consistency. 

Summative Assessment Methods: 
End-of-year assessments. 
Structured written tasks applying knowledge to real-life scenarios or social 
dilemmas. 
Formal class debates or presentations, assessed against clear disciplinary criteria 
(e.g. clarity, reasoning, evidence use). 

https://queenelizabethcumbriasch-my.sharepoint.com/:w:/g/personal/m_montgomery_qes_org_uk/EdaDGQmPHa9GgM8Z46x756cBg1-cEatjpCZYvAfsccMe-g?e=bqCX0S
https://queenelizabethcumbriasch-my.sharepoint.com/:w:/g/personal/m_montgomery_qes_org_uk/EUiL0bE2TzNPmLGKrXoK2HQB7Pul6Zi9RpKjy9TyIg4pfA?e=xG691i


Graphic organisers and concept maps; Differentiated questioning and 
chunked content; Clear success criteria for extended tasks. 
The Notes also guide teachers in using selected Lemov techniques to 
maximise engagement and ensure high levels of participation. These 
include:  Cold Call and No Opt Out to build accountability; Turn and 
Talk for peer-led processing; Checking for Understanding strategies to 
assess and respond to misconceptions in real time. 
Modelled examples, guided responses, and structured questioning are 
used where appropriate to support children in accessing complex ideas, 
especially in extended writing and class debate. Feedback prompts are 
embedded in slides to ensure timely, specific responses to student 
understanding. 
This pedagogical model ensures that students are not only absorbing 
knowledge but also engaging with it in ways that are literate, reasoned, 
and socially aware - fostering the development of confident, informed 
citizens. 

Vocabulary and concept tests, evaluating precision and retention of key 
disciplinary terms. 
Annotated campaign plans or proposals demonstrating understanding of active 
citizenship and civic engagement. 
Reflection tasks following enrichment experiences (e.g. MP visit, volunteering) 
that link back to key knowledge and values. 
Whole-class marking and moderated assessment tasks, supported by scripted 
feedback to ensure consistency and quality assurance. 

Taking Part 

Lesson Year Key Concepts Learning Objectives By the end of the lesson, students will  
LLT 
Resources 

QA* 
Resources 

1 7 

Rights and Liberties 

(Active Citizenship; 
Global Citizenship; 
Law and the Legal 

System; Rights and 
Freedoms) 

Understand the rights and responsibilities of UK citizens and apply them to real-
life situations. 
Explore how UK liberties are protected by law and consider how they apply in 
different contexts. 
Examine human rights and international law and evaluate their impact on 
individuals and societies. 

Lesson Ppt – 

TP1 
Handouts – TP1 

ACT 20 lessons for 
20 years 
Issues Online – 

Human Rights 

2 7 

Government (Active 

Citizenship; 
Democracy and 
Government) 

Describe the development of the UK’s political system and explain the roles of key 
institutions and individuals. 
Apply knowledge of voting and parliamentary processes to understand how 
citizens influence political decisions. 

Lesson Ppt – 
TP2 

Handouts – TP2 

ACT 20 lessons for 

20 years 
Issues Online – 
Citizenship 

3 8 
Legislation (Law 

and the Legal 
System) 

Explain the purpose of rules and laws and apply understanding to real-life legal 
situations. 
Analyse the UK legal system and consider how it resolves complex issues fairly. 

Lesson Ppt – 

TP3 
Handouts – TP3 

ACT 20 lessons for 
20 years 

https://www.teachingcitizenship.org.uk/resources
https://www.teachingcitizenship.org.uk/resources
https://www.issuesonline.co.uk/dashboard
https://www.issuesonline.co.uk/dashboard
https://www.teachingcitizenship.org.uk/resources
https://www.teachingcitizenship.org.uk/resources
https://www.issuesonline.co.uk/dashboard
https://www.issuesonline.co.uk/dashboard
https://www.teachingcitizenship.org.uk/resources
https://www.teachingcitizenship.org.uk/resources


Issues Online – 
Citizenship 

4 8 
Active Citizenship 

(Active Citizenship) 

Evaluate the contributions of public institutions and voluntary groups to society. 
Apply knowledge to: the ways in which citizens work together to take part in 
democratic processes to improve their communities 
Understand democratic structures in school life and participate in decision-making 
processes. 

Lesson Ppt – 
TP4 
Handouts – TP4 

UK Youth 
Parliament 

Issues Online – 
Active Citizenship 

5 9 
Campaigning 

(Active Citizenship; 
Social Action) 

Evaluate and apply different methods citizens use to bring about social or political 
change. 
Apply knowledge to: the different ways in which a citizen can contribute to the 
improvement of his or her community, to include the opportunity to participate 
actively in community volunteering, as well as other forms of responsible activity 

Lesson Ppt – 

TP5 
Handouts – TP5 

ACT 20 lessons for 
20 years 

6 9 

MP Visit (Active 
Citizenship; 

Democracy and 
Government) 

Describe the development of the UK’s political system and explain the roles of key 
institutions and individuals. 
Apply knowledge of voting and parliamentary processes to understand how 
citizens influence political decisions. 

Lesson Ppt – 
TP6 
Handouts – TP6 

Parliament 
Learning – 
planning pack 

7 10 
Criminal Damage 

(Law and the Legal 
System) 

Assess and apply the legal consequences of criminal behaviour and the age of 
criminal responsibility. 
Analyse the UK legal system and consider how it resolves complex issues fairly. 

Lesson Ppt – 

TP7 
Handouts – TP7 

Pol.Ed.UK  
 

8 10 
Active Citizenship 2 

(Active Citizenship) 

Apply knowledge to: the different ways in which a citizen can contribute to the 
improvement of his or her community, to include the opportunity to participate 
actively in community volunteering, as well as other forms of responsible activity 

Lesson Ppt – 
TP8 
Handouts – TP8 

UK Youth 

Parliament 

9 11 

UK Politics (Active 

Citizenship; 
Democracy and 
Government; UK 

and the Wider 
World) 

Understand the role of MPs and how Parliament functions in representing citizens. 
Analyse and apply the UK’s role in international organisations such as the UN and 
Commonwealth. 

Lesson Ppt – 

TP9 
Handouts – TP9 

ACT 20 lessons for 
20 years 
UK Parliament 

teaching resources 

10 11 
UK Electoral System 
(Elections and 
Representation) 

Compare different electoral systems and discuss how they affect representation 
and outcomes. 
Contrast democratic and non-democratic governments and evaluate their strengths 
and weaknesses. 

Lesson Ppt – 
TP10 

Handouts – 
TP10 

Parliament 
Learning – 
planning pack 

https://www.issuesonline.co.uk/dashboard
https://www.issuesonline.co.uk/dashboard
https://www.byc.org.uk/uk/uk-youth-parliament
https://www.byc.org.uk/uk/uk-youth-parliament
https://webdav.queenelizabeth.cumbria.sch.uk/staff/m.montgomery/2024%20-%202025/PD/ACT%2020%20lessons%20for%2020%20years
https://webdav.queenelizabeth.cumbria.sch.uk/staff/m.montgomery/2024%20-%202025/PD/ACT%2020%20lessons%20for%2020%20years
https://www.teachingcitizenship.org.uk/resources
https://www.teachingcitizenship.org.uk/resources
https://learning.parliament.uk/en/visit-us/plan-your-visit/
https://learning.parliament.uk/en/visit-us/plan-your-visit/
https://learning.parliament.uk/en/visit-us/plan-your-visit/
https://www.pol-ed.co.uk/lessons/year-groups
https://www.byc.org.uk/uk/uk-youth-parliament
https://www.byc.org.uk/uk/uk-youth-parliament
https://www.teachingcitizenship.org.uk/resources
https://www.teachingcitizenship.org.uk/resources
https://learning.parliament.uk/en/resources/
https://learning.parliament.uk/en/resources/
https://learning.parliament.uk/en/visit-us/plan-your-visit/
https://learning.parliament.uk/en/visit-us/plan-your-visit/
https://learning.parliament.uk/en/visit-us/plan-your-visit/


11 11 
UK Legal System 
(Law and the Legal 

System) 
Analyse the UK legal system and consider how it resolves complex issues fairly. 

Lesson Ppt – 
TP11 
Handouts – 
TP11 

Parliament 
Learning – 

planning pack 

12 11 

International Law 

(Global Citizenship; 
Law and the Legal 
System; Rights and 

Freedoms; UK and 
the Wider World) 

Analyse and apply the UK’s role in international organisations such as the UN and 
Commonwealth. 
Examine human rights and international law and evaluate their impact on 
individuals and societies. 

Lesson Ppt – 
TP12 
Handouts – 

TP12 

ACT 20 lessons for 
20 years 

E 
7 - 
10 

Litter pick 

(Sustainability) 

Understand how individuals can work collectively to improve their local 
environment. 
Apply knowledge of environmental responsibility by taking part in a local 
community action. 
Reflect on the impact of individual and group efforts in promoting sustainability. 

Litter picking 

form packs 

Keep Britain Tidy 

support pack 

E 8 

Local places of 
worship visit (Active 
Citizenship; Identity 

and Diversity) 

Understand the role of faith groups in supporting and contributing to local 
communities. 
Appreciate how shared values across diverse groups promote community 
cohesion. 
Reflect on how active citizenship includes engagement with a range of cultural and 
religious perspectives. 

Handouts - 

Kirkby Lonsdale 
Community 

 

E 9 
Local community 
groups and visitors 

Explore how different individuals and organisations support community wellbeing 
and inclusion. 
Understand how age-related issues affect participation and representation in civic 
life. 
Engage with real-life examples of collective action and discuss their local impact. 

KL Community 
Kitchen 

KL Playgroup 

Age UK – schools 
programme 

E 
10 -
11 

Volunteering 
(Active Citizenship) 

Identify the varied ways in which citizens can actively contribute to their 
communities. 
Participate in or explore meaningful volunteering opportunities as a form of civic 
responsibility 
Reflect on the value of voluntary action in improving society and strengthening 
democracy. 

Dof E 

British Youth 

Council – 
Volunteering 

*Other references and primary resources are recorded in the ‘notes’ section of the title slide for each lesson. 

https://learning.parliament.uk/en/visit-us/plan-your-visit/
https://learning.parliament.uk/en/visit-us/plan-your-visit/
https://learning.parliament.uk/en/visit-us/plan-your-visit/
https://www.teachingcitizenship.org.uk/resources
https://www.teachingcitizenship.org.uk/resources
https://www.keepbritaintidy.org/
https://www.keepbritaintidy.org/
https://www.ageuk.org.uk/wandsworth/about-us/schools-programme/
https://www.ageuk.org.uk/wandsworth/about-us/schools-programme/
https://www.ageuk.org.uk/wandsworth/about-us/schools-programme/
https://www.byc.org.uk/uk/nhs-youth-forum/youth-volunteering
https://www.byc.org.uk/uk/nhs-youth-forum/youth-volunteering
https://www.byc.org.uk/uk/nhs-youth-forum/youth-volunteering
https://www.byc.org.uk/uk/nhs-youth-forum/youth-volunteering
https://www.byc.org.uk/uk/nhs-youth-forum/youth-volunteering
https://www.byc.org.uk/uk/nhs-youth-forum/youth-volunteering


Equality 

Lesson Year Key Concepts Learning Objectives By the end of the lesson, students will  
LLT 
Resources 

QA* 
Resources 

1 7 

Disability 
Awareness (rights 

under the Equality 
Act, reducing 
stigma, respecting 

difference) 

The legal rights and responsibilities regarding equality for people with 
impairments as defined in the Equality Act 2010. 
To reduce stigma attached to health issues and to understand that everyone is 
unique and equal. 
How stereotypes, in particular stereotypes based on disability, can cause damage, 
encourage prejudice and discrimination. 
That in school and in wider society they can expect to be treated with respect by 
others, and that in turn they should show due respect to others, including the 
qualities and behaviours they should expect and exhibit. 

Lesson Ppt – 
Eq1 

Handouts – Eq1 

#ImWithSam – Anti-

disability 
discrimination 
resources 

2 7 

Disability 

Awareness 
(challenging 
ableism, promoting 

inclusion, assistive 
technology) 

The need to promote inclusion and challenge discrimination, including the 
unacceptability of prejudice-based ableism language and behaviour, offline and 
online. 
Law on disability and the responsibility of all citizens to act together, solve 
injustice and contribute to an equal society where its members’ human rights are 
protected.  
How development in assistive technology, including online, can make a 
difference to peoples’ lives. 

Lesson Ppt – 

Eq2 

Handouts – Eq2 

#ImWithSam – Anti-
disability 
discrimination 

resources 

3 7 

Anti-Bullying (types, 
impact, 
responsibilities, 

managing and 
reporting) 

About different types of bullying (including cyberbullying), the impact of 
bullying, responsibilities of bystanders to report bullying. 
That in school and in wider society they can expect to be treated with respect by 
others, and that in turn they should show due respect to others, including the 
qualities and behaviours they should expect and exhibit. 
Skills and strategies to manage being targeted or witnessing others being bullied, 
including how and where to get help. 

Lesson Ppt – 
Eq3 

Handouts – Eq3 

Every Mind Matters 

4 8 

Equality Laws 

(rights and 
responsibilities 
under UK and 

international law, 

That everyone is unique and equal, the value of diversity within society. 
The human rights and responsibilities of all people internationally (as set out in 
the UDHR), and the precious liberties enjoyed by the citizens of the United 
Kingdom. 

Lesson Ppt – 
Eq4 

Handouts – Eq4 

Equality and Human 

Rights Commission 

https://dimensions-uk.org/get-involved/campaigns/say-no-autism-learning-disability-hate-crime-imwithsam/i-am-a-teacher/
https://dimensions-uk.org/get-involved/campaigns/say-no-autism-learning-disability-hate-crime-imwithsam/i-am-a-teacher/
https://dimensions-uk.org/get-involved/campaigns/say-no-autism-learning-disability-hate-crime-imwithsam/i-am-a-teacher/
https://dimensions-uk.org/get-involved/campaigns/say-no-autism-learning-disability-hate-crime-imwithsam/i-am-a-teacher/
https://dimensions-uk.org/get-involved/campaigns/say-no-autism-learning-disability-hate-crime-imwithsam/i-am-a-teacher/
https://dimensions-uk.org/get-involved/campaigns/say-no-autism-learning-disability-hate-crime-imwithsam/i-am-a-teacher/
https://dimensions-uk.org/get-involved/campaigns/say-no-autism-learning-disability-hate-crime-imwithsam/i-am-a-teacher/
https://dimensions-uk.org/get-involved/campaigns/say-no-autism-learning-disability-hate-crime-imwithsam/i-am-a-teacher/
https://dimensions-uk.org/get-involved/campaigns/say-no-autism-learning-disability-hate-crime-imwithsam/i-am-a-teacher/
https://dimensions-uk.org/get-involved/campaigns/say-no-autism-learning-disability-hate-crime-imwithsam/i-am-a-teacher/
https://dimensions-uk.org/get-involved/campaigns/say-no-autism-learning-disability-hate-crime-imwithsam/i-am-a-teacher/
https://dimensions-uk.org/get-involved/campaigns/say-no-autism-learning-disability-hate-crime-imwithsam/i-am-a-teacher/
https://www.pshe-association.org.uk/curriculum-and-resources/resources/every-mind-matters-teaching-resources
https://www.equalityhumanrights.com/en/human-rights/human-rights-act
https://www.equalityhumanrights.com/en/human-rights/human-rights-act


protected 
characteristics) 

The particular rights of the child as defined by United Nations Convention on 
the Rights of the Child. 
The legal rights, responsibilities regarding equality with reference to the 
protected characteristics as defined in the Equality Act 2010. 

5 8 

Anti-Racism 
(stereotypes, 

prejudice, mutual 
respect, 
responsibilities 

under law) 

The diverse national, regional, religious and ethnic identities in the United 
Kingdom and the need for mutual respect and understanding. 
How stereotypes, in particular stereotypes based on ethnicity, can cause damage, 
encourage prejudice and discrimination. 
The need to promote inclusion and challenge racism, including the 
unacceptability of prejudice-based racist language and behaviour, offline and 
online. 
Law on race and the responsibility of all citizens to act together, solve injustice 
and contribute to an equal society where its members’ human rights are 
protected.  
That in school and in wider society they can expect to be treated with respect by 
others, and that in turn they should show due respect to others, including the 
qualities and behaviours they should expect and exhibit. 

Lesson Ppt – 
Eq5 

Handouts – Eq5 

Schoolwellbeing – 
Anti-racism 
resources 
PSHE Association – 
Challenging Racism 

6 8 

Hate Crime 
(stereotypes about 
minority 

communities, legal 
protection, 
inclusion) 

How stereotypes, in particular stereotypes about Gypsy, Traveller and Roma 
communities, can cause damage and encourage prejudice. 
The need to promote inclusion and challenge hate crime, including the 
unacceptability of prejudice-based language and behaviour, offline and online. 
Law on hate crime and the responsibility of all citizens to act together, solve 
injustice and contribute to an equal society where its members’ human rights are 
protected.  

Lesson Ppt – 
Eq6 

Handouts – Eq6 

National Police – 
Hate Crime 
resources 

7 9 

Anti-Sexism (gender 
stereotypes, 
challenging sexist 

behaviour, legal 
framework) 

How stereotypes, in particular stereotypes based on gender, can cause damage, 
encourage prejudice and discrimination. 
The need to promote inclusion and challenge sexism, including the 
unacceptability of prejudice-based sexist language and behaviour, offline and 
online. 
Law on sex as defined in the Equality Act 2010 and the responsibility of all 
citizens to act together, solve injustice and contribute to an equal society where 
its members’ human rights are protected.  

Lesson Ppt – 
Eq7 

Handouts – Eq7 

Issuesonline – 
Gender Equality 

resources 

https://www.schoolwellbeing.co.uk/pages/anti-racism-resources
https://www.schoolwellbeing.co.uk/pages/anti-racism-resources
https://www.schoolwellbeing.co.uk/pages/anti-racism-resources
https://www.schoolwellbeing.co.uk/pages/anti-racism-resources
https://www.pshe-association.org.uk/news-and-blog/blog-entry/challenging-racism-through-pshe-education
https://www.pshe-association.org.uk/news-and-blog/blog-entry/challenging-racism-through-pshe-education
https://www.report-it.org.uk/education_support
https://www.report-it.org.uk/education_support
https://www.report-it.org.uk/education_support
https://www.issuesonline.co.uk/pshe-subjects/rights-and-discrimination/gender-equality
https://www.issuesonline.co.uk/pshe-subjects/rights-and-discrimination/gender-equality
https://www.issuesonline.co.uk/pshe-subjects/rights-and-discrimination/gender-equality
https://www.issuesonline.co.uk/pshe-subjects/rights-and-discrimination/gender-equality


That in school and in wider society they can expect to be treated with respect by 
others, and that in turn they should show due respect to others, including the 
qualities and behaviours they should expect and exhibit. 

8 9 

LGBT+ Rights 
(sexual orientation 

and gender identity, 
stereotypes, legal 
protection, 

inclusion) 

How stereotypes, in particular stereotypes based on sexuality, can cause damage, 
encourage prejudice and discrimination. 
The need to promote inclusion and challenge homophobia, including the 
unacceptability of prejudice-based sexist language and behaviour, offline and 
online. 
Changing UK law on LBGT+ rights as now defined in the Equality Act 2010 and 
the responsibility of all citizens to act together, solve injustice and contribute to 
an equal society where its members’ human rights are protected.  
That in school and in wider society they can expect to be treated with respect by 
others, and that in turn they should show due respect to others, including the 
qualities and behaviours they should expect and exhibit. 

Lesson Ppt – 
Eq8 

Handouts – Eq8 

Medway Public 

Health Directorate – 
Relationships and 
Sex Education 

9 10 

Violence against 
Women (domestic 
abuse, coercive 

control, FGM, legal 
and support 
structures) 

That some types of behaviour within relationships are criminal, including violent 
behaviour and coercive control. 
The concepts of, and laws relating to domestic abuse, forced marriage, honour-
based violence and FGM as experienced by women in the UK and wider world, 
and how these can affect current and future relationships. 
How to report these and where to get help. 
The responsibility of all citizens to act together, solve injustice and contribute to 
an equal society where its members’ human rights are protected 

Lesson Ppt – 
Eq9 

Handouts – Eq9 

Home Office – 
Disrespect nobody 
Alice Ruggles Trust 

10 10 

Religious 

Discrimination 
(mutual respect, 
Islamophobia, 

Antisemitism, 
Equality Act 
protections) 

The diverse national, regional, religious and ethnic identities in the United 
Kingdom and the need for mutual respect and understanding. 
How stereotypes, in particular stereotypes based on religion, can cause damage, 
encourage prejudice and discrimination. 
The need to promote inclusion and challenge Islamophobia and Antisemitism, 
including the unacceptability of prejudice-based language and behaviour, offline 
and online. 
Law on religion as defined in the Equality Act 2010 and the responsibility of all 
citizens to act together, solve injustice and contribute to an equal society where 
its members’ human rights are protected.  

Lesson Ppt – 

Eq10 

Handouts – 
Eq10 

Inclusion, Belonging, 
addressing 

Extremism 

https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-relationships-and
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-relationships-and
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-relationships-and
https://www.pshe-association.org.uk/curriculum-and-resources/resources/medway-public-health-directorate-relationships-and
https://www.pshe-association.org.uk/curriculum-and-resources/resources/disrespect-nobody-teaching-resources-preventing
https://www.pshe-association.org.uk/curriculum-and-resources/resources/disrespect-nobody-teaching-resources-preventing
https://www.pshe-association.org.uk/curriculum-and-resources/resources/alice-ruggles-trust-relationship-safety-resource-0
https://www.pshe-association.org.uk/curriculum-and-resources/resources/inclusion-belonging-addressing-extremism-%E2%80%94-ks4
https://www.pshe-association.org.uk/curriculum-and-resources/resources/inclusion-belonging-addressing-extremism-%E2%80%94-ks4
https://www.pshe-association.org.uk/curriculum-and-resources/resources/inclusion-belonging-addressing-extremism-%E2%80%94-ks4


That in school and in wider society they can expect to be treated with respect by 
others, and that in turn they should show due respect to others, including the 
qualities and behaviours they should expect and exhibit. 

11 10 

Extremism 

(recognising 
radicalisation, law, 
cybercrime risks, 

strategies for 
support) 

The concepts of, and laws relating to extremism and radicalization. 
To recognise situations where they and others are being adversely influenced, or 
are at risk of these, and strategies to access appropriate help. 
The factors which contribute to young people becoming involved in serious 
organised crime, including cybercrime. 

Lesson Ppt – 
Eq11 

Handouts – 

Eq11 

Home Office – 
Preventing 

involvement in 
serious crime 
Police – Run, Hide, 

Tell 
‘Extremists’ lesson 
plan by TrueTube 

*Other references and primary resources are recorded in the ‘notes’ section of the title slide for each lesson. 

 

Digital Citizenship 

Lesson Year 
Key 
Concepts 

Learning Objectives By the end of the lesson, students will  
LLT 
Resources 

QA* 
Resources 

1 7 

Truth 
(misinformation, 

disinformation, 
harm from false 
content, critical 

thinking online) 

The difference between dis- and mis-information online. 
How inaccurate information can cause real harm. 
What internet users can do to respond effectively. 
Use critical thinking skills to assess the credibility and trustworthiness of online 
content.  

Lesson Ppt – DC1 

Handouts – DC1 

Issues Online – 
Censorship 
Internet Citizens 

teaching resources 
BBC Fact or Fake? 

2 8 

Bias (recognising 
bias, filter 

bubbles, diverse 
information 
sources, media 

impact) 

What biased writing is and why writers might employ bias in their work. 
The effects of media bias on individuals and society. 
What a filter bubble is and its impacts on individuals and society. 
The benefits of getting information from diverse sources. 

Lesson Ppt – DC2 

Handouts – DC2 

Issues Online – 
Censorship 
Internet Citizens 

teaching resources 
BBC Fact or Fake? 

3 9 
Stereotyping 
(unconscious 

bias, stereotyping 

The difference between conscious and uncounscious biases. 
What stereotyping is and the consequences it can have on individuals and groups in 
society. 

Lesson Ppt – DC3 

Handouts – DC3 
Clip 1 
Clip 2 

https://www.pshe-association.org.uk/curriculum-and-resources/resources/preventing-involvement-serious-and-organised-crime
https://www.pshe-association.org.uk/curriculum-and-resources/resources/preventing-involvement-serious-and-organised-crime
https://www.pshe-association.org.uk/curriculum-and-resources/resources/preventing-involvement-serious-and-organised-crime
https://www.pshe-association.org.uk/curriculum-and-resources/resources/preventing-involvement-serious-and-organised-crime
https://www.npcc.police.uk/CounterTerrorism/ACTforYouth.aspx
https://www.npcc.police.uk/CounterTerrorism/ACTforYouth.aspx
https://www.truetube.co.uk/film/extremists
https://www.truetube.co.uk/film/extremists
https://www.truetube.co.uk/film/extremists
https://www.issuesonline.co.uk/cms-files/flipbooks/347/index.php
https://www.issuesonline.co.uk/cms-files/flipbooks/347/index.php
https://internetcitizens.withyoutube.com/
https://internetcitizens.withyoutube.com/
https://www.bbc.co.uk/bitesize/articles/zcr8r2p
https://www.issuesonline.co.uk/cms-files/flipbooks/347/index.php
https://www.issuesonline.co.uk/cms-files/flipbooks/347/index.php
https://internetcitizens.withyoutube.com/
https://internetcitizens.withyoutube.com/
https://www.bbc.co.uk/bitesize/articles/znbytrd
https://www.youtube.com/watch?v=vJHxS3ptNEI
https://www.youtube.com/watch?v=vJHxS3ptNEI


and 'othering', 
echo chambers) 

What ‘othering is’ and cases of ‘us vs. them’ thinking in individuals lives and wider 
society. 
What an echo chamber is and the positive and negative consequences associated with 
them. 

4 9 

Free Speech 
(rights and 

responsibilities, 
hate speech, 
online safety and 

response) 

What is meant by freedom of speech and the benefits it offers citizens and wider 
society. 
The impactful, positive uses of freedom of speech online. 
What is meant by hate speech and its occurrence online. 
The real-world harm caused by online hate speech for themselves and others. 
Responses to hate speech and abuse online. 

Lesson Ppt – DC4 

Handouts – DC4 
Free Speech clip 
 

*Other references and primary resources are recorded in the ‘notes’ section of the title slide for each lesson. 

 

 

 

https://www.youtube.com/watch?v=vJHxS3ptNEI


Strand Enjoy and Achieve  Units Learner Literacy  

Intent - Why We Teach What We Do 

Big Picture 

Enjoy and Achieve is one of the five key strands within our Personal Development curriculum. It is designed to equip students with the 
cognitive, emotional, and metacognitive skills they need to become independent, reflective, and effective learners—capable of enjoying 
challenge and achieving success across the curriculum. 
This strand is rooted in the Education Endowment Foundation’s Guidance Report on Metacognition and Self-Regulated Learning, which 
identifies metacognition as a “high-impact, low-cost” strategy for improving outcomes, particularly for disadvantaged students. It draws on 
this research to ensure that all learners not only experience evidence-based learning strategies in subject lessons but also understand what 
those strategies are and why they are used. 
The strand is centred on our Learner Literacy unit, a developmental sequence of lessons that explores key concepts such as neuroplasticity, 
attention, memory, motivation, feedback, and effective revision strategies. These lessons provide students with a shared language and 
framework for learning, complementing and making explicit the metacognitive strategies they encounter across the curriculum. 
In addition to the Learner Literacy unit, the strand includes occasional responsive lessons linked to whole-school priorities. For example, 
we have previously focused on disciplinary reading to ensure students understood the rationale behind subject-specific literacy approaches. 
The Enjoy and Achieve strand directly supports academic progress by helping students to plan, monitor, and evaluate their learning, and 
to manage setbacks with confidence. It also contributes to wellbeing by promoting purposeful study habits, intrinsic motivation, and a 
healthy relationship with achievement. 
This strand complements our Health and Wellbeing and Making a Positive Contribution strands, particularly where motivation, stress 
regulation, and self-awareness are concerned. It also reinforces metacognitive principles found in subject-specific pedagogy across the 
school. 
Parents can view Learner Literacy materials through the PD Team and are informed of any additional responsive sessions through our 
regular communication channels. 

Careers 

This strand also supports our whole-school approach to careers education by fostering transferable skills essential for future learning and 
employment. Through lessons on goal-setting, motivation, feedback, and revision planning, students develop self-awareness, independence, 
and the ability to take ownership of their progress—qualities that underpin effective career planning and lifelong learning. Concepts such as 
neuroplasticity and resilience help pupils understand how learning continues beyond school and why effort, adaptability, and reflection are 
vital in any career. Lessons are linked where appropriate to employability skills and personal development attributes set out in the Gatsby 
Benchmarks and the Skills Builder Universal Framework. 

British 
Values 

The strand also promotes key aspects of British Values, particularly individual liberty and democracy. Students are encouraged to take 
ownership of their learning, make informed decisions about how they study, and reflect on the consequences of those choices—developing 
autonomy and responsibility. Through classroom discussion and peer feedback, they practise mutual respect and learn to value diverse 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition


perspectives on learning and success. These habits of reflection, resilience, and respect contribute to students’ personal development as 
engaged, thoughtful, and responsible citizens. 

SMSC 

The Enjoy and Achieve strand makes a contribution to students’ spiritual, moral, social, and cultural (SMSC) development. Spiritually, it 
nurtures self-reflection and a sense of purpose in learning. Morally, it encourages students to take responsibility for their choices and 
recognise the value of effort and perseverance. Socially, it develops collaborative skills through peer dialogue, feedback, and shared 
reflection on progress. Culturally, it promotes respect for diverse learning approaches and the understanding that success can be achieved 
through different paths, helping students to value both individual and collective growth. 

Enrichment Active Reviewing form time activities / KS4 Easter Challenge / Yr10 Progress review / Exam preparations PD+ 

Impact - What Outcomes Students Will Achieve 

Knowing ‘that…’ (Propositional Knowledge) Know ‘how…’ (Ability Knowledge) 

Metacognition means ‘thinking about thinking’ and includes planning, 
monitoring, and evaluating one’s own learning. 
Self-regulated learning is the process of actively managing one’s 
cognitive, emotional, and behavioural engagement with learning. 
Neuroplasticity is the brain’s ability to change and strengthen through 
repeated effort and practice. 
Attention is limited and can be disrupted by distractions or multitasking; 
mono-tasking supports focus and memory. 
Memory improves with spaced retrieval and is undermined by 
cramming (Ebbinghaus forgetting curve). 
Feedback (task, process, and self-regulation levels) improves learning 
when acted upon thoughtfully. 
Motivation can be intrinsic or extrinsic, and self-talk influences 
perseverance and wellbeing. 
Procrastination is linked to emotional regulation and executive 
functioning, not laziness. 
Revision strategies like active recall and interleaving are more effective 
than re-reading or highlighting. 
Flow states arise when challenge and skill are balanced, and support 
deep engagement. 

Plan a task by identifying goals, activating prior knowledge, and selecting 
appropriate strategies. 
Monitor their understanding during learning and make adjustments when 
necessary. 
Evaluate the success of a learning approach and decide whether to adapt or 
persist. 
Use spaced retrieval, dual coding, and elaboration to retain information over 
time. 
Apply revision techniques such as flashcards, self-testing, and planning backwards 
from deadlines. 
Use metacognitive questions to reflect on their approach to tasks in different 
subjects. 
Develop productive feedback habits: seeking clarification, applying advice, and 
tracking improvement. 
Recognise and modify unhelpful self-talk to improve confidence and reduce 
perfectionism. 
Manage time and environment to reduce procrastination and increase focused 
study periods. 
Identify and create conditions that promote flow, especially during extended tasks 
or creative work. 

Evidenced By: 



Key vocabulary and definitions recorded in students’ books or journals (e.g. metacognition, neuroplasticity, Ebbinghaus forgetting curve, intrinsic 
motivation, active recall). 
Retrieval activities such as quizzes, multiple-choice questions, and low-stakes testing to reinforce key concepts and terminology. 
Annotated examples and case studies applying learning strategies to real-world academic tasks (e.g. applying spaced revision to a history test, using feedback 
to improve a science write-up). 
Notes and summaries explaining key psychological principles (e.g. the forgetting curve, neurons that fire together wire together, the impact of mindset on 
performance). 
Diagrams and concept maps illustrating learning processes (e.g. the plan–monitor–evaluate cycle, the revision pyramid, feedback loops). 
Short written responses to structured questions, demonstrating understanding of strategy effectiveness, self-regulation, and memory. 
Group discussions and peer dialogue showing purposeful engagement with learning strategies (e.g. revision debates, feedback conversations, motivation 
mapping). 
Sorting and categorising tasks (e.g. effective vs ineffective revision strategies, examples of task vs process feedback, helpful vs unhelpful self-talk). 
Problem-solving tasks where students apply metacognitive strategies to hypothetical learning situations (e.g. how to manage distractions while revising, or 
how to recover from a failed test). 
Role-play and simulations to practise feedback dialogue, exam planning, or explaining a revision method to a peer. 
Use of evidence and examples in writing and discussion to justify learning choices and evaluate their impact. 
Oral or visual presentations explaining metacognitive strategies or study habits (e.g. how to use flashcards effectively, the benefits of flow). 
Reflection tasks evaluating the success of revision plans, learning habits, or responses to setbacks. 
Participation in mentoring, study skills workshops, or responsive sessions with written or verbal reflections linked to metacognitive development. 

Implementation - How We Teach & Assess Progress 

Pedagogy (including misconceptions and adapted practice) Assessment (see M&F PD policy) 

This strand adopts an explicit-instruction model rooted in cognitive 
science and evidence from the EEF Guidance Report on Metacognition 
and Self-Regulated Learning. It ensures that students not only acquire 
foundational knowledge about how learning works but also learn to 
think, reflect, and act like self-regulated learners across the curriculum. 
Lessons develop students’ metacognitive knowledge (of self, task, and 
strategies) and metacognitive regulation (planning, monitoring, 
evaluating) through structured modelling, guided reflection, and 
scaffolded practice. 
Each lesson is delivered through a consistent PowerPoint sequence, with 
scripted learning intentions and detailed pedagogical notes to support 

Formative Assessment Methods: 
Retrieval practice – low-stakes quizzes and flashbacks revisiting key vocabulary 
and concepts (e.g. “Name-that-cognitive-concept,” spaced-vs-cramming 
comparisons, myth/fact quizzes). 
Cold Call and Turn and Talk – quick oral checks on terms such as 
neuroplasticity, attention, or feedback types; used to surface conceptual grasp. 
Whole-class response techniques – including choral checks, mini-whiteboards, 
and traffic-light questioning to gauge real-time understanding of learning 
strategies. 
Exit tickets / reflection prompts – asking students to identify a strategy they will 
apply, a misconception they’ve corrected, or a habit they plan to change. 

https://queenelizabethcumbriasch-my.sharepoint.com/:w:/g/personal/m_montgomery_qes_org_uk/EdaDGQmPHa9GgM8Z46x756cBg1-cEatjpCZYvAfsccMe-g?e=bqCX0S


clarity, consistency, and ambition in delivery. Lessons build 
cumulatively on prior learning, with key metacognitive concepts such as 
attention, memory, feedback, and motivation revisited and deepened 
across key stages. 
Disciplinary reading and vocabulary are integral to Learner Literacy. 
Key cognitive and psychological terms (e.g. neuroplasticity, Ebbinghaus 
forgetting curve, intrinsic motivation, procrastination) are explicitly 
introduced, revisited via retrieval practice, and embedded through 
concept sorting, explanation tasks, and self-assessment activities. Short 
texts, diagrams, and case studies—drawn from neuroscience, education, 
and psychology—develop subject-specific comprehension and analytical 
thinking. 
Lessons are designed to pre-empt and address common misconceptions, 
particularly around attention (“I can multitask”), memory (“I’ll 
remember it if I learn it once”), and revision (“Highlighting is enough”). 
Techniques such as myth-versus-fact sorting, think-pair-share discussions, 
and structured scenario analysis ensure students challenge faulty 
intuitions and reflect on what actually works. 
Adaptations for SEND, Pupil Premium, and differing prior attainment 
are embedded throughout. These include: 
Literacy scaffolds (e.g. sentence stems, response frames) to support 
reflective writing and metacognitive explanation. 
Graphic organisers (e.g. plan-monitor-evaluate cycle diagrams, revision 
pyramids). 
Chunked content and visual modelling to support cognitive load. 
Clear success criteria, checklists, and exemplars for metacognitive task 
evaluation. 
Lesson Notes guide teachers in using selected Lemov techniques (e.g. 
Cold Call, Show Me, Turn and Talk) to maximise engagement and 
ensure all pupils have the opportunity to articulate and consolidate their 
learning strategies. Retrieval activities, spaced questioning, and reflection 
prompts are used to reinforce long-term retention and evaluate strategic 
effectiveness. 

Think–Pair–Share with teacher circulation – to explore ideas such as “What 
makes a revision strategy effective?” or “What helps you stay focused?” 
Hinge questions during input (e.g. “Which revision method is most likely to 
promote long-term memory?”) to identify misconceptions early. 
Peer and self-assessment – using success criteria to evaluate learning logs, revision 
plans, or reflective writing on motivation and mindset. 
Short written tasks and concept maps – capturing students’ understanding of 
complex ideas (e.g. the forgetting curve, feedback loops, or procrastination 
triggers). 
Observed group tasks – such as strategy comparisons, goal-setting exercises, or 
metacognitive modelling, with teacher observations of reasoning and engagement. 

Targeted teacher feedback – verbal and written, using prompts and common 
frameworks to reinforce precision and correct conceptual errors. 

Summative Assessment Methods: 
End-of-year assessments combining multiple-choice and short-answer questions on 
key concepts such as active recall, attention, and memory. 
Revision plans / study schedules – assessed for inclusion of evidence-based 
strategies and appropriate spacing, interleaving, and self-testing. 
Vocabulary and concept mastery tests – focused on cognitive and psychological 
terms (e.g. working memory, intrinsic motivation, neurons that fire together). 
Scenario-based written responses – analysing examples of learning challenges 
(e.g. being distracted during revision) and proposing effective responses. 
 

https://queenelizabethcumbriasch-my.sharepoint.com/:w:/g/personal/m_montgomery_qes_org_uk/EUiL0bE2TzNPmLGKrXoK2HQB7Pul6Zi9RpKjy9TyIg4pfA?e=xG691i


This pedagogical model ensures students are not passive recipients of 
information, but active, reflective learners—practising the skills, language, 
and habits required for success across the curriculum and in future 
education and employment. 

Learner Literacy 

Lesson Year Key Concepts Learning Objectives By the end of the lesson, students will  
LLT Resources 
 

1 7 
Metacognition, self-

regulated learning, 
learning behaviours 

Define metacognition and self-regulated learning using practical classroom examples 
Explain the purpose of the Learner Literacy curriculum in supporting cross-subject learning 
behaviours 

Lesson Ppt – LL1 

Handouts – LL1 
Teacher backgrounder 

2 7 

Attention control, 
multitasking, mono-

tasking, 
neuroplasticity, 
Ebbinghaus 

forgetting curve 

Understand attention as the brain's selective focus system, and its limitations 
Describe the role of working memory in focus and the neurological basis of multitasking 
failures 
Explain the Ebbinghaus forgetting curve and use it to justify spaced retrieval 
Apply practical strategies to manage distraction and strengthen long-term memory 

Lesson Ppt – LL2 
Handouts – LL2 

Teacher backgrounder 

3 7 

Growth mindset, 
resilience, 

intrinsic/extrinsic 
motivation, adaptive 
self-talk 

Define intrinsic and extrinsic motivation with examples from cognitive psychology 
Analyse the role of mindset and self-talk in task persistence and resilience 
Apply adaptive coping strategies such as feedback-seeking and goal recalibration in learning 
contexts 
Evaluate the relationship between motivation, stress, and performance 

Lesson Ppt – LL3 

Handouts – LL3 
Teacher backgrounder 

4 8 

Flow theory, 
challenge-skill 

balance, intrinsic 
motivation, focused 
attention 

Explain the psychological concept of ‘flow’ and the role of dopamine in sustained attention 
Identify environmental and personal factors that support or hinder entry into flow states 
Apply techniques to create optimal classroom conditions for deep concentration 

Lesson Ppt – LL4 

Handouts – LL4 
Teacher backgrounder 

5 8 

Feedback literacy, 

self-monitoring, goal 
setting, peer and 
teacher feedback 

Define feedback in cognitive and metacognitive terms 
Differentiate between types of feedback (e.g. task, process, self-regulation) 
Develop strategies to evaluate and act on teacher and peer feedback for performance 
improvement 

Lesson Ppt – LL5 
Handouts – LL5 

Teacher backgrounder 

6 9 
Habit formation, 
memory myths, 
procrastination, cue-

Describe the neuroscience of habit formation, including cue-routine-reward cycles 
Debunk common myths about memory capacity and learning styles 

Lesson Ppt – LL6 
Handouts – LL6 
Teacher backgrounder 



routine-reward loop, 
dopamine 

Apply techniques to reduce procrastination based on executive function and motivational 
control 

7 9 

Active retrieval, 
spaced practice, 
dual coding, 

Ebbinghaus 
forgetting curve 

Explain how active recall strengthens synaptic connections (‘neurons that fire together wire 
together’) 
Design a revision timetable using spaced and interleaved practice 
Evaluate the efficacy of passive techniques (e.g. re-reading, highlighting) versus retrieval-based 
methods 

Lesson Ppt – LL7 
Handouts – LL7 

Teacher backgrounder 

8 10 

Revision planning, 
self-efficacy, exam 
stress regulation, 

self-evaluation, 
neuron firing and 
wiring 

Construct a personalised revision plan incorporating retrieval practice and self-testing 
Use metacognitive reflection tools (e.g. exam wrappers) to evaluate strategy effectiveness 
Demonstrate awareness of emotional regulation strategies for pre-exam anxiety 

Lesson Ppt – LL8 
Handouts – LL8 
Teacher backgrounder 

*Other references and primary resources are recorded in the ‘notes’ section of the title slide for each lesson. 

 

 

 

 

 



Strand Religion and Worldviews  Units Faith & Family / Faith & Fairness / Faith & 
Finance  

Intent - Why We Teach What We Do 

Big Picture 

This combined sequence of Faith and Family, Faith and Fairness, and Faith and Finance constitutes our statutory Key Stage 4 provision in 
Religious Education, taught under the subject title Religion and Worldviews as a strand within our Personal Development curriculum. 
Together, these units offer a coherent and conceptually rich exploration of Islam and Christianity as lived and interpreted worldviews, 
equipping students to engage critically and compassionately with moral and theological questions that shape human experience today. 
The curriculum is deliberately rooted in our KS3 RPE curriculum. Year 7’s What is important to Muslims? introduced students to core 
Islamic beliefs and practices, including the significance of the Ummah, the Five Pillars, and the concept of submission to God. Year 8’s 
Wisdom of Jesus examined Christian moral teachings, parables, and the challenge of discipleship. In Year 9, students explored ethical 
decision-making and the impact of religion on law, societal attitudes, and values - developing disciplinary language for discussing belief, 
authority, and moral responsibility. These strands are revisited and deepened at KS4 through structured engagement with theological 
(doctrinal), philosophical (ethical/conceptual), and human/social-scientific (lived religion) lenses, in line with guidance from the Ofsted RE 
Research Review (2021) and the Cumbria Agreed Syllabus (2023). 
The programme reflects our commitment to an academically rigorous, non-confessional approach that fosters both personal worldview 
development and religious literacy. Students encounter key beliefs, sources of wisdom, and contemporary expressions of religion in areas 
such as sexuality, crime and punishment, economic justice, and environmental ethics. Each unit includes critical reflection, case studies, 
and opportunities for respectful dialogue, drawing on the rich diversity within and between Islam and Christianity. Local connections are 
made where appropriate, including the work of Islamic charities, Christian debt support organisations, and interfaith justice campaigns. 
Curriculum choices respond to the aims of the 2015 GCSE reforms and the requirements of the locally agreed syllabus: sequencing is 
knowledge-rich, vocabulary-led, and rooted in sacred texts. Students are taught to describe, analyse, and evaluate using appropriate 
disciplinary language, developing the skills to interpret scripture, consider diverse viewpoints, and articulate well-reasoned arguments. 
Low-stakes retrieval and concept-based questioning ensure that secure knowledge of beliefs (e.g. zakah, tithing, justice, forgiveness) 
underpins thoughtful engagement with evaluative questions on contemporary issues (e.g. capital punishment, wealth inequality, sexual 
ethics). 
The Religion and Worldviews strand ensures that all students, including those not taking full-course GCSE RE, experience a meaningful, 
challenging and relevant RE curriculum. It lays essential foundations for lifelong ethical reasoning, respectful citizenship, and the 
continued study of Religion, Philosophy and Ethics. 

Careers 

The Religion and Worldviews strand provides students with knowledge, skills and reflective capacities that support a wide range of future 
career pathways. Through the study of belief systems, moral reasoning and social ethics, students develop transferable skills in critical 
thinking, empathy, communication, and decision-making. These are highly valued across many sectors, including: 
Law and Criminal Justice – understanding justice, punishment, and ethical frameworks. 

https://www.gov.uk/government/publications/research-review-series-religious-education/research-review-series-religious-education
https://www.gov.uk/government/publications/research-review-series-religious-education/research-review-series-religious-education
chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/www.cumbria.gov.uk/elibrary/Content/Internet/537/6381/6528/4290215573.pdf


Social Work and Community Development – exploring family roles, poverty, and social responsibility. 
Healthcare and Wellbeing – engaging with beliefs about life, death, and dignity. 
Education and Youth Work – fostering respect, diversity and moral formation. 
Politics and Public Policy – analysing how religion and worldviews influence law and social values. 
Charity and International Development – learning about religious motivations for giving, justice and ethical finance. 
Journalism and Media – evaluating truth claims, worldviews, and controversial issues with balance and integrity. 
Business and Finance – exploring ethical consumption, fair wages, and religious views on wealth and stewardship. 
In line with the Gatsby Benchmarks, this strand also supports students’ understanding of the cultural and ethical dimensions of real-world 
work and decision-making. 

British Values 

The Religion and Worldviews strand actively promotes the fundamental British values of democracy, the rule of law, individual liberty, 
mutual respect, and tolerance of those with different faiths and beliefs, as set out in the 2011 Prevent Strategy and the Department for 
Education's guidance. 
Democracy - Students explore democratic principles through ethical debates on justice, crime, and punishment. They practise respectful 
disagreement, reasoned argument, and listening to diverse perspectives within classroom dialogue. 
Rule of Law - Units such as Faith and Fairness enable students to understand the purpose and nature of laws in both secular and religious 
contexts. Pupils examine Islamic and Christian views on justice, fairness, and legal responsibility, and compare them to British legal 
principles. 
Individual Liberty - Through topics such as sexuality, belief, and ethical spending, students are encouraged to reflect on their own values 
and freedoms, and to understand the role of conscience and informed choice in moral decision-making. 
Mutual Respect - Lessons explicitly develop students’ ability to recognise and respect differences within and between religious and non-
religious worldviews. Emphasis is placed on respectful dialogue, and the moral imperative to challenge prejudice and discrimination. 
Tolerance of Different Faiths and Beliefs - By studying Islam and Christianity in depth—alongside opportunities to reflect on non-religious 
worldviews - students learn to appreciate both diversity and shared human values. Interfaith and intra-faith understanding are woven into 
each unit. 

SMSC 

The Religion and Worldviews strand makes a significant contribution to students’ spiritual, moral, social and cultural development, in line 
with DfE and Ofsted expectations. Each unit is deliberately designed to deepen pupils’ awareness of themselves and others, and to equip 
them for ethical reflection, respectful dialogue, and active citizenship. 
Spiritual Development - Encourages students to reflect on ultimate questions, personal beliefs, meaning and purpose in life; Provides 
opportunities to explore the significance of faith, forgiveness, and moral conscience in both Islam and Christianity; Supports personal 
worldview formation through structured reflection and discussion. 
Moral Development - Enables students to analyse ethical issues such as sexuality, punishment, wealth, and justice through religious and 
secular perspectives; Promotes reasoning about right and wrong, the role of conscience, and the application of principles such as 
compassion and responsibility; Develops critical engagement with moral teachings and their relevance in contemporary society. 



Social Development - Explores how religious teachings shape family roles, community responsibility, and responses to social injustice; 
Encourages collaboration, empathy, and constructive dialogue on complex or controversial issues; Highlights the role of religion in 
promoting peace, charity, and civic engagement in local and global contexts. 
Cultural Development - Fosters understanding of the diversity within and between religious traditions, particularly Islam and Christianity. 
Encourages appreciation of how belief systems influence art, law, customs, and ethical norms across different cultures; Promotes respect 
for difference, challenging stereotypes and cultural prejudice; Through this strand, students are supported to grow in self-awareness, 
ethical judgement, and intercultural understanding, preparing them to navigate life in a pluralistic society with integrity and compassion. 

Enrichment Faith representative visits and speakers / Workshops with Hifsa Haroon-Iqbal  

Impact - What Outcomes Students Will Achieve 

Knowing ‘that…’ (Propositional Knowledge) Know ‘how…’ (Ability Knowledge) 

Faith and Family (Islam) 
• Zina (premarital sex) is considered a serious sin in Islam, rooted in 

Qur’anic teaching and Hadith. 
• Contraception (azl) is permitted in some Islamic interpretations under 

certain conditions. 
• Traditional Islamic views consider same-sex sexual activity 

prohibited, though there is diversity in interpretation and cultural 
practice. 

• Marriage (nikkah) is a sacred contract in Islam with specific roles and 
responsibilities; divorce (talaq) is permitted but discouraged. 

• Islam teaches equality before God but assigns different roles to men 
and women, often interpreted variably within and across Muslim 
communities. 

• The extended family is central in many Muslim cultures, reflecting 
values of care, honour, and social responsibility. 

Faith and Fairness (Islam) 
• Muslims believe justice is a key attribute of Allah and a central 

ethical duty. 
• Causes of crime are multifaceted; Islam addresses both social causes 

and personal accountability. 

Theological Understanding 
• Interpret sacred texts (e.g. Qur’an, Hadith, parables of Jesus) in context. 
• Explain how doctrines inform moral and social practices (e.g. zakah, 

stewardship, marriage). 
• Identify similarities and differences within religious traditions (e.g. liberal / 

traditional; denominations within Christianity). 

Philosophical and Ethical Reasoning 
• Construct and evaluate moral arguments using key concepts (e.g. justice, 

utility, sanctity of life, agape). 
• Analyse ethical dilemmas (e.g. same-sex relationships, capital punishment, 

wealth inequality) from multiple perspectives. 
• Distinguish between fact, belief, opinion, and interpretation in moral 

discourse. 

Human / Social Scientific Enquiry 
• Examine how beliefs are lived in practice across different communities and 

cultures. 
• Use case studies to understand religion in public life (e.g. Islamic finance, 

Christian aid work). 
• Reflect on how religion and worldviews influence behaviour, identity, and 

social structures. 



• Sharia law includes corporal punishment in some contexts, though 
application varies across the Muslim world. 

• The aims of punishment in Islam include deterrence, reformation, 
and retribution. 

• The death penalty is permitted in Islamic law for specific crimes but 
requires strict conditions; views on its use differ globally. 

• Forgiveness is a divine quality Muslims are encouraged to emulate; 
restorative justice is valued in many Islamic traditions. 

Faith and Finance (Christianity) 
• Wealth is not inherently wrong in Christianity, but the love of money 

is considered spiritually dangerous (e.g. Parable of the Rich Fool). 
• Christians are taught to earn and spend ethically, respecting the 

dignity of all people (sanctity of life). 
• Charity is a Christian duty, reflected in traditions of tithing and the 

Parable of the Good Samaritan. 
• Financial stewardship includes responsible management of resources 

and avoidance of exploitative debt. 
• Social justice, including support for the poor, is a biblical mandate 

(e.g. Parable of the Sheep and the Goats). 
• Materialism is often critiqued in Christian teachings in favour of 

simplicity and generosity (e.g. Sermon on the Mount). 

Critical Literacy and Dialogue 
• Apply disciplinary vocabulary precisely (e.g. ummah, justice, exploitation, 

materialism). 
• Engage in respectful discussion, justifying views with evidence and reason. 
• Reflect on their own worldview and how it shapes their moral and social 

outlook. 
 

Evidenced By: 

Knowledge recall tasks and low-stakes quizzes, assessing understanding of key concepts and terminology (e.g. zakah, sanctity of life, agape, reformation). 
Structured class discussion and oral responses, showing students’ ability to explain and evaluate religious and moral views on real-world issues (e.g. the death 
penalty, same-sex relationships, materialism). 
Annotation and interpretation of sacred texts, evidencing close reading of the Qur’an, Hadith, and Biblical parables in theological and ethical context. 
Comparison tasks and summary grids, contrasting denominational and intra-faith perspectives (e.g. different views on punishment, Christian responses to 
poverty). 
Extended writing tasks, allowing students to construct reasoned arguments about philosophical and ethical dilemmas using religious and non-religious 
worldviews. 
Case studies and applied scenarios, where pupils respond to contemporary ethical challenges from within a religious worldview (e.g. should faith 
communities support universal basic income?). 
Concept mapping and vocabulary tasks, illustrating understanding of links between belief, practice, and ethical application. 



Reflective tasks, encouraging students to consider how their own views have been challenged, affirmed or developed through engagement with the material. 
Teacher feedback, based on targeted questioning, written work, and dialogue, identifying progress and areas for development. 

Implementation - How We Teach & Assess Progress 

Pedagogy (including misconceptions and adapted practice) Assessment (see M&F PD policy) 

The Religion and Worldviews strand is delivered through an 
academically rigorous, enquiry-based pedagogy designed to foster 
disciplinary thinking, critical engagement, and ethical reflection. It draws 
upon the principles outlined in the Ofsted RE Research Review (2021), 
the Cumbria Locally Agreed Syllabus (2023), and the Theos Why RE 
Matters report. 

Structured and Inclusive Lesson Design 
All lessons follow a consistent PowerPoint-based format, with: 
Clearly scripted learning intentions and key questions to maintain clarity 
and focus; Integrated pedagogical guidance for teachers, including non-
specialists, embedded in the Notes section of each slide; Activities and 
explanations aligned with established teaching and learning routines, 
such as modelling, guided practice, and cold questioning. 
This ensures a consistent and high-quality experience for all learners, 
regardless of the teacher’s subject specialism. 
To support transparency and parental engagement, all lesson materials 
are shared with students and families via the school’s PD Team platform. 
This promotes curriculum visibility, supports catch-up learning, and 
strengthens home - school dialogue. 

Disciplinary Depth 
Teaching draws on three disciplinary lenses: 
Theology – interpreting religious beliefs, texts, and doctrines. 
Philosophy – engaging with ethical reasoning, logic, and conceptual 
clarity. 
Human / Social Sciences – examining religion as lived experience in 
social and cultural contexts. 
This approach enables students to develop nuanced, multi-layered 
understandings of religion and belief. 

Formative Assessment Methods 
Retrieval Practice – frequent low-stakes quizzes and recap slides revisiting core 
vocabulary and concepts (e.g. zakah, sanctity of life, deterrence, agape). 
Cold Call and Think–Pair–Share – used to surface understanding of scriptural 
teachings, religious terms, and evaluative viewpoints (e.g. “What is reformation?” 
or “Why might Muslims support restorative justice?”). 
Stand-up-sit-down and visual checks – used for matching scripture to theme, 
identifying denominational differences, or evaluating viewpoints in real time. 
Exit Tickets and Reflection Prompts – e.g. “One thing I’ve learned about justice 
today,” or “A belief I understand differently now.” 
Hinge Questions – e.g. “Which of these best reflects Islamic teaching on 
wealth?” to identify misconceptions before proceeding. 
Concept Mapping and Summary Grids – allowing students to show links 
between beliefs, practices, and ethical implications (e.g. connecting the Parable 
of the Good Samaritan to charity and social justice). 
Teacher Circulation and Feedback – real-time feedback using Lemov’s 
Affirmative Checking and Show Me to refine answers and correct reasoning. 
Observed Group and Paired Tasks – monitored discussions on controversial 
issues (e.g. same-sex marriage, death penalty) to assess clarity, reasoning, and 
respect. 
Targeted Verbal and Written Feedback – framed using whole-class feedback 
and live marking to address common errors and reward strong theological or 
evaluative points. 

 
Summative Assessment Methods 
End-of-unit checkpoint assessments – combining multiple-choice, short-answer, 
and extended writing questions in line with AQA Religious Studies AO1/AO2 
objectives. 

https://queenelizabethcumbriasch-my.sharepoint.com/:w:/g/personal/m_montgomery_qes_org_uk/EdaDGQmPHa9GgM8Z46x756cBg1-cEatjpCZYvAfsccMe-g?e=bqCX0S


Knowledge-Rich and Sequenced Curriculum 
The curriculum is carefully sequenced and deliberately vocabulary-led. It 
emphasises: Retrieval and consolidation through quizzes, recap routines, 
and knowledge organisers; Accurate use of key terminology (e.g. zakah, 
sanctity, stewardship); Repetition and spacing to ensure long-term 
retention of key theological, ethical, and practical content. 

Adaptive Practice and Managing Misconceptions 
Teachers employ responsive teaching techniques drawn from Lemov’s 
Teach Like a Champion, including: 
Cold Call, Check for Understanding, and No Opt Out to maintain 
accountability and diagnose understanding. 
Affirmative Checking and Show Me to identify and correct 
misconceptions during instruction. 
Ratio and Right is Right to ensure all pupils are challenged and 
supported in producing high-quality thinking. 
Misconceptions - particularly around intra-faith diversity, religious legal 
systems, or cultural practices - are anticipated and addressed explicitly in 
lessons, e.g. through true / false quizzes. 

Critical and Reflective Dialogue 
Students regularly engage in:  Structured discussion using Think–Pair–
Share, accountable talk stems, and scaffolded sentence starters; Scriptural 
interpretation, application to contemporary dilemmas, and balanced 
ethical evaluation; Reflection tasks encouraging personal worldview 
development and respectful disagreement. 

Responsive and Inclusive Pedagogy 
Lessons are adapted to meet the needs of all learners, including:  Tiered 
vocabulary, dual coding, and summarised case studies to support SEND 
and EAL pupils; Guided annotation, chunked reading, and concept 
mapping to support working memory and comprehension;  Diverse, 
contemporary examples ensuring the content remains inclusive and 
meaningful to students of all backgrounds. 

Vocabulary and Theological Knowledge Tests – assessing mastery of key terms 
and scripture-based content (e.g. zakah, ummah, stewardship, reformation). 
Cumulative Knowledge Quizzes – tracking long-term retention and recall of 
content across all three units (Faith and Family, Faith and Fairness, Faith and 
Finance). 
 

 



Faith and Family – Year 10 

Lesson 
Lesson 
Title 

Key Concepts Learning Objectives By the end of the lesson, students will  LLT Resources* 

1 
Why do 
people have 
sex? 

Premarital Sex 
(Zina) / Human 
Sexuality 

• Describe and explain Muslim views on premarital sexual relationships (zina). 
• Evaluate the moral implications of premarital sex in Islam. 
• Analyse perspectives on human sexuality within Islamic teachings. 
• Reference different Muslim views on zina and sexual ethics. 
• Reflect on personal values around sex and relationships. 
• Apply Islamic terms such as zina and hadith accurately. 
• Evaluate the relevance of Interpret Islamic teachings on sex in modern Britain. 

Lesson Ppt – Family1 
Handouts – Family 1 

2 
Is family 
planning a 
moral duty? 

Contraception 
(Azl) / Family 
Planning 

• Describe and explain Muslim views on contraception and family planning (azl). 
• Ethical considerations of contraception in Islamic teachings. 
• Assess the impact of family planning decisions on Muslim families. 
• Include contrasting liberal / traditional views on contraception. 
• Reflect on ethical considerations of contraception in their own lives. 
• Explain the concept of azl and different scholarly positions. 
• Reflect on the role of contraception debates in Muslim communities today. 

Lesson Ppt – Family 2 
Handouts – Family 2 

3 
Is religion 
homophobic? 

Homosexuality / 
Same-Sex 
Relationships 

• Describe and explain Muslim views on homosexuality and its moral implications. 
• Interpret Islamic teachings on same-sex relationships. 
• The influence of these beliefs on the treatment of homosexual relationships in 
Muslim communities. 
• Describe different cultural interpretations of homosexuality. 
• Reflect on personal beliefs on sexuality and how they relate to religion. 
• Describe Islamic terms and concepts around sexuality with precision. 
• Analyse how Muslim communities navigate same-sex relationships in the UK. 

Lesson Ppt – Family 3 
Handouts – Family 3 

4 
What are the 
ethics of 
marriage? 

Marriage 
(Nikkah) / 
Divorce (Talaq) 

• Describe and explain Muslim views on the nature and purpose of marriage (Nikkah). 
• Islamic perspectives on divorce (Talaq) and remarriage. 
• The ethical implications of marriage and divorce within Islamic teachings. 
• Discuss different Muslim perspectives on marriage and divorce. 
• Reflect on views of marriage/divorce and their significance today. 
• Explain nikkah and talaq and explain their religious significance. 
• Evaluate the relevance of Islamic marriage / divorce laws in UK context. 

Lesson Ppt – Family 4 
Handouts – Family 4 



5 

Should both 
sexes have 

equal status? 

Sexism / 
Equality / 
Gender roles 

• Describe and explain Muslim views on gender and the roles of men and women. 
• Interpret Islamic teachings on prejudice and discrimination. 
• Assess the impact of these beliefs on addressing gender discrimination in Muslim 
communities. 
• Analyse diverse Muslim perspectives on sex equality. 
• Analyse their own views on gender roles and fairness. 
• Apply vocabulary like equality, ummah, and modesty in context. 
• Examine how sex equality debates impact Muslim communities. 

Lesson Ppt – Family 5 

Handouts – Family 5 

6 

What roles 
should family 
members 
have? 

Family Roles / 
Extended 
Family 

• Describe and explain Muslim views on the roles of parents, children, and extended 
family. 
• Interpret Islamic teachings on roles within the family. 
• Assess the impact of these roles on family dynamics in Muslim communities. 
• Contrast traditional and modern views on family roles within Islam. 
• Reflect on their own family experiences and expectations. 
• Explain extended family roles using accurate Islamic terminology. 
• Compare Islamic family structures with diverse modern British families. 

Lesson Ppt – Family 6 
Handouts – Family 6 

*Other references and primary resources are recorded in the ‘notes’ section of the title slide for each lesson. 

 

Faith and Fairness – Year 10 

Lesson 
Lesson 
Title 

Key Concepts Learning Objectives By the end of the lesson, students will  LLT Resources* 

1 

Why do 
people 
commit 
crimes? 

Crime / Rule of 
Law / Social 
justice / Zakah / 
Ummah / 
Community 
responsibility 

• Describe and explain Muslim views on the causes of crime, including poverty, 
upbringing, mental illness, addiction, greed, hate, and opposition to unjust laws. 
• Interpret the concept of social justice and community responsibility in Islam. 
• Analyse different types of crimes in Islamic teachings. 
• Explain diverse Islamic views on causes of crime. 
• Reflect on personal views of justice and causes of wrongdoing. 
• Apply Islamic terms accurately in discussion of crime and society. 
• Evaluate the relevance of Islamic views on crime to modern British society. 

Lesson Ppt – Fairness 1 
Handouts – Fairness 1 



2 
Is crime 
linked to 
evil? 

Good / Evil / 
Quran / Sunnah 
/ Moral Actions / 
Iblis / Justice / 
Penalty 

• Describe and explain the concept of good and evil in Islam, including references to 
the Quran and Sunnah. 
• Interpret Muslim perspectives on evil crimes and justice for the perpetrator and 
victims. 
• Explain different theological views about Iblis and moral responsibility. 
• Reflect on personal beliefs about the nature of evil. 
• Apply key terms such as moral action and justice correctly. 
• Evaluate how beliefs about evil influence moral decision-making today. 

Lesson Ppt – Fairness 2 

Handouts – Fairness 2 

3 
Is corporal 
punishment 
fair? 

Corporal 
Punishment / 
Justice / Sharia / 
Islamic Justice 

• Describe and explain Muslim teachings on corporal punishment, including references 
to Sharia law. 
• Interpret the role of corporal punishment in Islamic justice. 
• Explain diversity of views on corporal punishment within Islam. 
• Reflect on personal and societal views on fairness in punishment. 
• Apply terminology such as Sharia, justice, and deterrent appropriately. 
• Evaluate the role of corporal punishment in modern British and Muslim contexts. 

Lesson Ppt – Fairness 3 
Handouts – Fairness 3 

4 
What should 
punishment 
achieve? 

Retribution / 
Deterrence / 
Reformation 

• Describe and explain the aims of punishment in Islam: retribution, deterrence, and 
reformation. 
• Interpret Islamic teachings on treatment of criminals (prison, punishment, community 
service). 
• Analyse effectiveness and ethical issues of Islamic punishment methods. 
• Explore varying perspectives within Islam on reformation. 
• Reflect on personal views of punishment and justice. 
• Apply key terms like deterrence and reformation in analysis. 
• Evaluate how Islamic punishment methods are applied or challenged today. 

Lesson Ppt – Fairness 4 

Handouts – Fairness 4 

5 

Should we 
have the 
death 
penalty? 

Death Penalty / 
Utility / Sanctity 
of Life 

• Describe and explain Muslim perspectives on the death penalty, including Quranic 
references. 
• Interpret conditions under which the death penalty is applied in Islam. 
• Analyse ethical arguments around utility, justice, and sanctity of life. 
• Explore intra-faith diversity and global differences in application. 
• Reflect on personal views on capital punishment. 
• Apply concepts like sanctity of life and utility correctly. 
• Evaluate Islamic and secular perspectives on the death penalty’s legitimacy. 

Lesson Ppt – Fairness 5 
Handouts – Fairness 5 



6 
Why is 
forgiveness 
important? 

Forgiveness / 
Restorative 
Justice 

• Describe and explain the importance of forgiveness in Islam, with references to the 
Quran and Hadith. 
• Interpret the role of forgiveness in Islamic justice and personal conduct. 
• Analyse examples of forgiveness in Islamic history and today. 
• Explore differing views on restorative justice. 
• Reflect on the role of forgiveness in their own values. 
• Apply relevant Islamic teachings in case studies. 
• Evaluate how forgiveness contributes to reconciliation in society. 

Lesson Ppt – Fairness 6 

Handouts – Fairness 6 

*Other references and primary resources are recorded in the ‘notes’ section of the title slide for each lesson. 

 

Faith and Finance – Year 11 

Lesson 
Lesson 
Title 

Key Concepts Learning Objectives By the end of the lesson, students will  LLT Resources* 

1 
Is it wrong to 
be wealthy? 

Wealth / Poverty 
/ Agape 

• Describe and explain Christian views on wealth and poverty, including stewardship 
and the Parable of the Rich Fool. 
• Evaluate the moral implications of wealth and poverty in Christianity. 
• Analyse different Christian teachings and denominations on wealth. 
• Reflect on personal beliefs about wealth and simplicity. 
• Apply key concepts such as agape and stewardship accurately. 
• Assess the relevance of Christian views on wealth in a consumerist society. 

Lesson Ppt – Finance1 
Handouts – Finance 1 

2 

Is there a 
right way to 
earn and 
spend 
money? 

Ethical 
Consumerism / 
Fair Wage / 
Sanctity of Life / 
Exploitation 

• Describe and explain Christian views on honest work, fair wages, and responsible 
spending. 
• Evaluate the moral implications of ethical earning and spending in Christianity. 
• Interpret teachings on fair wages and ethical consumerism. 
• Reflect on personal financial habits and ethical choices. 
• Apply terminology like sanctity of life and exploitation appropriately. 
• Assess the influence of Christian ethics on economic behaviour today. 

Lesson Ppt – Finance 2 
Handouts – Finance 2 

3 
Is charity 
always good 
thing? 

Charity / Tithing 
• Describe and explain Christian views on charity, including tithing and the Parable of 
the Good Samaritan. 
• Evaluate the moral implications of charity and generosity in Christianity. 

Lesson Ppt – Finance 3 
Handouts – Finance 3 



• Analyse denominational differences on charity. 
• Reflect on their own attitudes towards giving and community care. 
• Apply relevant scripture and ethical principles. 
• Assess the effectiveness of charitable giving in achieving justice. 

4 
Ought we to 
be financially 
responsible? 

Debt / Financial 
Stewardship 

• Describe and explain Christian views on lending, borrowing, and financial 
stewardship. 
• Evaluate the moral implications of debt and financial responsibility in Christianity. 
• Interpret biblical teachings on stewardship and accountability. 
• Reflect on their own financial decisions and values. 
• Apply key concepts such as responsibility and moderation. 
• Assess how Christian teachings shape financial behaviour in contemporary contexts. 

Lesson Ppt – Finance 4 
Handouts – Finance 4 

5 
Should 
wealth be 
shared? 

Wealth 
Inequality / 
Social Justice / 
Stewardship / 
Poverty 

• Describe and explain Christian views on social justice, care for the poor, and the 
Parable of the Sheep and the Goats. 
• Evaluate the moral implications of wealth inequality and social justice in Christianity. 
• Analyse different Christian responses to poverty. 
• Reflect on personal responsibility in tackling inequality. 
• Apply teachings of Jesus on justice and compassion. 
• Assess the role of Christianity in campaigns for economic justice. 

Lesson Ppt – Finance 5 

Handouts – Finance 5 

6 
Do we have 
too much 
stuff? 

Materialism / 
Moderation / 
Capitalism / 
Environmental 
Ethics 

• Describe and explain Christian views on simplicity, avoiding materialism, and the 
Sermon on the Mount. 
• Evaluate the moral implications of materialism and simplicity in Christianity. 
• Interpret environmental and ethical teachings on consumption. 
• Reflect on lifestyle choices and their impact. 
• Apply concepts of moderation and stewardship. 
• Assess how Christian ethics challenge consumer culture and environmental harm. 

Lesson Ppt – Finance 6 
Handouts – Finance 6 

*Other references and primary resources are recorded in the ‘notes’ section of the title slide for each lesson. 

 



To see full policy: https://qes.org.uk/statutory-policies/ or please find in HODs Handbook 

Teaching and Learning Policy - PD 

Marking and feedback  

Marking and feedback in Personal Development (PD) are seen as embedded, ongoing 
processes, aligned with the nature of the subject. Feedback is integrated into lessons through 
live teaching strategies, self and peer review, and reflection tasks, enabling students to track 
their personal growth and curriculum learning in real time. Ipsative assessment – measuring a 
student’s progress against their own starting point – underpins the approach. 

The purpose of marking and feedback in RPE is to: 

• Support and guide student development in knowledge, skills, attitudes, and values. 

• Promote self-regulation, reflection and ownership of personal learning. 

• Encourage meaningful engagement with complex, sensitive and relevant issues. 

• Ensure students develop confidence and clarity in expressing their beliefs, opinions and 
understanding. 

• Address misconceptions, gaps or issues promptly and sensitively through responsive 
teaching. 

• Maintain high standards of presentation and literacy in exercise books, which serve as 
journals of learning. 

• Ensure feedback is practical, supportive, and appropriate to the non-examined nature of 
the subject. 

• Provide visible evidence of progress for quality assurance and inspection, while sustaining 
a manageable teacher workload. 

 

Forms of Checking Understanding and Feedback  
The following methods are regularly used in PD lessons to promote progress and support 
assessment: 

• Baseline and revisit activities to track progress ipsatively. 

• Dynamic classroom discussion and structured oracy tasks (e.g. silent debates, walking 
discussions). 

• Retrieval practice and hinge questions. 

• Low-stakes quizzes, exit tickets, and application tasks. 

• Peer and self-assessment activities. 

• Teacher modelling and use of visualisers. 

• Feedback prompts embedded in lesson slides (e.g. model answers in hot pink). 

• Use of Dylan Wiliam’s formative assessment strategies, including: 
o Clarifying learning intentions. 
o Eliciting evidence through engaging tasks. 
o Providing feedback that moves learning forward. 
o Activating students as instructional resources for each other. 
o Encouraging student ownership of learning. 

 
Forms and Frequency of Marking  
In PD, exercise books function as learning journals. Marking should be light-touch, visible, 

https://qes.org.uk/statutory-policies/


To see full policy: https://qes.org.uk/statutory-policies/ or please find in HODs Handbook 

and focused on evidence of learning. 

• Baseline assessment is conducted at the start of key stages, units and particular lessons to 

measure prior learning. 

• Feedback is embedded in class: verbal, peer, and self-assessment form part of each lesson. 

• Students use different-coloured pens and structured editing routines to support redrafting 

and progress. 

• Techniques such as Lemov’s Circulate, Show Me, and Own and Track along-side book 

looks are conducted by teachers to monitor effort and progress, reporting half termly. 

• Formal Summative assessment is introduced once annually at KS3 and KS4 to support 

curriculum review and development. 

Examples of checkpoint summative tasks include revisiting a baseline task, scenario-based 

application, evaluative questions, written reflections, and structured discussions with evidence 

of schema development. 

This structured approach ensures that assessment in PD remains purposeful, appropriate to 

the subject’s character, and supportive of student development, while protecting teacher 

workload and aligning with DfE expectations. 

https://qes.org.uk/statutory-policies/


Summative Assessment 

 

Year: 7 

 Subject: Personal Development 

Paper Name: End of Year Assessment 

Date:  Time allowed:  50 mins 

  

Candidate Surname Candidate Forename Candidate No. Centre No. 

    

 

Form Teacher’s Name Class 

  

Exam Specific Instructions: 
Materials 

For this paper you must have: 

• a pen 
• a thoughtful state of mind 

Instructions  

• Use black ink or black ball-point pen. 
• Write the information required on the front of your answer book. 
• Answer all questions in the spaces provided.  
• Some questions require more than one of the multiple-choice answers. 
• Do all rough work in this book. Cross through any work you do not want to be marked. 
• You are reminded of the need for good English and clear presentation in your answers. 

 

Exam Specific Instructions  

• You need to spend roughly 10 minutes on each of the five sections. 

 

HW KS EW PC EA 

R A G R A G R A G R A G R A G 

Total: …… / 25 



Health & Wellbeing 

1. Cuthbert reads ‘Designed to keep 
you healthy and strong!’ on the 
side of an energy drink.  How 
reliable is this advert as a source 
of information about healthy 
choices? 

Unreliable Reliable [1] 

  

2. Which of the following are signs 
of an unhealthy relationship? 

Honesty Disrespectful Unkind Fair [1] 

    

3. Which of the following are 
suggested by the NHS as ways to 
improve mental health? 

Connect 
with 

others 

Compare 
yourself 
to others 

Give 
and be 

generous 

Take 
notice, 

be in 
the 

moment 
Keep 

learning 
Be 

active 

[1] 

      

4. Your friend Leah has just started 
her period.  Write one way you 
could support her wellbeing. 

…………………………………………………………… 
…………………………………………………………… 

[1] 

5. What word means ‘sexual 
attraction to members of the same 
sex’? 

Heterosexual 
Transexual 

(Trans) 
Homosexual 

(Gay) 
Bisexual 

(Bi) 
[1] 

    

 

 

 

 

 

 

 



Keeping Safe 

1. Starting group chats about 
someone; Encouraging other 
people to exclude someone in 
a game on Nintendo Switch; 
Posting a picture online of 
someone to humiliate or 
embarrass them.   
These are all examples of: 
 
 
 

Racism Harm Banter Cyberbullying [1] 

    

2. Annie is 13 years old.  She 
enjoys online gaming and 
regularly plays till after 10pm.  
Annie is very sociable, she’s 
there for her friends whatever 
time of day or night to chat on 
Snapchat.  Recently she’s 
began to feel very down and 
anxious. 
Write one change Annie could 
make which would help 
improve her mental health: 

…………………………………………………………… 
…………………………………………………………… 

[1] 

3. Which drug is a highly 
addictive stimulant found in 
vapes and cigarettes? 

Nicotine Codeine Caffeine Cannabis [1] 
    

4. Which of the following are 
illegal behaviours? 

Buying cigarettes for 
a 16 year old 

Smoking in a car 
with a child present 

Smoking in a public 
place, e.g. pub 

[1] 

   

5. Give one piece of advice for 
someone who is experiencing 
peer pressure to smoke or 
vape: 

…………………………………………………………… 
…………………………………………………………… 

[1] 

 



Economic Wellbeing 

1. Stewart earns £10 a week.  After 
a couple of months he has saved 
£200.  His friend Bertha advises 
him to spend it all in on one 
shopping spree.   
How helpful is Bertha’s advice 
for Steward’s economic 
wellbeing? 

Unhelpful Helpful 
[1] 

  

2. Kenneth is a 20 year old 
university student with a monthly 
income of £500. 
Which of the following are wants 
rather than needs? 

Netflix 
subscription 

Food 
shopping 

Electricity 
bills 

Rent 
[1] 

    

3. Wilma earns £10 a week.  She 
saves 10% of her earnings.   
How much savings will she have 
in her bank account after 4 
weeks? 

40p £40 £10 £4 [1] 
    

4. Martin regularly works out a 
budget for his money.  He looks 
at the money coming into his 
account (incoming) and the 
amount he spends (outgoing).   
Write one benefit of budgeting: 

…………………………………………………………… 
…………………………………………………………… 

[1] 

5. What word means ‘the reward 
you get for keeping your money 
with a bank or a building 
society’? 

Tax Interest Budgeting Loan 
[1] 

    

 

 

 



Making a Positive Contribution 

1. Walter has Diabetes and requires 
insulin medication to help 
balance his glucose levels. 
Write one way Walter’s friends 
can support him if he feels unwell 
at school: 

…………………………………………………………… 
…………………………………………………………… 

[1] 

2. Answer: 2010 Equality Act. 
What is the question? 

What is the 
name of the 

current UK law 
designed to 

protect people 
from 

discrimination? 

What is proper 
word for an 
action which 

creates equality? 

What type of 
human rights 

did people have 
in 2010? 

[1] 

   

3. Harold has seen his friend Edith 
being bullied online.  He talks 
with Edith’s head of year who 
works to stop this unacceptable 
behaviour. 
What type of bystander was 
Harold? 

Active Passive [1] 

  

4. Which of the following are not 
Rights of the Child as set out by 
the UN? 

Education 

Respect for 
children’s 

views 

Protection 
from 

harmful 
drugs 

Access to a 
smartphone 

[1] 

    

5. Name one UK political party: …………………………………………………………… 
…………………………………………………………… 

[1] 

 

 



Enjoy & Achieve 

1. Isabelle has a maths exam 
tomorrow. She work from 6pm 
till 12am reading and 
highlighting her notes. 
How helpful will her revision 
be in preparing her for the 
exam? 

Unhelpful Helpful [1] 

  

2. Order the steps for making 
memories from 1 to 5: 

 

A new 
topic 
enters 

working 
memory 
if we pay 
attention. 

Over time, 
using & re-

using 
topics 

strengthens 
memories 
because 
learning 
habits 
boost 

brain links. 

‘Thinking’ 
about the 

topic  
then 

triggers a 
shift into 
long term 
memory. 

When a 
new  
topic 

links to 
‘old’ 

learning 
it makes 
sense & 
'sticks’. 

The 
harder 

you 
think 
about 

the new 
topic the 

more 
brain 

cells ‘fire 
& wire’. 

[1] 

     

3. Which out of these two students 
has the better study habits? 

  

[1] 

  

4. Your friend Nancy is struggling 
to learn in lessons. Write one 
piece of advice to help improve 
her focus: 

…………………………………………………………… 
…………………………………………………………… 

[1] 

5. Which of the following are 
useful actions for getting out of 
the learning pit? Start again 

Ask my 
teacher 

Look back 
over my 

notes 
Give up, its 

too hard 

[1] 

    

 

 



We would like to know how you feel about your PD education.  Please help us by 

filling in this questionnaire: 

 

Your views on PD education Strongly disagree Strongly agree 

 
I enjoy PD lessons 

  

 
I learn a lot in PD 

  

 
What we do in PD lessons is aimed too 

young for people of my age 

  

 
What we do in PD lessons is beyond what 

people of my age need 

  

 
I feel the scenarios and case studies we look 

at are relevant to people of my age 

  

 
I feel comfortable giving my views and 

opinions in PD lessons 

  

 
Other students listen to my views and 

opinions in PD education lessons 

  

 
A wide range of different activities is used 

in PD lessons 

  

 
I know how well I am doing in PD and 

what I need to do to improve 

  

 
Enough time is given to PD education  

  

 



Instructional Coaching Knowledge Organiser 

Rosenshine’s  

Principles 

 of Instruction 

Part 1: Intent and Implementation Part 2: Academic Ethos 

Lesson Preparation Check for Understanding  Academic Ethos Lesson  

Structures 
Pacing 

 

 

1: Daily Review: Daily Review 

helps strengthen connections 

of the material learned. 

Automatic recall frees working 

memory for problem solving 

and creativity. 

2: New Material in Small Steps: 

Our working memory is small, 

only handling a few chunks of 

information at once. Avoid its 

overload – present new 

material in small steps. 

3: Ask Questions: Spend more 

than half the lesson lecturing, 

demonstrating and asking 

questions. Questions allow the 

teacher to determine how well 

the material is learned. 

4: Provide Models: Modelling 

worked examples and 

teachers thinking out loud help 

clarify the specific steps 

involved. 

5: Guide Student Practice: 

Students need additional time 

to rephrase. Elaborate and 

summarise new material in 

order to store in long term 

memory. 

6: Check Student 

Understanding: More successful 

teachers ask many questions 

throughout the lesson to check 

understanding of material. 

7: Obtain High Success Rate: A 

success rate of 80% has been 

found to be optimal showing 

students are leaning and also 

being challenged. 

8: Scaffolds for Difficult Tasks: 

Scaffolds are temporary 

supports to assist learning, 

including modelling, teacher 

thinking aloud, cue cards and 

checklists. 

9: Independent Practice: 

Practice produces 

‘overlearning’ – a necessary 

process for new material to be 

recalled. 

10.Regular Review: The effort 

involved in recalling recently-

learned material embeds it in 

long term memory. 
 

 

1 Exemplar Planning 

Script an exemplar lesson to 

prepare both procedural and 

subject knowledge discussions. 

6 Reject Self Report 

Replace functionally rhetorical 

questions with more objective 

forms of impromptu assessment 

10 Show Me 

Flip the classroom dynamic in 

which the tea LLT Business  

A-level Scheme of Work  

cher gleans data from a 

passive group of students. 

Have students actively show 

evidence of their 

understanding 

15 No Opt Out 

Turn ‘I don’t know’ into a 

success by helping 

students who won’t try or 

can’t succeed practice 

getting it right 

20 Do Now 

Use a short warm-up activity that 

students can complete without 

instruction or direction from you to 

start class every day. 

27 Change the Pace 

Establish a productive pace in 

your classroom. Create ‘fast’ or 

‘slow’ moments in a lesson by 

shifting activity types or formats 

2 Plan for Error 

Increase the likelihood that 

you’ll recognise and respond to 

errors by planning for common 

mistakes in advance 

7 Retrieval Practice 

Help students to remember 

learning with regular practice 

and checking of knowledge. 

11 Affirmative Checking 

Insert specific points into your 

lesson when students must 

get confirmation that their 

work is correct, productive, or 

sufficiently rigorous before 

moving on to the next stage 

16 Right is Right 

When you respond to 

answers in class, hold out 

for answers that are ‘all 

the way right’ or all the 

way to your standards of 

rigour 

21 Take the Steps 

Break down complex tasks into 

simple steps that form a path for 

student mastery 

28 Brighten the Lines 

Ensure that change in activities 

and other mileposts are 

perceived clearly by making 

beginnings and endings of 

activities visible and crisp 

3 Delivery Moves 

Be adaptable and flexible in 

lesson delivery and use time 

stamps and checkpoints. 

8 Standardise the Format 

Streamline observations by 

designing materials and 

space so that you are looking 

in the same consistent place 

every time for the data you 

need 

12 Culture of Error 

Create an environment where 

your students feel safe making 

and discussing mistakes, so you 

can spend less time hunting for 

errors and more time fixing 

them 

17 Stretch It 

Reward ‘right’ answers 

with harder questions 

22 Board = Paper 

Model and shape how students 

should take notes in order to 

capture the information you 

present 

29 All Hands 

Leverage hand raising to 

positively impact pacing. 

Manage and vary the ways 

that students raise their hands, 

as well as the methods you 

use to call on them 

4 Double Plan 

As you plan a lesson, plan what 

your students will be doing at 

each point in class 

9 Active Observation 

Be intentional about how you 

scan the classroom. Decide 

specifically on what you are 

looking for and remain 

disciplined about it 

13 Show Call 

Create a strong incentive to 

complete writing with quality 

and thoughtfulness by publicly 

showcasing and revising 

student writing – regardless of 

who volunteers to share 

18 Format Matters 

Help your students 

practice responding in a 

format that 

communicates the 

worthiness of their ideas 

23 Accountable 

Independent Reading 

Provide periods of sustained, 

focused independent reading, 

especially with challenging texts 

30 Work the Clock 

Measure time – your greatest 

resource as a teacher – 

intentionally, strategically, and 

often visibly to shape both your 

and your students’ experience 

in the classroom 

5 Knowledge Organisers 

Condense core knowledge and 

skills into one page for students. 

 14 Own and Track 

Have students correct or revise 

their own work, fostering an 

environment of accountability 

for the correct answer 

19 Without Apology 

 
Embrace – rather than 

apologise for – rigorous 

content, academic   

challenge, and hard work 

24 FASE Reading 

Students read aloud to maximise 

value and viability of reading and 

to build fluency and enjoyment of 

reading 

31 Every Minute Matters 

Respect students’ time by 

spending every minute 

productively 

 

 

 

 

 

25 Circulate 

Move strategically around the 

room during all parts of the lesson 
 

 
 

 

 

 

 26 Exit Ticket 

End each lesson with an explicit 

assessment of your objective that 

you can use to evaluate your (and 

your students’) success 

 

 

    



Instructional Coaching Knowledge Organiser 

Part 3: Ratio Part 4: 5 Principles of Classroom Culture: Disc., Man., Control, Infl., Eng. 

Building Ratio Through Questioning Building Ratio Through Writing Building Ratio Through Discussion Procedures and Routines High Behavioural Expectations 
Building Student Motivation and 

Trust 

32 Phrasing Fundamentals 

Carefully structure how you ask 

questions to help students engage as 

you hope they would. 

38 Everybody Writes 

Prepare your students to engage 

rigorously by giving them the chance 

to reflect in writing before you ask 

them to discuss 

43 Turn and Talk 

Encourage students to better 

formulate their thoughts by 

including short, contained pair 

discussions – but make sure to 

design them for maximum 

efficiency and accountability 

47 Threshold and 

Strong Start 

Meet your students at the door, 

setting expectations before they 

enter the classroom 

52 What To Do 
 

Use specific, concrete, sequential 

and observable directions to tell 

students what to do rather than what 

not to do 

59 Positive Framing 

Guide students to do better work 

while motivating and inspiring them 

by using positive tone to deliver 

constructive feedback 

33 Wait Time 

Allow students time to think before 

answering. If they are not 

productive with that time, narrate 

them towards being more 

productive 

39 Silent Solo 

Provide time for focused, thoughtful 

reflection before discussion being 

insistent on silence. 

44 Habits of Discussion 

Make your discussion more 

productive and enjoyable by 

normalising a set of ground rules or 

‘habits’ that allow discussion to be 

more efficiently cohesive and 

connected 

48 Habits for Attention 
 

Teach students key baseline 

behaviours for learning, such as 

sitting up in lesson and tracking the 

speaker, by using memorable 

acronyms such as STAR or SLANT 

53 Radar/ Be Seen Looking 

Prevent non-productive behaviour 

by developing your ability to see it 

when it happens and by subtly 

reminding students what you are 

looking for 

60 Precise Praise 

Make your positive reinforcement 

strategic. Differentiate between 

acknowledgement and praise 

34 Cold Call 

Call on students regardless of 

whether they have raised their 

hand 

40 Front the Writing 

Arrange lessons so that writing 

comes earlier in the process to 

ensure that students think rigorously 

in writing 

45 Batch Process 

Give more ownerships and autonomy 

to students – by allowing for student 

discussion without teacher mediation 

– for short periods of time or for longer, 

more formal sequences 

49 Engineer Efficiency 

Teach students the simplest and 

fastest procedure for executing key 

classroom tasks, then practise so 

that executing the procedure 

becomes routine 

54 Make Expectations Visible 

Ensure that students follow through 

on a request in an immediate and 

visible way by setting a standard that 

is more demanding than marginal 

compliance. Be judicious in what you 

ask for, specifically because it will 

uphold the standard of compliance 

61 Warm/Strict 

Be both warm and strict at the 

same time to send a message of 

high expectations, caring, and 

respect 

35 Call and Response 

Ask your class to answer questions in 

unison from time to time to build 

energetic, positive engagement 

41 Art of the Sentence 

Ask students to synthesise a complex 

idea in a single, well-crafted 

sentence. The discipline of having to 

make one sentence do all the work 

pushes students to use new 

syntactical form 

46 Disciplined Discussion 

Allow metacognitive process to occur 

during discussions to encourage focus 

and self-awareness 

50 Routine Building 

Turn procedures into routines by 

rehearsing and reinforcing until 

excellence becomes habitual 

55 Least Invasive Intervention 

Maximise teaching time and 

minimise ‘drama’ by using the 

subtlest and least invasive tactic 

possible to correct off-task students 

62 Emotional Consistency 

Manage your emotions to 

consistently promote student 

learning and achievement 

36 Means of Participation 

Create clear systems for students to 

participate in learning, allowing them 

to fully focus attention on the task 

rather than the procedure. 

42 Regular Revision 
 

Embed short, regular revision practice 

into everyday learning to build 

student endurance and resilience. 

 

51 Do It Again 
 

 

Give students more practice 

when they are not up to speed – 

not just doing something again – 

but doing it better, striving to do 

their best 

56 Firm Calm Finesse 

Take steps to get compliance 

without conflict by establishing an 

environment of purpose and respect 

and by maintaining your own poise 

63 Joy Factor 

Celebrate the work of learning as 

you go 

37 Break It Down 

When a student makes an error, 

provide just enough help to allow 

them to ‘solve’ as much of the 

original problem as they can 

 

  

 
57 Art of Consequence 

Ensure that consequences, when 

needed, are more effective by 

making them quick, incremental, 

consistent & depersonalised. It also 

helps to make a bounce-back 

statement, showing students they 

can quickly get back in the game 

 

 

 

 

 58 Strong Voice 

 

Affirm your authority through 

intentional verbal and non-verbal 

habits, especially at moments 

when you need control 

 

 

 



Curriculum discussion template 

What does reading look like in your subject?  
 

 
Please use this template to discuss the often unique and specialised ways that experts read in your subject area. 

What is unique about your subject in terms of reading?   
Personal Development (PD) involves reading that is applied, evaluative, and 
socially contextual. Students encounter a wide variety of real-world texts 
including case studies, news reports, legal texts, health advice, support 
websites, and personal narratives. 
Reading in PD is purpose-driven – it develops students' understanding of 
rights, responsibilities, risks, and resilience, with direct implications for their 
lives and communities. 
Texts are authentic and often non-academic – children learn to navigate 
information designed for the public, developing media literacy, digital 
discernment, and the ability to evaluate credibility. 
Reading in PD is evaluative and empathetic – it encourages students to 
consider perspectives different from their own, reflect on ethical and social 
issues, and make informed decisions. 
Children become active citizens through reading – reading supports the 
development of character, critical thinking, and informed participation in 
democratic society. 
The reading approach is critical and applied – children analyse real-life 
examples, synthesise information from multiple sources, and assess advice in 
relation to laws, values, and wellbeing. 
Reading supports safeguarding and inclusion – children learn how to 
access accurate information about relationships, mental health, and support 
services, equipping them with tools to stay safe and informed. 
High-quality reading builds life skills – reading in PD enhances decision-
making, self-awareness, and awareness of others, supporting personal 
development and future readiness. 
Students are encouraged to read critically and comparatively – they 
examine multiple interpretations and academic approaches, including insider 
and outsider perspectives. 

Are there words/phrases used uniquely, in your subject discipline 
when reading? 
Safeguarding – the process of protecting children and young people from 
harm, abuse, and neglect; central to PD texts concerning wellbeing, rights, 
and statutory responsibilities. 
Case study – a real or simulated account of an individual or group’s 
experience, used to explore personal, social, or civic issues. 
Statutory guidance – official government documents outlining legal duties in 
areas such as safeguarding, RSE, and careers education. 
Protected characteristics – terms defined by the Equality Act 2010, used in 
discussions on discrimination and human rights. 
Employability skills – transferable skills such as teamwork, communication, 
and problem-solving, often referenced in careers texts. 
Labour market information (LMI) – data about employment trends, job 
sectors, and career opportunities. 
Digital footprint – the trail of data one leaves online, used in PD to explore 
online safety and reputation. 
Rights and responsibilities – foundational concepts in citizenship education, 
involving critical engagement with legal and ethical texts. 
Voice and agency – concepts relating to student empowerment, participation 
in democracy, and personal decision-making. 
Misinformation and bias – key media literacy terms used to evaluate the 
reliability of sources, especially in news and online texts. 
Support services – references to organisations or websites offering help with 
mental health, relationships, or career advice. 

 



What other subject disciplines could you share reading 
strategies with? 
English – Interpreting non-fiction texts, rhetorical analysis, persuasive 
writing, and developing media literacy. 
Health and Social Care – Reading and analysing case studies, professional 
guidelines, and information on support services. 
Sociology – Exploring social structures, diversity, and lived experiences 
through analytical and empathetic reading. 
Law – Interpreting legal language, applying statutory principles to 
scenarios, and evaluating rights-based reasoning. 
RPE – Interpreting diverse perspectives, evaluating ethical issues, and 
analysing real-life scenarios that shape identity, values, and worldviews. 
Psychology – Analysing behaviour, interpreting case studies, exploring 
mental health and emotional wellbeing, and applying psychological research 
to ethical and developmental contexts. 

Are there any typical reading misconceptions held by students? 
Assuming all online information is reliable – Children may not question 
source or bias. 
Believing advice is universally applicable – Contextual nuance is often 
missed. 
Misreading formal or legal language – Statutory texts can be 
misinterpreted. 
Viewing case studies as prescriptive – Rather than reflective or 
exploratory. 
Struggling to distinguish fact from opinion or emotion – Especially in 
emotive texts. 
Seeing PD reading as ‘not academic’ – Overlooking its life relevance and 
critical demands. 

 

 

 

 

 

 

 

 

 

 

 



 

Pulling it Together… 
 

 

Briefly summarise reading in 

your subject 

When an expert reads in your 

subject they… (list the key 

strategies) 

What are the key features of 

texts in your subject? 

How do we remove barriers to 

reading comprehension? 

Reading in PD, which includes 

Citizenship, PSHE, and Careers 

education, is applied, socially 

relevant, and often non-academic in 

form. It empowers students to 

navigate real-life issues with criticality 

and compassion, drawing on a broad 

range of authentic, contemporary 

texts. 

 

Evaluate the credibility, bias, and 
reliability of sources. 
Analyse case studies with empathy 
and ethical reasoning. 
Apply legal and professional 
guidance to realistic scenarios. 
Identify risks and protective factors in 
various contexts. 
Make informed decisions using 
evidence and values. 
Engage critically with media and 
digital platforms. 
Reflect on diverse worldviews and 
lived experiences. 

PD texts include news articles, 

legislation, statutory documents, case 

studies, personal narratives, public 

health advice, and careers resources. 

These are rooted in lived reality, vary 

in tone and style, and require both 

analytical and emotional engagement. 

Pre-teaching key vocabulary and 

statutory concepts. 

Modelling reading strategies for real-

life, non-linear texts. 

Scaffolding engagement with complex 

or emotive content. 

Teaching students how to question, 

evaluate, and apply texts to new 

scenarios or issues. 

Using group discussion to support 

interpretation and decision-making. 

References:  

PSHE Association (2023). Programme of Study for PSHE Education (Key stages 1–5). https://www.pshe-association.org.uk 
Ofsted (2023). Personal development: A review of curriculum and provision in schools. https://www.gov.uk/government/publications/personal-development-in-
schools  
Department for Education (2021). Relationships, Sex and Health Education (RSHE) statutory guidance. 
https://www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-rse-and-health-education  
Education Endowment Foundation (2021). Improving Literacy in Secondary Schools. https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/literacy-ks3-ks4  
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https://www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-rse-and-health-education
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
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True  False

The Romans who came to Britain were all white.

The richest king in history was Black.

Race is a biological fact.

People from the Caribbean and South Asia were invited to Britain after 

World War II to help rebuild the country.

You can tell someone’s race by their DNA.

British identity has always included people from different ethnic 

backgrounds. 

Racist behaviour in the workplace is illegal (2010 Equality Act). 

You can’t be racist if you have friends from different ethnic backgrounds.

Race and ethnicity…

The things we find most puzzling / interesting are: …………………………………………………………………
…………………………………………………………………………………………………………………………………………………………



True  False

The Romans who came to Britain were all white.

The richest king in history was Black.

Race is a biological fact.

People from the Caribbean and South Asia were invited to Britain after 

World War II to help rebuild the country.

You can tell someone’s race by their DNA.

British identity has always included people from different ethnic 

backgrounds. 

Racist behaviour in the workplace is illegal (2010 Equality Act). 

 

You can’t be racist if you have friends from different ethnic backgrounds.

Race and ethnicity…

The things we find most puzzling / interesting are: …………………………………………………………………
…………………………………………………………………………………………………………………………………………………………

The Roman Empire included people from Africa, the Middle East, and 

across Europe. Over 2000 years ago, Britain had Black and Brown Roman 

citizens, soldiers, and settlers.Mansa Musa, the 14th Century West African ruler believed to be the richest 

person of all time.

Race is a social construct with no scientific basis in biology. 

The Windrush Generation and other members of the Commonwealth were 

encouraged to migrate and contributed significantly to UK society.
There is no gene that exists in all members of one so-called ‘race’ and not 

others. 

Unfair treatment of others based on race is racism, irrespective of a 

person’s background or social group. 



What does it mean to be anti-racist?

… June

Anti-racism = actively standing up against racism 

and working for fairness and equality for everyone.

Remember, start each PD lesson on a new page!

Write:

date & 

title 
at the top

UNDERLINE!

key word 

& 
definition

as your 

glossary 



What Is Racism and why does preventing it matter?

It is important to revisit the concept of anti-racism introduced last term.

Remember that racism is when people are treated unfairly or unequally because of their 

race, ethnicity, nationality, or skin colour.

This is harmful, affecting people’s mental and physical health, damaging a person’s 

sense of safety, self-worth and belonging.

Racism divides communities, reduces trust, and creates social conflict.  It wastes talent 

and weakens social and economic progress by denying equal chances to all.

Racism undermines justice, equality, and democracy – things we value for a healthy and 

wealthy society.

Taking part in racism can lead to social isolation, broken relationships, or disciplinary 

action at school or work.  It limits a person’s ability to understand, respect, and benefit 

from diversity.  

Racist views can reinforce fear, suspicion, and ignorance, preventing a person’s growth 

and empathy.  

Racist actions can have legal consequences under UK law (e.g. Equality Act 2010, hate 

crime legislation).



1. Someone 

imitates another 

person’s accent to 

make fun of them.

2. Someone 

struggles to 

understand another 

person’s accent but 

politely asks them 

to repeat it.

3. Racist jokes are 

made in a group 

chat, and others 

laugh or ignore it.

4. Someone 

regularly 

mispronounces 

their friend’s name 

even after being 

corrected.

5. A teacher asks 

students to share 

their cultural 

traditions in a 

respectful lesson.

6. Someone turns 

and looks at their 

Asian friend every 

time racism is 

mentioned in class.

7. A person uses a 

racist slur as banter 

and other person 

finds it funny.

8. Two friends 

argue about who is 

better at sport.

Stand up, sit down…
As each of the following claims is called, stand up if it is an example of racism but stay 

seated if it is a non-example:  

The main thing that makes an action racist is…………………………………………………..

……………………………………………………………………………………………………….



Stand up, sit down…
As each of the following claims is called, stand up if it is an example of racism but stay 

seated if it is a non-example:  

1. Someone 

imitates another 

person’s accent to 

make fun of them.

2. Someone 

struggles to 

understand another 

person’s accent but 

politely asks them 

to repeat it.

3. Racist jokes are 

made in a group 

chat, and others 

laugh or ignore it.

4. Someone 

regularly 

mispronounces 

their friend’s name 

even after being 

corrected.

5. A teacher asks 

students to share 

their cultural 

traditions in a 

respectful lesson.

6. Someone turns 

and looks at their 

Asian friend every 

time racism is 

mentioned in class.

7. A person uses a 

racist slur as banter 

and other person 

finds it funny.

8. Two friends 

argue about who is 

better at sport.

The main thing that makes an action racist is…………………………………………………..

……………………………………………………………………………………………………….

Racist actions such as examples 1, 3, 4, 6 and 7 often involve treating people unfairly, 

disrespectfully, or unequally because of their race, ethnicity, or cultural background. This 

can include mocking accents, using racist language, making assumptions based on 

appearance, or ignoring someone's name or identity. Even when not intended to hurt, 

these actions reinforce stereotypes, cause harm, and contribute to an unequal society.



Explore the myths and history about race…

… ready for the discussion questions.



Race and Racism…

Take it in turns to ask and answer the following discussion questions with your partner:

1. How is ‘race’ different to ‘ethnicity’?

2. What does it mean to say that race is made up? Can something made up still 

affect people’s lives?

3. What might it feel like to always be aware that you are seen as “different” 

because of your skin colour or background?

4. Have you ever heard someone say something about a group of people that 

didn’t sound fair? What could you do in that situation?

5. Do you think it’s possible to notice differences between people without treating 

anyone as better or worse? How?

6. Why do you think people still use the idea of race, even though we now know it's 

not based in science?

7. How can we learn to live better together without putting people into boxes based 

on appearance or background?

8. What small changes could we make in our school or community to help 

everyone feel truly included?



Watch the explanation of anti-racism responses…

…ready to consider how to tackle those examples.



Anti-racism involves…
Join in unison to complete the missing words: 

1. Treating everyone with fairness and R…, no matter their race, ethnicity, or 

background.

2. Speaking O… when we see or hear racism, including jokes, slurs, or unfair 

treatment.

3. Talking to a trusted A… if we’re unsure how to respond or need support.

4. Using the 'Report It' button on the school W… to safely report racism or 

discrimination.

5. Listening carefully to people’s experiences and taking them S…

6. Learning about racism in history and understanding how it still affects people T…

7. Challenging S… and avoiding assumptions about others.

8. Working together to create an inclusive school where everyone feels S…, valued, 

and heard.



Anti-racism involves…
Join in unison to complete the missing words: 

1. Treating everyone with fairness and R…, no matter their race, ethnicity, or 

background.

2. Speaking O… when we see or hear racism, including jokes, slurs, or unfair 

treatment.

3. Talking to a trusted A… if we’re unsure how to respond or need support.

4. Using the 'Report It' button on the school W… to safely report racism or 

discrimination.

5. Listening carefully to people’s experiences and taking them S…

6. Learning about racism in history and understanding how it still affects people T…

7. Challenging S… and avoiding assumptions about others.

8. Working together to create an inclusive school where everyone feels S…, valued, 

and heard.

Respect

Respect

Adult

Website

Seriously

Today

Stereotypes

Safe



Anti-racist responses…

Working in pairs or small groups, select four of the racist examples discussed earlier. For 

each one, write an anti-racist response using the sentence starters provided below:

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………..

I don’t think that’s 

fair because…

That comment 

could hurt someone 

because…

That’s not a joke, 

it’s…

Imagine how you’d 

feel if…
I’m not OK with…



Anti-racist responses…

Working in pairs or small groups, select four of the racist examples discussed earlier. For 

each one, write an anti-racist response using the sentence starters provided below:

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………..

I don’t think that’s 

fair because…

That comment 

could hurt someone 

because…

That’s not a joke, 

it’s…

Imagine how you’d 

feel if…
I’m not OK with…

E.g. That’s not a joke it’s racist.  Laughing or staying silent is discrimination as it 

allows harmful ideas to spread, making people feel unsafe or unequal.



Young Minds - Local Offer

Places to get help…

BBC Own It: smart keyboard and wellbeing app – Apps on Google Play

Working For MS Bank – What Can You ...

https://www.bbc.com/ownit
https://www.youngminds.org.uk/young-person/coping-with-life/body-image/?acceptcookies=
https://www.report-it.org.uk/what_is_hate_crime
https://www.childline.org.uk/info-advice/bullying-abuse-safety/online-mobile-safety/sexting/zipit-app/
https://www.ceop.police.uk/safety-centre
https://www.youngminds.org.uk/young-person/coping-with-life/body-image/?acceptcookies=
https://www.bbc.com/ownit
https://anti-bullyingalliance.org.uk/tools-information
https://anthonywalkerfoundation.com/about/


Dealing with sensitive or contentious issues…
PD lessons often involve sensitive, complex, or contentious topics. The following strategies support safe, inclusive, and effective 
classroom discussion:

Use distancing techniques:   

Employ case studies, fictional 
scenarios, or third-person 
questions to allow objective 
exploration of issues. 

Avoid personal disclosures 
and reflect diversity of views:

Do not share personal 
information or subjective 
opinions. Model neutral, 
inclusive language such as 
“Some people believe…” or 
“There are a range of views 
on this…”. Avoid reinforcing 
myths or negative statistics by 
restating them - focus instead 
on clear, correct, positive 
information.

Thank the child for their 
question and check 
understanding:

Acknowledge the contribution 
respectfully: Clarify what they 
are asking and explore their 
thinking with prompts like, 
“What might someone who 
disagrees with you say?” This 
promotes critical thinking and 
respect for differing views.

Give factual, age-
appropriate answers and 
signpost support:

Provide information that is 
accurate, unbiased, and 
appropriate to pupils’ stage 
of development: Remind 
students where to go for 
further help (pastoral staff, 
safeguarding team, and 
external services if 
appropriate).

Buy time if needed:

If unsure how to respond, say 
so. Let the student know you 
will find out more and return 
to it later. This protects both 
child and teacher and ensures 
accurate, considered 
responses.
Teachers should debrief with 
a colleague or DSL if a 
discussion was particularly 
challenging.

Refer to ground rules and 
seek support if needed:

Revisit agreed classroom 
ground rules when necessary. 
If a comment or question 
raises concern, respectfully 
end the discussion and follow 
up later. Liaise with the Head 
of Year or SLT, particularly if 
a safeguarding issue is 
suspected. Follow up 
discreetly with any child who 
seems affected by the lesson.

Example phrases:
“Let’s imagine someone your 
age faced this situation—what 
might they do?”
-”Here’s a case study: how 
might different people 
respond to this?”

Example phrases:
“Some people argue that..., 
while others take a different 
view.”
“We’re not going to go into 
personal experiences, but we 
can think about the issue 
from different perspectives.”

Example phrases:
“Thanks for asking that—it’s a 
really thoughtful question.”
“Can I just check what you 
mean by…?”
“That’s an interesting view—how 
might someone else see this 
differently?”

Example phrases:
“What we know from 
reliable sources is…”
“Here’s a website where 
you can find accurate and 
helpful information.”

Example phrases:
“Let’s pause that for now and 
I’ll follow up in our next 
session.”

Example phrases:
“I think we need to pause this 
discussion for now. Let’s 
move on and I’ll check in 
with you later.”
“Remember the rule we 
agreed: no personal names or 
stories.”



Relationship & Sex Education ground rules…

Openness
            We will discuss general 
situations as examples but will not 
use names or descriptions which 
could identify anyone.

Conversations
         We will discuss general issues 
in a safe classroom environment but 
not repeat what people have said 
outside this space.

Judgement
It is okay for us to disagree with 
another person’s point of view but 
we will not judge; make fun of, or 
put anyone down.

Taking part
Taking part is important but          
we have the right be quietly 
thoughtful.

Assumptions
We will not make assumptions  
about people’s values, attitudes, 
behaviours, life experiences or 
feelings.

Listening
We will listen to other           
peoples’ points of view                
and expect to be listened to.

Language
             We will use the correct 
terms for the things we will be 
discussing.

Questions
We can ask any puzzling questions 
we have, making sure we phrase 
them in a kind and thoughtful way.

Help and Advice
If we need further help or advice, we 
know how and where to seek it 
confidentially.
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